anenduPlus@‘

School Board of Clay County

Teacher Inservice Center, 2233 Village Square Parkway, Fleming Island, FL. 32003
September 4, 2025 - Regular School Board Meeting

Date: Sep 04 2025 (6:00 p.m.)

Student Showcase (Fleming Island High School)

Invocation (Pastor Mason Dorsey, Trinity Community Church, Fleming Island)
Pledge of Allegiance

Call to Order

Recognitions and Awards

Presenters

1. Florida Safe School Assessment Tool Findings

School Showcase (Fleming Island High School, Principal Thomas Pittman)
Presentations from the Audience (Public Comment on Specific Agenda Items)
Discussion Agenda

Human Resources

2. D1 - Human Resources Special Action A

3. D2 - Human Resources Special Action B

Consent Agenda

Superintendent

4. C1 - Minutes of School Board Special Meeting on July 22, 2025; Workshop on July 29, 2025; Special Meeting on July
29, 2025; and Regular Meeting on August 7, 2025

@ 2025 Jul 22 Special Meeting.pdf

@ 2025 Jul 29 Workshop.pdf

@ 2025 Jul 29 Special Meeting.pdf

@ 2025 Aug 7 Regular Mtg.pdf

School Board Member

5. C2 - Approval to Advertise and Notice of Public Hearing to Revise School Board Policy 2411 School Counseling

@ 2411 School Councseling_proposed revisions.pdf
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https://agenda.oneclay.net/agendaitem/publishagendaitem?agendaitemid=54952
https://agenda.oneclay.net/agendaitem/publishagendaitem?agendaitemid=54963
https://agenda.oneclay.net/agendaitem/publishagendaitem?agendaitemid=54964
https://agenda.oneclay.net/agendaitem/publishagendaitem?agendaitemid=54951
https://agenda.oneclay.net/agendaitem/publishagendaitem?agendaitemid=54951
https://agenda.oneclay.net/content/files/2025-jul-22-special-meeting.pdf
https://agenda.oneclay.net/content/files/2025-jul-29-workshop.pdf
https://agenda.oneclay.net/content/files/2025-jul-29-special-meeting.pdf
https://agenda.oneclay.net/content/files/2025-aug-7-regular-mtg.pdf
https://agenda.oneclay.net/agendaitem/publishagendaitem?agendaitemid=54991
https://agenda.oneclay.net/content/files/2411-school-councseling_proposed-revisions.pdf

@ Legal Adv Notice of PH for Revisions to SB Policy 2411 School Counseling.pdf

Human Resources

6. C3 - Personnel Consent Agenda

@ Personnel Consent Agenda - Sept 2025.pdf

Instruction-Academic Services

7. C4 - Required Revisions - 2025-2026 Comprehensive Evidence-Based Reading Plan (CERP)

@25_26_CERP_APPROVED JUNE_2025.pdf

@ REVISED_2025_2026 CERP_AUG.pdf

8. C5 - Interlocal Agreement Between The School Board of Clay County, Florida and Eagle Harbor Association
Regarding Usage of District Recreational Facilities.

@ Interlocal Agreement FIHS Swim (2025) - EAGLE HARBOR.docx - Google Docs.docx - Google Docs.pdf

9. C6 - School Improvement Plan Approval

@ School Improvement Plans 2025-2026.pdf

Instruction-K-12 Academic

10. C7 - K-12 Academic Services Out of State and Overnight Student Travel

@ September 2025 Student Travel.pdf

Instruction-Professional Development

11. C8 - Affiliation Agreement between Clay County District Schools and St. Leo University.

@ 250210 St Leo.pdf

12. C9 - Affiliation Agreement between Clay County District Schools and Florida State College of Jacksonville (FSCJ).

@ 260001 FSCJ Clinical Exp Early Childhood Prog Agreement 7.8.2025.pdf

13. C10 - Affiliation Agreement between Clay County District Schools and St. Johns River State College.

@ 260008 SJR State Student Teaching Affiliation Agreement.pdf

14. C11 - 2025-2026 Uniform Statewide Assessment Calendar

@ K12UniformAssessmentCalendar2526 July 2025.pdf

@ 2025-2026 District Assessment Information.pdf

Instruction-Climate and Culture

15. C12 - Proclamation for September National Attendance Awareness Month

@ Proclamation of September 2025 as Attendance Awareness Month in Clay County District Schools.pdf

IN-SEDNET

16. C13 - RATIFY 260017 LUTHERAN SERVICES FLORIDA (LSF HEALTH SYSTEMS) CONTRACT

@ NewContract SED-FL023 070125.pdf

@ 081325 Contract Review Form LSF.pdf
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https://agenda.oneclay.net/content/files/legal-adv-notice-of-ph-for-revisions-to-sb-policy-2411-school-counseling_1.pdf
https://agenda.oneclay.net/agendaitem/publishagendaitem?agendaitemid=54962
https://agenda.oneclay.net/content/files/personnel-consent-agenda-sept-2025.pdf
https://agenda.oneclay.net/agendaitem/publishagendaitem?agendaitemid=54981
https://agenda.oneclay.net/content/files/25_26_cerp_approved-june_2025.pdf
https://agenda.oneclay.net/content/files/revised_2025_2026-cerp_aug.pdf
https://agenda.oneclay.net/agendaitem/publishagendaitem?agendaitemid=54942
https://agenda.oneclay.net/agendaitem/publishagendaitem?agendaitemid=54942
https://agenda.oneclay.net/content/files/interlocal-agreement-fihs-swim-2025-eagle-harbordocx-google-docsdocx-google-docs.pdf
https://agenda.oneclay.net/agendaitem/publishagendaitem?agendaitemid=54987
https://agenda.oneclay.net/content/files/school-improvement-plans-2025-2026.pdf
https://agenda.oneclay.net/agendaitem/publishagendaitem?agendaitemid=54990
https://agenda.oneclay.net/content/files/september-2025-student-travel.pdf
https://agenda.oneclay.net/agendaitem/publishagendaitem?agendaitemid=54965
https://agenda.oneclay.net/content/files/250210-st-leo.pdf
https://agenda.oneclay.net/agendaitem/publishagendaitem?agendaitemid=54966
https://agenda.oneclay.net/content/files/260001-fscj-clinical-exp-early-childhood-prog-agreement-782025.pdf
https://agenda.oneclay.net/agendaitem/publishagendaitem?agendaitemid=54967
https://agenda.oneclay.net/content/files/260008-sjr-state-student-teaching-affiliation-agreement.pdf
https://agenda.oneclay.net/agendaitem/publishagendaitem?agendaitemid=54995
https://agenda.oneclay.net/content/files/k12uniformassessmentcalendar2526-july-2025.pdf
https://agenda.oneclay.net/content/files/2025-2026-district-assessment-information.pdf
https://agenda.oneclay.net/agendaitem/publishagendaitem?agendaitemid=54972
https://agenda.oneclay.net/content/files/proclamation-of-september-2025-as-attendance-awareness-month-in-clay-county-district-schools.pdf
https://agenda.oneclay.net/agendaitem/publishagendaitem?agendaitemid=54974
https://agenda.oneclay.net/content/files/newcontract-sed-fl023-070125.pdf
https://agenda.oneclay.net/content/files/081325-contract-review-form-lsf.pdf

Business Affairs

17. C14 - Proposed Allocation Changes for 2025-2026

@ 09.04.25 - 25-26 Allocation Summary.pdf

Business Affairs-Property

18. C15 - Deletion of Certain Items Report - August, 2025

@ DELETION REPORT AUGUST, 2025.pdf

© DELETION ANALYSIS August 2025-2026.pdf.pdf

Business Affairs-Purchasing

19. C16 - Contract Renewal - County-Wide Professional Mechanical/Electrical Engineering Services Architect/Engineer
Agreement

20. C17 - BID Renewal

Operations-Facilities

21. C18 - Supplemental Spot Survey to the Current Educational Plant Survey to Finalize Moving All or a Portion of Sixth

Grade Students from Ten Elementary Schools to Two Junior High Schools

@ Spot Survey 7.4 Recommendations.pdf

22. C19 - Prequalification of Contractors

@ Table for Board Backup Contractor Prequal, 9.4.2025

23. C20 - Change Order #3 (Direct Purchasing) for Lake Asbury Junior High School Classroom Addition

@ Change Order #3 (Direct Purchasing) Lake Asbury Junior High School Classroom Addition

24. C21 - Change Order #2 (Days Only) for Oakleaf Village Elementary School Fire Alarm Repair/Replacement

@ Change Order #2 OVE Fire Alarm Repair Replacement

25. C22 - Change Order #2 (Days Only) for Tynes Elementary School Fire Alarm Repair/Replacement

@ Change Order #2 TES Fire Alarm Repair Replacement

26. C23 - Change Order #2 (Days Only) for Plantation Oaks Elementary School Fire Alarm Repair/Replacement

@ Change Order #2 POE Fire Alarm Repair Replacement

27. C24 - Thunderbolt Elementary School HVAC Repair/Replacement Contract Award

@ TBE HVAC Repair Replacement Contract

@ TBE HVAC Repair Replacement Contract Cont.

Adoption of Consent Agenda

Presentations from the Audience (Public Comment on Non-Specific Agenda Items)
CCEA Update (Victoria Kidwell)

CESPA Update (Lonnie Roberts)

Superintendent's Update and Presentations
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https://agenda.oneclay.net/agendaitem/publishagendaitem?agendaitemid=54971
https://agenda.oneclay.net/content/files/090425-25-26-allocation-summary_1.pdf
https://agenda.oneclay.net/agendaitem/publishagendaitem?agendaitemid=54955
https://agenda.oneclay.net/content/files/deletion-report-august-2025.pdf
https://agenda.oneclay.net/content/files/deletion-analysis-august-2025-2026pdf.pdf
https://agenda.oneclay.net/agendaitem/publishagendaitem?agendaitemid=54988
https://agenda.oneclay.net/agendaitem/publishagendaitem?agendaitemid=54988
https://agenda.oneclay.net/agendaitem/publishagendaitem?agendaitemid=54989
https://agenda.oneclay.net/agendaitem/publishagendaitem?agendaitemid=54973
https://agenda.oneclay.net/agendaitem/publishagendaitem?agendaitemid=54973
https://agenda.oneclay.net/content/files/spot-survey-74-recommendations.pdf
https://agenda.oneclay.net/agendaitem/publishagendaitem?agendaitemid=54982
https://agenda.oneclay.net/content/files/table-for-board-backup-contractor-prequal-942025.pdf
https://agenda.oneclay.net/agendaitem/publishagendaitem?agendaitemid=54983
https://agenda.oneclay.net/content/files/change-order-3-direct-purchasing-lake-asbury-junior-high-school-classroom-addition.pdf
https://agenda.oneclay.net/agendaitem/publishagendaitem?agendaitemid=54984
https://agenda.oneclay.net/content/files/change-order-2-ove-fire-alarm-repair-replacement.pdf
https://agenda.oneclay.net/agendaitem/publishagendaitem?agendaitemid=54985
https://agenda.oneclay.net/content/files/change-order-2-tes-fire-alarm-repair-replacement.pdf
https://agenda.oneclay.net/agendaitem/publishagendaitem?agendaitemid=54986
https://agenda.oneclay.net/content/files/change-order-2-poe-fire-alarm-repair-replacement.pdf
https://agenda.oneclay.net/agendaitem/publishagendaitem?agendaitemid=55000
https://agenda.oneclay.net/content/files/tbe-hvac-repair-replacement-contract.pdf
https://agenda.oneclay.net/content/files/tbe-hvac-repair-replacement-contract-cont_1.pdf

School Board Attorney Remarks
School Board Member Remarks

Adjournment
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S

School Board of Clay County

September 4, 2025 - Regular School Board Meeting

Title
Florida Safe School Assessment Tool Findings

Description

Clay County District Schools, Safety and Security team must present their Florida Safe Schools Assessment findings and
recommendations to the District School Superintendent and the District School Board which identify strategies and activities that
the District School Board should implement in order to address the findings and improve school safety and security.

Gap Analysis
N/A

Previous Outcomes
The Safety & Security Department has previously presented non-specific findings at a school board meeting.

Expected Outcomes

During a School Board Meeting on August 26, 2025 (closed to the public), Matthew Boyack, Director of Safety & Security, will
present findings from the Florida Safe School Assessments to the school board members.

During a Regular School Board Meeting on September 4, 2025, Matthew Boyack, Director of Safety & Security, will present to
the public and board members a broad overview of the assessment findings. No specifics will be disclosed during the public
meeting.

Strategic Plan Goal
Ensure effective management of the organization, operations, and facilities to maximize the use of resources and promote a safe,
efficient, and effective learning environment for Clay County students.

Recommendation
Presentation only.

Contact
Bryce Ellis, Assistant Superintendent for Operations (904) 336-6853, bryce.ellis@myoneclay.net
Matthew Boyack, Director of Safety and Security, 904-336-6846, matthew.boyack @myoneclay.net

Financial Impact
None

Review Comments

Attachments
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S

School Board of Clay County

September 4, 2025 - Regular School Board Meeting

Title
D1 - Human Resources Special Action A
Description

Florida Statutes (F.S. 1012.22(1)(9f), State Board Rules and Clay County School Board Policies require Board notification
and/or action regarding decisions and recommendations of the Superintendent related to Personnel matters.

Gap Analysis
N/A

Previous Outcomes
N/A

Expected Outcomes
N/A

Strategic Plan Goal

Goal 2: Enact a highly effective recruitment and professional development plan along with opportunities for growth and career
development to ensure all students have access to a world class education to become life-long learners for success in a global and
competitive workplace and in acquiring applicable life skills.

Strategy 2.1.1 Develop strategic partnerships with organizations and universities to source new talent for a diverse workforce that
is effective and highly-qualified for non-instructional, instructional, and administrative positions throughout CCDS.

Strategy 2.1.3 Expand involvement in community-sponsored career fairs, providing the opportunity to recruit a diverse
population to the multiple career paths within CCDS.

Strategy 2.1.4 Continue to streamline the application and onboarding process to successfully engage and hire quality applicants.
Strategy 2.1.5 Collaborate to strengthen CCDS’ branding and marketing to increase the awareness and presence of career
opportunities.

Recommendation
Approve the action as presented.

Contact
Brenda G. Troutman, Assistant Superintendent for Human Resources (904) 336 6701 Brenda.Troutman@myoneclay.net

Financial Impact
None

Review Comments

Attachments
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S

School Board of Clay County

September 4, 2025 - Regular School Board Meeting

Title
D2 - Human Resources Special Action B
Description

Florida Statutes (F.S. 1012.22(1)(9f), State Board Rules and Clay County School Board Policies require Board notification
and/or action regarding decisions and recommendations of the Superintendent related to Personnel matters.

Gap Analysis
N/A

Previous Outcomes
N/A

Expected Outcomes
N/A

Strategic Plan Goal

Goal 2: Enact a highly effective recruitment and professional development plan along with opportunities for growth and career
development to ensure all students have access to a world class education to become life-long learners for success in a global and
competitive workplace and in acquiring applicable life skills.

Strategy 2.1.1 Develop strategic partnerships with organizations and universities to source new talent for a diverse workforce that
is effective and highly-qualified for non-instructional, instructional, and administrative positions throughout CCDS.

Strategy 2.1.3 Expand involvement in community-sponsored career fairs, providing the opportunity to recruit a diverse
population to the multiple career paths within CCDS.

Strategy 2.1.4 Continue to streamline the application and onboarding process to successfully engage and hire quality applicants.
Strategy 2.1.5 Collaborate to strengthen CCDS’ branding and marketing to increase the awareness and presence of career
opportunities.

Recommendation
Approve the action as presented.

Contact
Brenda G. Troutman, Assistant Superintendent for Human Resources (904) 336 6701 Brenda.Troutman@myoneclay.net

Financial Impact
None

Review Comments

Attachments
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School Board of Clay County

September 4, 2025 - Regular School Board Meeting

Title

C1 - Minutes of School Board Special Meeting on July 22, 2025; Workshop on July 29, 2025; Special Meeting on July 29, 2025;
and Regular Meeting on August 7, 2025

Description

Florida Statute 1001.42(1) requires the superintendent, as secretary, to keep such minutes and records as are necessary to set
forth clearly all actions and proceedings of the school board. The minutes of each meeting shall be reviewed, corrected if

necessary, and approved at the next regular meeting; provided that this action may be taken at an intervening special meeting if
the board desires.

Gap Analysis

Previous Outcomes

Expected Outcomes

Strategic Plan Goal

Recommendation
Approve minutes as submitted.

Contact
David S. Broskie, Superintendent of Schools, david.broskie @myoneclay.net

Financial Impact
None

Review Comments

Attachments

@ 2025 Jul 22 Special Meeting.pdf

@ 2025 Jul 29 Workshop.pdf

@ 2025 Jul 29 Special Meeting.pdf

@ 2025 Aug 7 Regular Mtg.pdf
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https://agenda.oneclay.net/content/files/2025-jul-22-special-meeting.pdf
https://agenda.oneclay.net/content/files/2025-jul-29-workshop.pdf
https://agenda.oneclay.net/content/files/2025-jul-29-special-meeting.pdf
https://agenda.oneclay.net/content/files/2025-aug-7-regular-mtg.pdf

anenduPlus®

School Board of Clay County

District Multi-Purpose Center, Corner of Walnut Street and Gratio Place, Green Cove Springs FL

July 22, 2025 - School Board Special Meeting

Date: Jul 22 2025 (9:00 a.m.)

Invocation (Erin Skipper)

Call to Order (Present: Erin Skipper, District 1; Robert Alvero, District 2; Michele Hanson, District 4; Ashley Gilhousen, District 5; and
Superintendent David S. Broskie; Not present: Beth Clark, District 3)

Agenda Items

1. 2025-2026 Mental Health Assistance Allocation Plan

clay-2025-26-mha (1).pdf

Motion

Motion to Approve 2025=2026 Mental Health Assistance Allocation Plan
Vote Results ( Approved )

Motion: Ashley Gilhousen

Second: Robert Alvero

Ashley Gilhousen - Aye
Beth Clark - Not Present
Michele Hanson - Aye
Erin Skipper - Aye
Robert Alvero - Aye

2. 2025-2026 Food and Nutrition Services Proposed Meal Price Increase

Meal Price Comparison 1.pdf

Meal Price Comparison 2.pdf

Motion

Motion to Approve 2025-2026 Food and Nutrition Services Proposed Meal Price Increase
Vote Results ( Approved )

Motion: Ashley Gilhousen

Second: Michele Hanson

Ashley Gilhousen - Aye
Beth Clark - Not Present
Michele Hanson - Aye
Erin Skipper - Aye
Robert Alvero - Aye

3. Proposed Allocation Changes for 2025-2026

07.22.25 - 25-26 Allocation Summary.pdf
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Motion

Motion to Approve Proposed Allocation Changes for 2025-2026
Vote Results ( Approved )

Motion: Michele Hanson

Second: Ashley Gilhousen

Ashley Gilhousen - Aye
Beth Clark - Not Present
Michele Hanson - Aye
Erin Skipper - Aye
Robert Alvero - Aye

4. Tentative 2025/2026 — 2029/2030 Educational Facilities Plan

EFP 2025-2030 Tentative 7.22.25 Agenda Backup.pdf

Minutes:

Bryce Ellis, Assistant Superintendent for Operations, indicated that the Educational Facilities Plan documentation is attached to the
agenda, and the EFP will be presented in full at the upcoming special meeting/public hearing on July 29, 2025.

5. Review 2025-2026 TRIM advertisements for the Tentative Millage and Budget

Budget Presentation 7 22 2025.pdf

Minutes:

Dawn Posey, Assistant Superintendent for Business Affairs, presented the tentative budget for the 2025-2026 fiscal year (copy of
presentation attached to agenda item). She reported that the required local effort rate to be levied exceeds the rolled-back rate
computed pursuant to Section 200.065(1), F.S., by 5.51%, so the district will be required to advertise a tax increase. The required
local effort rate is provided by the Florida Department of Education, and the rolled-back rate is based on property values. The Clay
County School Board has no authority nor responsibility for any tax increase. The first public hearing on the millage rates and the
tentative budget will be on July 29, 2025. The proposed annual budget for all funds for the 2025-2026 school year is $669,862,016.

The budget review discussed current events having an immediate impact on the tentative budget, including a $647,000 shortfall in the
final Florida Education Finance Program (FEFP) disbursement to CCDS and a $1,500,000 decrease for Clay arising out of withheld
federal funds (Title 1l, Title lll, and Title IV). The fund balance is estimated at approximately 4% and may be further affected by
funding necessary to support the mission of educating students.

6. Approve TRIM Advertisement for the 2025-2026 Tentative Budget and Millages

NOTICE OF PROPOSED TAX INCREASE 2025docx - Google Docs.pdf

2025-26 Budget Summary Ad - Google Sheets.pdf
CAPITAL PROJECTS TRIM AD - 25_26 - Google Docs.pdf

Motion

Motion to Approve TRIM Advertisement for the 2025-2026 Tentative Budget and Millages
Vote Results ( Approved )

Motion: Michele Hanson

Second: Ashley Gilhousen

Ashley Gilhousen - Aye
Beth Clark - Not Present
Michele Hanson - Aye
Erin Skipper - Aye
Robert Alvero - Aye

Presentations from the Audience (None)

Superintendent Comments
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7. Superintendent Comments

Minutes:

Superintendent Broskie thanked Ms. Posey and her team, noting the extremely tight budget and the effect on the fund balance of any
further expenditures. The prioritization of students in the classroom drove the strategic allocation of resources.

Mr. Broskie noted the positive school grades, indicating that CCDS has earned an A and is in the top 10 in all four subject areas. He
noted the individual school successes of Argyle Elementary, Middleburg Elementary, Clay Hill Elementary, Wilkinson Junior High,
Charles E. Bennett, Clay Virtual Academy, Orange Park Elementary, Paterson Elementary, Fleming Island High and Oakleaf High.

He looks forward to the return of teachers and students and anticipates a highly successful year ahead.

School Board Attorney Comments

8. School Board Attorney Comments

Minutes:
Jeremiah Blocker, School Board Attorney, shared comments submitted to him by Mrs. Clark (see School Board Member Comments
for details).

School Board Comments

9. School Board Member Comments

Minutes:

Mrs. Clark shared her comments through Jeremiah Blocker, School Board Attorney. She advised that, in her 4.5 years on the School
Board, the required tax rate has dropped each year while the Board has strived to increase teacher pay. This year's tax increase is
.036%, and she is willing to find a way not to increase taxes because citizens are already facing an increase in property taxes of 3%
in home values in addition to a potential utility tax increase that may be imposed by the Board of County Commissioners. Questions
posed by Mrs. Clark re fund balance, as well as additional information requested (breakdown of School Board expenses) will be
addressed by Ms. Posey.

Mrs. Hanson extended appreciation to staff who worked on the budget as well as those involved in placing employees in alternate
employment positions due to recent revisions necessary to reduce the overall budget.

Mrs. Skipper thanked all involved in the budget work and requested a reminder/message be sent to teachers re the Teacher Forum
being hosted by the board members on July 24, 2025 at 6:00 p.m. at the Teacher Learning Center, Orange Park High School.

Mrs. Hanson suggested future teacher forums be scheduled in connection with reviewing focused portions of the Student Code of
Conduct.

Adjournment (10:09 a.m.)

Superintendent of Schools School Board Chair
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anenduPlus®

School Board of Clay County

District Multi-Purpose Center, Corner of Walnut Street and Gratio Place, Green Cove Springs FL

July 29, 2025 - School Board Workshop

Date: Jul 29 2025 (9:00 a.m.)

Invocation (Ashley Gilhousen)

Call to Order (Present: Erin Skipper, District 1; Robert Alvero, District 2; Beth Clark, District 3, Ashley Gilhousen, District 5; and
Superintendent David S. Broskie. Not Present:Michele Hanson, District 4)

Workshop Items
1. CCSO Year End Update

CCSO_Financial Summary 24-25.pdf

CCSO 24-25 School Year iN Review.pdf

Minutes:

Vicki Adams, Chief Financial Officer, and Director Patrick Golemme, Chief of Services, Clay County Sheriff's Office, provided a year-
end update (attached) for the 2025/2025 school year.

Statistics re dispatched calls, threat assessments, case dispositions (95.33% clearance rate), incident reporting, seized contraband,
and training hours were highlighted. Individual CHIRP (County Hazards Incident Response Plans) were completed and reviewed for
each school. Security walks through all 37 schools were conducted along with district safety personnel and Clay County Fire Rescue.
School Resource Officers (SROs) have completed all mandatory training requirements, including crisis intervention, cyber-security
and infrastructure, threats of violence, vaping, active assailant, and SROs have engaged in joint initiatives with the district.

Board members' questions and discussion included the SROs working with the guardians to ensure all safety protocols are
understood, the ability to share information with other Florida counties, working with the Department of Juvenile Justice (DJJ) to
ensure awareness of students' correct educational settings and supervision, and the need to provide additional education to students
and families re the physical and legal effects of vaping.

A recap of the 2024-2025 funding compared the original budget request to actuals and reflected a reversion of funds totaling
$769,554.76 back to Clay County District Schools.

Superintendent Broskie thanked CCSO for their great work and partnership.

2. Self-Funded Insurance Update

Insurance Update.pdf
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Minutes:

Hannah Carter, Senior Account Executive, The Bailey Group, shared a presentation (attached) to review network discounts and
savings. Christina Isais, Supervisor of Risk Management and Employee Benefits also participated in answering questions and relating
information to board members.

Adequate funding of the plan was discussed, and the Florida Office of Insurance Regulation's requirement for self-funded school
districts to keep an actuarially sound and funded plan reserve was reviewed.

Board members' discussion included the need to provide additional information to employees to guide them in their selection of
benefits and providers, how savings are reflected (primarily based on future savings), virtual informational meetings available to
employees, how information can be reinforced and communicated to employees during pre-planning and via email, the substantial
funds that have been saved by utilizing the self-funded model, and the ability of CCDS to maintain current premium costs for the past
six (6) years, absorbing any additional cost to employees.

3. Apptegy Update

July 29 Board Workshop Appetgy Update Presentation.pptx
Minutes:

Terri Dennis, Coordinator of Communications and Media, reviewed the attached visual presentation re Apptegy, the platform for the
district's website and app that was launched in January 2025. There has been a significant increase in active users, and user
engagement has shown a dramatic improvement. "Rooms" was launched in May 2025 and will be the primary method for school-to-
guardian communication for the 2025-2026 school year. The marketing plan for parents and guardians to download the new app and
stay connected with the district and their children's schools will continue.

Board members' discussion included Apptegy being the type of platform/format that parents and the community had requested, other
programs which are now no longer needed as a result of Apptegy, and the expenditure for the program occurring a year ago, prior to
changes in state funding. This platform will also be used for teacher/coach communication to students.

Social media pages will be streamlined and pulled back to a degree to ensure compliance with public record laws. The app is ADA

compliant, offering full accessibility, and there is no data sharing. A lot of training has taken place to protect teachers' and students'
identities.

4. Review Draft Agenda for Regular School Board Meeting_on August 7, 2025

August-7-2025-regular-school-board-meeting_agenda_packet.pdf

Minutes:

Superintendent Broskie requested board members contact him with any questions or concerns relating to the August 7, 2025 agenda.

Questions from the Audience (None)
Superintendent Comments (None)
School Board Attorney Comments (None)
School Board Comments

5. School Board Member Comments

Minutes:

Mrs. Clark appreciated the presentation for the self-funded insurance program and the savings realized from this insurance product.
Mrs. Skipper requested that Ms. Dennis add the report card posted on social media to the next Board Brief.

Mrs. Hanson requested the graphic provided by CCSO be provided to the public, and it will be attached to the agenda/minutes for this

meeting.

Adjournment (11:11 a.m.)

Superintendent of Schools School Board Chair
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School Board of Clay County

Teacher Inservice Center, 2233 Village Square Parkway, Fleming Island FL

July 29, 2025 - School Board Special Meeting (Public Hearing on the 2025-2026 Tentative Budget)

Date: Jul 29 2025 (5:05 p.m.)

Invocation (Michele Hanson)

Call to Order (Present: Erin Skipper, District 1; Robert Alvero, District 2; Beth Clark, District 3, Michele Hanson, District 4; Ashley
Gilhousen, District 5; and Superintendent David S. Broskie)

Agenda Items

1. Approval for the Purchase of I-Ready Mathematics K-5 and Ellevation Platform for the 2025-2026 School Year

250167 Curriculum Associates.pdf

Executed 250167 Curriculum Associates.pdf

Motion

Motion to Approve Purchase of I-Ready Mathematics K-5 and Ellevation Platform for the 2025-2026 School Year
Vote Results ( Approved )

Motion: Michele Hanson

Second: Ashley Gilhousen

Ashley Gilhousen - Aye
Beth Clark - Aye
Michele Hanson - Aye
Erin Skipper - Aye
Robert Alvero - Aye

2. Public Hearing_to Approve as Advertised Modifications to the 2024-2025 Student Progression Plan

Summary of Changes - 25-26 SPP.pdf

2025-26 SPP Draft for Approval.pdf

Legal Adv Notice of PH Modifications to 2024-2025 Student Progression Plan.pdf

Minutes:

Chair Skipper opened the public hearing. With no one coming forward to speak to the item, the public hearing was closed.

Motion

Motion to Approve as Advertised Modifications to the 2024-2025 Student Progression Plan

Vote Results ( Approved )

Motion: Beth Clark

Second: Robert Alvero

Ashley Gilhousen - Aye

Beth Clark - Aye
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Michele Hanson - Aye
Erin Skipper - Aye
Robert Alvero - Aye
3. Public Hearing_to Approve as Advertised School Board Policies entitled Bylaws-Agendas; Parent Organizations; Booster Clubs and

Other Outside Support Organizations; Parent and Family Involvement in the School Program; Use of District Facilities, Grounds &
Equipment; Wellness; and Transportation;

Legal Adv Notice of PH Adopt Bylaws and Policies and Rescind Bylaws and Policies (2).pdf

Proposed Policies 0165.1; 2111;_7510;_.8510;_.8600; 9210; 9211.pdf

Minutes:

Chair Skipper opened the public hearing. With no one coming forward to speak to the item, the public hearing was closed.

Motion

Motion to Approve as Advertised School Board Policies entitled Bylaws-Agendas; Parent Organizations; Booster Clubs and Other
Outside Support Organizations; Parent and Family Involvement in the School Program; Use of District Facilities, Grounds &
Equipment; Wellness; and Transportation

Vote Results ( Approved )
Motion: Michele Hanson
Second: Ashley Gilhousen

Ashley Gilhousen - Aye
Beth Clark - Aye
Michele Hanson - Aye
Erin Skipper - Aye
Robert Alvero - Aye

4. Public Hearing_to Approve as Advertised Amendments to the 2025-2026 Student & Family Handbook and Code of Student Conduct

2025-2026 Amendment to Student and Family Handbook and Code of Conduct Section 6.4.pdf

Legal Adv Notice of PH Student and Family Handbook and Code of Student Conduct.pdf
Minutes:

Chair Skipper opened the public hearing. With no one coming forward to speak to the item, the public hearing was closed.

Motion

Motion to Approve as Advertised Amendments to the 2025-2026 Student & Family Handbook and Code of Student Conduct
Vote Results ( Approved )

Motion: Ashley Gilhousen

Second: Beth Clark

Ashley Gilhousen - Aye
Beth Clark - Aye
Michele Hanson - Aye
Erin Skipper - Aye
Robert Alvero - Aye

5. Review the 2025-2026 Proposed Millage andTentative Budget (All Funds)

Minutes:

Dawn Posey, Assistant Superintendent of Business Affairs, provided the attached visual presentation of the 2025-2026 tentative
budget that included the proposed millages, rolled-back rate calculation, and proposed revenues and expenditures for all funds. The
total millage to be levied is more than the rolled-back rate by 5.51% so the district is required to advertise a tax increase. The
district's total tentative budget (all funds) for the fiscal year 2025-2026 is $669,862,016. The final public hearing to adopt the final
millage and budget for 2025-2026 will be held on September 11, 2025 at 5:05 p.m.
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Current events with an immediate impact on the 2025-2026 budget were reviewed, including the FEFP third calculation being relesed
two months late. The Base Student Allocation (BSA) increase is insufficient to cover inflation, new FRS rates, health costs,
transportation costs, and electricity. The final FEFP disbursement reflected a $647,000 shortfall in the final Florida Education Finance
Program (FEFP) disbursement to Clay County District Schools.

Board member discussion included the requirement for funds to stay within their designated categories for expenditures and the
restricted use of impact fees for new construction and payment of principal and interest on Certificates of Participation (COPS).

6. Public Hearing for Comments on the 2025-2026 Budget and Millages

Minutes:
Chair Skipper opened the public hearing. Public speakers addressing the budget:
¢ Dennis Metheny - thought property values would go up and millage go down; what's the difference between disadvantaged and

disabilities

7. Adopt the 2025-2026 Tentative Budget (All Funds) and set the Public Hearing_for the 2025-2026 Final Budget for Thursday,
September 11, 2025 at 5:05 p.m.

Motion

Motion to Adopt the 2025-2026 Tentative Budget (All Funds) and set the Public Hearing for the 2025-2026 Final Budget for
Thursday, September 11, 2025 at 5:05 p.m.

Vote Results ( Approved )
Motion: Ashley Gilhousen
Second: Robert Alvero

Ashley Gilhousen - Aye
Beth Clark - Aye
Michele Hanson - Aye
Erin Skipper - Aye
Robert Alvero - Aye

8. Adopt Resolution 26-01 Request for Adoption of the 2025-2026 CCDS Tentative Millages for Required Local Effort, Basic
Discretionary, Capital Improvement, and Additional Voted Millage

Resolution Number 26-01.pdf

Executed Resolution 26-01.pdf

Motion

Motion to Adopt Resolution 26-01 Request for Adoption of the 2025-2026 CCDS Tentative Millages for Required Local Effort, Basic
Discretionary, Capital Improvement, and Additional Voted Millage

Vote Results ( Approved )
Motion: Michele Hanson
Second: Beth Clark

Ashley Gilhousen - Aye
Beth Clark - Aye
Michele Hanson - Aye
Erin Skipper - Aye
Robert Alvero - Aye

9. Adopt Resolution 26-02 Request for the Adoption of the 2025-2026 CCDS Tentative Budget

Resolution Number 26-02.pdf
Executed Resolution 26-02.pdf

Motion
Motion to Adopt Resolution 26-02 Request for the Adoption of the 2025-2026 CCDS Tentative Budget

Vote Results ( Approved )
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Motion: Beth Clark
Second: Ashley Gilhousen

Ashley Gilhousen - Aye
Beth Clark - Aye
Michele Hanson -Aye
Erin Skipper -Aye
Robert Alvero - Aye

10. Adopt Tentative 2025/2026 — 2029/2030 Educational Facilities Plan

EFP 2025-2030 Tentative 7.22.25 Agenda Backup.pdf

Minutes:

Paul Bement, Supervisor of Planning and Intergovernmental Relations, shared the attached visual presentation highlighting the
following:

¢ Growth, Enroliment, and Student Data Trends
¢ Areas of Growth in Clay County
¢ Projected School Needs

Bryce Ellis, Assistant Superintendent of Operations, shared the attached presentation highlighting the following:

Educational Facilities Plan
Capital Revenue Sources
Projected New Revenue
Capital Outlay Expenditures
¢ Upcoming Planned Projects

Board member discussion included a parcel of land purchased by CCDS for a future school site (to be determined), expansion of
lanes on FL-16, the inadequacy of impact fees to meet needs, certificates of occupancy, land conveyances from builders for school
sites, the high cost of all projects, and the principals' input in the consideration of the Educational Facilities Plan.

Motion

Motion to Adopt the Tentative 2025/2026 - 2029/2030 Educational Facilities Plan
Vote Results ( Approved )

Motion: Beth Clark

Second: Robert Alvero

Ashley Gilhousen - Aye
Beth Clark - Aye
Michele Hanson - Aye
Erin Skipper - Aye
Robert Alvero - Aye

11. Global Settlement Agreement between The School Board of Clay County, Blackwater Construction Services LLC, and Gary Rodgers
Plumbing Company,_Inc.

Global Release (Blackwater and Gary Rodgers).pdf

Executed Global Release (Blackwater and Gary Rodgers).pdf

Motion

Motion to Approve Global Settlement Agreement between The School Board of Clay County, Blackwater Construction Services LLC,
and Gary Rodgers Plumbing Company, Inc.

Vote Results ( Approved )
Motion: Ashley Gilhousen
Second: Robert Alvero

Ashley Gilhousen - Aye
Beth Clark - Aye
Michele Hanson -Aye
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Erin Skipper

Robert Alvero
Presentations from the Audience (None)
Superintendent Comments (None)
School Board Attorney Comments (None)
School Board Comments (None)

Adjournment (6:20 p.m.)

Superintendent of Schools
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anenduPlus®

School Board of Clay County

Teacher Inservice Center, 2233 Village Square Parkway, Fleming Island FL

August 7, 2025 - Regular School Board Meeting

Date: Aug 07 2025 (6:00 p.m.)

Student Showcase (None)
Invocation (Pastor Billy Register, True Life Church, Middleburg)
Pledge of Allegiance

Call to Order (Present: Erin Skipper, District 1; Robert Alvero, District 2, Beth Clark, District 3; Michele Hanson, District 4; Ashley
Gilhousen, District 5; Superintendent David Broskie)

Recognitions and Awards

1. Recognition of Clay County District Schools' Achievements

Minutes:

Bryan Campbell, District Director for U.S. Congressman Aaron Bean (Florida, 4th District), introduced a video of Congressman Aaron
Bean's floor speech to Congress recognizing the successful "A" rating awarded to Clay County District Schools as a result of
educators, teachers, and families working together to achieve excellence under the leadership of Superintendent David Broskie and a
committed school board.

Superintendent Broskie recognized the following schools/principals who demonstrated exceptional achievement on the Spring 2025
state assessments:

Argyle Elementary - Mary Dorsch

Charles E. Bennett Elementary - Amanda Strickland
Clay Hill Elementary - Adele Reed

Orange Park Elementary - Tyler Wood

Middleburg Elementary - Becky Wilkerson

Paterson Elementary - John O'Brian

Wilkinson Junior High - Nathan Warmouth

Clay Virtual Academy - Amanda Stilianou

Fleming Island High - Thomas Pittman

Oakleaf High School - Justin Fluent

2. Recognition of Employee's Fifty Years of Service

Minutes:
Wilmont Snyder, a small engine mechanic in the maintenance department, was recognized for his 50 years of service to Clay County
District Schools.

Presenters (None)

School Showcase (None)

Presentations from the Audience (Public Comment on Specific Agenda Items) (None)

Discussion Agenda

Human Resources
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3. D1 - Human Resources Special Action A

Minutes:

There was no Human Resources Special Action A.

4. D2 - Human Resources Special Action B

Minutes:

There was no Human Resources Special Action B.

Consent Agenda
Superintendent

5. C1 - Minutes of School Board Workshop on June 17, 2025 and Regular Meeting_on June 26, 2025

2025 Jun 17 Workshop.pdf

2025 Jun 26 Regular Mtg.pdf

Human Resources

6. C2 - Personnel Consent Agenda

Personnel Consent Agenda 8 7_25 - Update.pdf

Instruction-Academic Services

7. C3 - K-12 Academic Services Out of State and Overnight Student Travel

August 2025 Student Travel.pdf

Instruction-Professional Development

8. C4 - 2025-2026 Professional Learning Advisory Council Membership

2025-2026 PDAC Committee Board Approval.pdf

Instruction-Secondary

9. C5 - Agreement between Gaetz Aerospace Career Acad, Embry-Riddle Aero Univ and School Board of Clay County 2025-2028

260005 Embry-Riddle Aeronautical University ERAU Agreement 2025-2028.pdf

Instruction-Climate and Culture

10. C6 - University of Florida Affiliation Agreement- School Psychologist EdS student placement

250185 University of FL Intership MOU.pdf

Executed 250185 University of FL Internship MOU.pdf

11. C7 - Flu Vaccines Agreement with Health Hero/Maxvacs, LLC

250204 Health Hero (1).pdf

Executed 250204 Health Hero.pdf

Business Affairs
12. C8 - Proposed Allocation Changes for 2025-2026
08.07.25 - 25-26 Allocation Summary.pdf

13. C9 - Proposed Allocation Changes for 2024-2025

08.07.25 - 24-25 Allocation Summary.xlsx - 2024-25.pdf

Business Affairs-Property

14. C10 - Deletion of Certain Items Report - July, 2025

DELETION REPORT JULY, 2025.pdf
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DELETION ANALYSIS JULY 2025- 2026 - Sheet1.pdf

Operations

15. C11 - MOU Between Clay County District Schools and the Clay County Sheriff’'s Office to provide access to the Chris Hixon,
Coach Aaron Feis, and Coach Scott Beigel Guardian Program.

260006 MOU CCSD and CCSO Guardian Program 3yr 8.7.25.pdf

Operations-Facilities

16. C12 - Change Order #1 (Direct Purchasing)_for Fleming_Island High School HVAC Repair/Replacement

Change Order #1 FIH HVAC Repair Replacement

17. C13 - Final Completion of Clay High School Roof Repair/Replacement

Certificate of Final Completion for CHS Roof Repair Replacement

18. C14 - Change Order #1 (Direct Purchasing)_for Keystone Heights High School Security Lighting_ Repair/Replacement

Change Order #1 (Direct Purchasing) for KHS Security Lighting

19. C15 - Change Order #1 (Direct Purchasing)_for Plantation Oaks Elementary School Fire Alarm Repair/Replacement

Change Order #1 POE Fire Alarm Repair Replacement

20. C16 - Change Order #1 (Direct Purchasing)_for Oakleaf Village Elementary School Fire Alarm Repair/Replacement

Change Order #1 OVE Fire Alarm Repair Replacement

21. C17 - Change Order #1 (Direct Purchasing)_for Tynes Elementary School Fire Alarm Repair/Replacement

Change Order #1 TES Fire Alarm Repair Replacement

22. C18 - Change Order #2 for Keystone Heights High School Security Lighting_Repair/Replacement

Change Order #2 KHS Security Lighting

23. C19 - Change Order #1 for Wilkinson Junior High School Control Access

Change Order #1 WJH Control Access

24. C20 - Change Order #2 for Orange Park High School Gym/Locker Room Renovations

Change Order #2 OPH Gym Locker Room Renovations

25. C21 - Change Order #1 (Direct Purchasing)_for Shadowlawn Elementary School HVAC Repair/Replacement

Change Order #1 (Direct Purchasing) SLE HVAC

26. C22 - Lakeside Junior High School HVAC and Roof Repair/Replacement Contract Award

LSJ HVAC & Roof Repair Replacement Contract

27. C23 - Change Order #1 for Green Cove Springs Junior High School CTE Lab Upgrades

Change Order #1 GCJ CTE Lab Upgrades

28. C24 - Change Order #2 (Days Only)_for Oakleaf Junior High School Classroom Addition

Change Order #2 (Days Only) OLJ Classroom Addition

29. C25 - Change Order #6 for Lakeside Elementary School Kitchen Renovation

Change Order #6 L SE Kitchen Renovation

30. C26 - Prequalification of Contractors

Table for Board Backup Contractor Prequal, 8.7.2025
31. C27 - Purchase Agreement for the Sale of Two (2)_Relocatable Buildings at Oakleaf Junior High

250202_Pinewood_Christian_Academy_Relocatable_Sales_Contract .pdf

Adoption of Consent Agenda
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32. Adoption of Consent Agenda

Motion

Motion to Adopt Consent Agenda
Vote Results ( Approved )
Motion: Michele Hanson
Second: Ashley Gilhousen

Ashley Gilhousen - Aye
Beth Clark - Aye
Michele Hanson - Aye
Erin Skipper - Aye
Robert Alvero - Aye

Presentations from the Audience (Public Comment on Non-Specific Agenda Items)

33. Public Comment on Non-Specific Agenda ltems

Minutes:
Public speakers addressing non-specific agenda items:

Dylan Hubbard
Sylvia McCranie
Bruce Friedman
Amber Joseph
Helena Cormier

CCEA Update (Victoria Kidwell)
CESPA Update (None)
Superintendent's Update and Presentations
34. Superintendent's Update
Minutes:
Superintendent Broskie shared the attached visual presentation highlighting the following:

State Assessment Results
ESE Summer Summit
New School Year

Student Transportation
Entry Requirements
Upcoming Events

School Board Attorney Remarks (None)

35. School Board Attorney Remarks

Minutes:

Jeremiah Blocker, School Board Attorney, advised that he will be scheduling an upcoming shade meeting re pending litigation.

School Board Member Remarks

36. School Board Member Comments

Minutes:

Mrs. Clark extended her appreciation to the transportation department, stating that the director and area managers have been
professional in the midst of challenges.

Mr. Alvero expressed his understanding of the tough decisions faced this year, noting the lack of options and the need to make
decisions to move the district forward to function properly.
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Mrs. Gilhousen also acknowledged the difficult decisions made due to budget constraints that impacted students and families, as well
as the responsibility to maintain a fiscally responsible budget with the required reserves to comply with state statute. She wished all a
safe and happy start to the school year.

Mrs. Hanson appreciated all board members participating in a recent teacher forum, where conversations were largely constructive,
emphasizing the need to talk and listen in order to move forward. She would like the board and CCEA to have conversations about
solutions that would work for teachers and improve the primary goal of academic excellence. She has been contacted by individuals
concerned with parental rights and indicated that, in every policy brought forward, the rights of parents, teachers and staff, and
students, were considered and discussed. She will bring forward SB policy 2411 School Counseling at the next workshop to explore
revisions to the existing policy. She wished a great start to the school year to all parents, students, teachers, and the entire
educational community.

Mrs. Skipper wished all good luck and enjoyment throughout this next year. She cautioned the community to think about students
walking to school and encouraged everyone to slow down, noting the importance of school zones.

Adjournment (7:14 p.m.)

Superintendent of Schools School Board Chair
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S

School Board of Clay County

September 4, 2025 - Regular School Board Meeting

Title
C2 - Approval to Advertise and Notice of Public Hearing to Revise School Board Policy 2411 School Counseling

Description

School board policies outline rules to ensure the efficient operation of the school district, providing the framework to support
educational programs, school finance, staff recruitment, administration of student services, employee-related rules, and the
construction and maintenance of facilities.

The proposed revisions are intended to update and ensure alignment of school board policies with state law, federal law, State
Board of Education Rules, and other applicable rules and regulations. The Board is authorized to adopt and revise policies under
sections 120.54, 1001.31, and 1001.32 of the Florida Statutes.

Gap Analysis
All board policies are reviewed periodically to ensure they are up to date and compliant with current applicable laws and

regulations.

Previous Outcomes
Revisions to board policies have been adopted by the Board as needed and/or required in the past.

Expected Outcomes
The proposed revisions to board policies will be adopted by the Board and implemented appropriately.

Strategic Plan Goal

Goal 1: Student Success

Goal 2: Talent Recruitment, Development, and Retention
Goal 3: Family and Community Engagement

Goal 4: Safe and Positive Learning Environment

Goal 5: Fiscal and Operational Efficiency

Recommendation
It is recommended that the board approve the advertisement of the intent to revise proposed policies following a public hearing
scheduled for October 2, 2025

Contact
Erin Skipper, Board Chair, erin.skipper @myoneclay.net

Jeremiah Blocker, School Board Attorney, jeremiah.blocker@myoneclay.net

Financial Impact

Review Comments

Attachments

@ 2411 School Councseling_proposed revisions.pdf

@ Legal Adv Notice of PH for Revisions to SB Policy 2411 School Counseling.pdf
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https://agenda.oneclay.net/content/files/2411-school-councseling_proposed-revisions.pdf
https://agenda.oneclay.net/content/files/legal-adv-notice-of-ph-for-revisions-to-sb-policy-2411-school-counseling_1.pdf

Book Policy Manual

Section 2000 Programs

Title Copy of SCHOOL COUNSELING
Code po2411 Revised KNW 8/18/25
Status

Adopted June 5, 2025

2411 - SCHOOL COUNSELING

The School Board requires that a planned program of school counseling be an integral part of the educational program of
the schools. In accordance with F.A.C. 6A-5.079, 1002.20 and 1014.04, such a program may:

A. assist students in academic advisement and planning to achieve their optimum growth;

B. aid students in identifying options and making choices in career/vocational and post-secondary education;
C. provide responsive mental health counseling services to students;

D. supports the provision of resiliency education, civic and character education, and life skills education.

© Neola 2002
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SCHOOL BOARD OF CLAY COUNTY, FLORIDA
APPROVAL TO ADVERTISE/NOTICE OF PUBLIC HEARING TO
APPROVE REVISIONS TO
SCHOOL BOARD POLICY 2411 SCHOOL COUNSELING

Approval to Advertise: The School Board of Clay County, Florida (“the Board”) approves the advertisement of
revisions to School Board Policy 2411 School Counseling.

Purpose & Effect: The proposed amendments are intended to simplify, update, and ensure alignment of
School Board Policies with state law, federal law, State Board of Education Rules, and other applicable rules
and regulations.

Access to Text of Proposed Amendments: The full text of the proposed revisions to SB Policy 2411 School
Counseling is available for inspection and copying by the public in the Office of the Superintendent for Clay
County District Schools, located at 900 Walnut Street, Green Cove Springs, Florida 32043. The full text is also

available via the School District's website at www.oneclay.net under the School Board Meeting Links, School
Board Agendas - September 4, 2025. The Superintendent is authorized to correct technical errors in grammar,

numbering, section designations, and cross-references as may be necessary to reflect the intention of such
Policy amendments.

Rule Making Authority: The Board is authorized to adopt modifications to SB Policy 2411 School Counseling
under sections 120.54, 1001.31, and 1001.32 of the Florida Statutes.

Laws Implemented: The laws implemented by the above-referenced policy revisions are noted under each
section of the Policy.

Person(s) Originating Policy Changes: The proposed policy was originated by the Superintendent and
School Board in collaboration with the School Board Attorney.

Public Hearing: The Board intends to formally adopt revisions to SB Policy 2411 School Counseling following
a public hearing. The public hearing shall be held on Thursday, October 2, 2025, during the course of a
Special Board meeting, which begins at 6:00 p.m. and takes place in the Boardroom at the Teacher In-service
Training Center at Fleming Island High School, 2233 Village Square Parkway, Orange Park, Florida.

Any person requiring special accommodations to attend or participate in public meetings should advise the
School District at least 48 hours before the meeting by contacting the Superintendent’'s Office at (904)
336-6508. If you are hearing or speech impaired, you may contact the District by email addressed to
bonnie.onora@myoneclay.net or by calling (904) 336-6584 (TDD).

If a person decides to appeal any decision made by the Board with respect to any matter considered at the
meeting, he or she will need a record of the proceedings, and, for such purpose, he or she may need to ensure

that a verbatim record of the proceedings is made, which record includes the testimony and evidence upon
which the appeal is to be based.
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S

School Board of Clay County

September 4, 2025 - Regular School Board Meeting

Title
C3 - Personnel Consent Agenda

Description

Florida Statutes, State Board Rules and Clay County School Board Policies require Board notification and/or action regarding
decisions and recommendations of the Superintendent related to Personnel matters. Actions regarding personnel have been
recommended by Supervisors, approved by the Superintendent and are being forwarded to the Board for action or, if appropriate,
for information. Personnel Actions, Transfer Requests, Pre-employments, Leave Forms or Directives from the Superintendent
are available for review in the Human Resources Division.

Gap Analysis
These personnel actions are necessary for the effective operation of the school district.

Previous Outcomes
The Clay County School Board has approved each month a Personnel Consent Agenda which contains appointments, re-
appointments, transfers, redesignations, retirements, resignations, and conclude employments.

Expected Outcomes
Approval of the Personnel Consent Agenda.

Strategic Plan Goal

Goal 2: Enact a highly effective recruitment and professional development plan along with opportunities for growth and career
development to ensure all students have access to a world class education to become life-long learners for success in a global and
competitive workplace and in acquiring applicable life skills.

Strategy 2.1.1 Develop strategic partnerships with organizations and universities to source new talent for a diverse workforce that
is effective and highly-qualified for non-instructional, instructional, and administrative positions throughout CCDS.

Strategy 2.1.3 Expand involvement in community-sponsored career fairs, providing the opportunity to recruit a diverse
population to the multiple career paths within CCDS.

Strategy 2.1.4 Continue to streamline the application and onboarding process to successfully engage and hire quality applicants.
Strategy 2.1.5 Collaborate to strengthen CCDS’ branding and marketing to increase the awareness and presence of career
opportunities.

Recommendation
To approve the Personnel Consent Agenda.

Contact

Brenda G. Troutman, Assistant Superintendent for Human Resources. (904) 336-6701 Brenda.Troutman @myoneclay.net

Financial Impact
Personnel changes involving already-allocated positions will result in salary impact per the current Board-approved Salary

Schedule. This also includes supplemental positions. See current backup for allocation changes for impact of new positions.

Review Comments

Attachments

@ Personnel Consent Agenda - Sept 2025.pdf
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DIVISION OF HUMAN RESOURCES

PERSONNEL CONSENT AGENDA
September 4, 2025
TABLE OF CONTENTS

I.  Administrative Actions

A. 2024-2025 Appointments I-A, p. 1
B. 2024-2025 Re-Appointments I-B,p. 1
C. 2024-2025 Redesignations I-C, p. 1
D. 2024-2025 Transfers I-D, p. 1
E. 2024-2025 Resignations, Retirements, Conclude Employment I-E, p. 1
F. 2024-2025 Supplements -F p. 1
A. 2025-2026 Appointments I-A, p. 1
B. 2025-2026 Re-Appointments I-B,p. 1
C. 2025-2026 Redesignations I-C, p. 1
D. 2025-2026 Transfers I-D, p. 1
E. 2025-2026 Resignations, Retirements, Conclude Employment I-E, p. 1
F.  2025-2026 Supplements I-F, p. 1
.  Job Descriptions and Supporting Documents
A. Supplemental II-A,p. 1-2
B. Instructional -B,p. 1-2
ll. Instructional Actions
A. 2024-2025 Appointments HI-A, p. 1
B. 2024-2025 Reappointments -8, p. 1
C. 2024-2025 Redesignations H-C, p. 1
D. 2024-2025 Transfers I-D, p. 1
E. 2024-2025 Resignations/Retirements/Conclude Employment H-E, p. 1
F.  2024-2025 Supplements HI-F, p. 1
G. 2024-2025 Pending Appointments -G, p. 1
H. 2024-2025 Out Of Field M-H, p. 1
A. 2025-2026 Appointments HE-A, p. 1-3
B. 2025-2026 Reappointments IM-B, p. 1
C. 2025-2026 Redesignations M-C,p. 1
D. 2025-2026 Transfers H-D,p. 1
E. 2024-2025 Resighations/Retirements/Conclude Employment -E, p. 1
F. 2025-2026 Supplements Il-F, p. 1-10
G. 2025-2026 Pending Appointments -G, p. 1
H. 2025-2026 Out of Field H-H, p. 1
IV. Instructional Miscellaneous Actions
A. 2024-2025 Summer School IV-A.p. 1
B. 2024-2025 Community Education IV-B. p. 1
C. 2024-2025 Adult Education IV-C. p. 1
A. 2025-2026 Summer School IV-A.p. 1

Personnel Consent Agenda

September 4, 2025
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B. 2025-2026 Community Education

IV-B. p. 1

C. 2025-2026 Adult Education IV-C.p. 1
V. Instructional Substitute Teacher Actions
A. 2024-2025 Substitute Teacher Approval (None) V-A.p. 1
A. 2025-2026 Substitute Teacher Approval (None) V-A.p. 1
VI.  Support Actions
A, 2024-2025 Appointments VI-A, p. 1
B. 2024-2025 Reappointments VI-B, p. 1
C. 2024-2025 Redesignations VI-C, p. 1
D. 2024-2025 Transfers VI-D, p. 1
E. 2024-2025 Resignations/Retirements/Conclude Employment VI-E, p. 1-3
F.  2024-2025 Supplements VI-F, p. 1
A. 2025-2026 Appointments VI-A, p. 1
B. 2025-2026 Reappointments VI-B, p. 1-3
C. 2025-2026 Redesignations VI-C, p. 1
D. 2025-2026 Transfers VI-D, p. 1-2
E. 2025-2026 Resignations/Retirements/Conclude Employment VI-E, p. 1
F. 2025-2026 Supplements VI-F, p. 1

Personnel Consent Agenda

September 4, 2025
Page 29 of 2427



I. Administrative Actions

A. APPOINTMENT

]
|
|
% 2024-25
|
E
|

i
=3

Hbl_a_m.e_lé\_smllm! : Contract = -

Personal Consent Agenda, |. Administrative Actions,p. A- 1 ,2025-09-04
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2024-25

B. RE-APPOINTMENT

|
|
% I. Administrative Actions
E
|

o
3

% o ’Name[Assignment : §

.- Contract

Personal Consent Agenda, . Administrative Actions,p. B- 1 ,2025-09-04
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2024-25
. Administrative Actions

C. RE-DESIGNATION

[ f Name/Assignment ~ E G Sites ; : f Previous Assignments

Personal Consent Agenda, I. Administrative Actions,p. C- 1 ,2025-09-04
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2024-25

I. Administrative Actions

D. TRANSFER

=
| l Name/Assignment P BT ite b Contract . }
Bt b s e e Sl S L A L R U R IR e L I L R L e b T

(]

Personal Consent Agenda, I. Administrative Actions,p. D- 1 ,2025-09-04
Page 33 of 2427



I. Administrative Actions

2024-25

E. RESIGNATIONS/RETIREMENTS/CONCLUDE EMPLOYMENT

f g NameIAssignr‘neng . % L gi_gg_ NS % "EffectlvelAcﬁon,

Personal Consent Agenda, |. Administrative Actions,p. E- 1 ,2025-09-04
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I. Administrative Actions

2024-25

F. SUPPLEMENT

| NemelAssignment | site e L
3 e e T T L L L D R e D D e T e T

Personal Consent Agenda, 1. Administrative Actions,p. F- 1,2025-09-04
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2025-26
I. Administrative Actions

A. APPOINTMENT

i ,! ~Name/Assignment ! . site f ‘ .~ Contract
JONES, JUSTIN PATRICK Lakeside Junior High Effective -2025-08-04
| LJH ASST PRINCIPAL JH 11 MO 11 MONTH / Annual
5 11 MONTH

Personal Consent Agenda, |. Administrative Actions,p. A- 1 ,2025-09-04
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2025-26

I. Administrative Actions

B. RE-APPOINTMENT

£ g '

g i _Name/Assignment § e - Site. . ,i . Confract |
MELTON, THERESA L W.E. Cherry Elementary CAFETERI / Annuat
WEC MGR SELF CONTAINED |
CAFETERI

Personal Consent Agenda, I. Administrative Actions,p. B- 1 ,2025-09-04
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2025-26

I. Administrative Actions

C. RE-DESIGNATION

; i - Name/Assignment . - i L . Site e ;[ Previous Assignments %

SMITH, SHADREKA M Grove Park Elementary EFFECTIVE 07/01/2025 /

GPE PRINCIPAL, ELEMENTARY REDESIGNATE FROM GPE

12 MONTH PRINCIPAL, ELEM INTERIM /12
MONTH

THOMASSON, CORY M Transportation Effective 2025-09-05

TRN SUPV TRANSPORTATION { redesignated from / AREA

12 MONTH MANAGER, TRANSPORTATION /
12 MONTH

Personal Consent Agenda, I. Administrative Actions,p. C- 1 ,2025-09-04
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2025-26

. Administrative Actions

%
|
|
|
% D. TRANSFER
|
|
i
|

Personal Consent Agenda, 1. Administrative Actions,p. D- 1 ,2025-09-04
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2025-26

I. Administrative Actions

E. RESIGNATIONS/RETIREMENTS/CONCLUDE EMPLOYMENT

il é , Name/Assignment f : Site ‘ ; : EffectivelAction . -
HAYES, MATTHEW DAVID Transportation Effective 2025-08-04
TRN SUPV TRANSPORTATION RESIGNATION
12 MONTH
HERRING, ANIKA MICHELLE Food & Nutrition Srve Effective 2025-08-04
FNS MANAGER FOOD RESIGNATION
SERVICES INTE
CAFETERI

Personal Consent Agenda, I. Administrative Actions,p. E- 1 ,2025-09-04
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. Administrative Actions

2025-26

F. SUPPLEMENT

} % Name/Assignment 5 . Site § :
LEWIS, MATTHEW L Clay High Appointment
CHS SOFTBALL FP HD SH
SUPPLEME

Personal Consent Agenda, |. Administrative Actions,p. F- 1 ,2025-09-04
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2024-25

A, APPOINTMENT

i LA B L I T EEE SR AN |

5
]
g i1l Instructional Actions
|

Personal Consent Agenda, Ill. Instructional Actions,p. A- 1,2025-09-04
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|
5 2024-25
| . Instructional Actions

B. RE-APPOINTMENT
§ s Name/Assignment Site % Contract = ;
b L B L e S St i L DL B i SRS ke R L AL LD

Personal Consent Agenda, lli. Instructional Actions,p. B- 1 ,2025-09-04
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%
|
%

2024-25
HI. Instructional Actions

C. RE-DESIGNATION
E § Name/Assignment 5 3 : Site Effective/Action e

Personal Consent Agenda, lIl. Instructional Actions,p. C- 1 ,2025-09-04
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Hl. Instructional Actions

2024-25

D. TRANSFER
h H
g § ; Name/Assignment b ite ‘ : f Previous Assignment %

Personal Consent Agenda, lll. Instructional Actions,p. D- 1,2025-09-04
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. Instructional Actions

2024-25

E. RESIGNATIONS/RETIREMENTS/CONCLUDE EMPLOYMENT

|

IR

0.6

0.9

é Name/Assignment
ADAMS, DEYONTE LEORLANDO
ROE MENTAL HEALTH COUNS
10 MO

10 MONTH

ARIAS, LATANYA RENEA

LAE TEACHER ENGLISH LANG
DEV.

10 MONTH

BROWER, TASHA NICHOLE
LJH TEACHER, SCIENCE, JH
10 MONTH

CADET, JACQUELYN ANITA
MENTAL HEALTH CLINICIAN 10
MO

10 MONTH

DANELLA, CHRISTINA
AES TEACHER, VE/INCLUSION
10 MONTH

DUCKWORTH, KANDACE ANNE
TBE MEDIA TECHNICAL ASST
10 MONTH

ILODI, NICOLE LASHAW
CTE TEACHER
10 MONTH

IRVIN, ROSA L

DOE TEACHER, SC,
KINDERGARTEN

10 MONTH

MEHARG, JOEL RYLAN
LJH BEHAVIORAL HEALTH
ASST

9 MON SU

NAVARRA, DANIEL JAMES
AES TEACHER, TITLE |, ELEM
10 MONTH

RYAN, CHRISTOPHER J
ESE COORDINATOR ESE
12 MONTH

SMITH, MEREDITH COLE
DOE TEACHER, SC, FOURTH
GR

10 MONTH

THOMAS, BIANCA

GCJ ESOL CLASSROOM
ASSISTANT

9 MON SU

TURNER, NAOMI FOND

CVA TEACHER, COMBINATION,
EL

10 MONTH

YOUNG, PAMELA LYNNETTE
RHS TEACHER, MATHEMATICS,
SR

10 MONTH

Personal Consent Agenda, Ill. instructional Actions,p. E- 1 ,2025-09-04

g  Site

ideout Elementary 7 .

Lake Asbury Elementary

Lakeside Junior High

CLIMATE AND CULTURE

Argyle Elementary
Rideout Elementary
Plantation Oaks Elementary

Discovery Oaks Elementary

Lakeside Junior High

Argyle Elementary
Exceptional Student Education

Discovery Oaks Elementary

Green Cove Springs Junior High

Ridgeview Elementary

Oakleaf High School

' } Effective/Action

Effective 2025-06-02
RESIGNATION

Effective 2025-06-02
RESIGNATION

Effective 2025-06-02
CONCLUDE EMPLOYMENT

Effective 2025-06-02
RESIGNATION®

Effective 2025-06-02
RESIGNATION

Effective 2025-06-02
RESIGNATION

Effective 2025-06-02
RESIGNATION

Effective 2025-06-02
RESIGNATION

Effective 2025-05-30
CONCLUDE EMPLOYMENT

Effective 2025-06-02
RESIGNATION :

Effective 2025-06-30
RESIGNATION

Effective 2025-06-02
RESIGNATION

Effective 2025-05-30
RESIGNATION

Effective 2025-06-02
RESIGNATION

Effective 2025-06-02
RESIGNATION
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2024-25
. Instructional Actions

F. SUPPLEMENT

§ % : Name/Assianment

S0
]
e
47

»ite : Supplement Action

Personal Consent Agenda, lil. Instructional Actions,p. F- 1 ,2025-09-04
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1. INSTRUCTIONAL ACTIONS 2024-2025
G. PENDING APPOINTMENTS
Last Name First Name Site Subject QOF Subject

NONE

Personnel Consent Agenda, Instructional Actions lll, p. G-1, 09/04/2025
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lil. INSTRUCTIONAL ACTIONS 2024-2025

H. OUT OF FIELD

Last Name First Name Site Subject OOF Subject

NONE

Personnel Consent Agenda, Instructional Actions Ill, p. H-1, 09/04/2025
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[H. Instructional Actions

2025-26

A. APPOINTMENT

ADKINS, BRIAN SCOTT
LJH TEACHER, SOC STUD, JH
10 MONTH

ALBERSON, MEAGHAN RYAN
DOE TEACHER, SC, FOURTH
GR

10 MONTH

ALLARD-SOUTER, CASSANDRA
OLJ TEACHER, LANGUAGE
ARTS, JH

10 MONTH

ALT, ELISSA KATHERINE
GCJ TEACHER, READING, JH
10 MONTH

AVERA, STEPHANIE AGIN
CHE TEACHER, SC, FIFTH GR
10 MONTH

BELIVEAU, RACHEL GASKINS
OPJ TEACHER, SUPP FACIL
10 MONTH

BOITET, JARROD IAN
OLJ TEACHER, SCIENCE, JH
10 MONTH

BURKE, ERIC WILLIAM

LAJ TEACHER, MATHEMATICS,
JH

10 MONTH

CAMPBELL, CHARLESE
ORLANDA

OPJ TEAGHER, MATHEMATICS,
JH

10 MONTH

CROSBY, CHRISTOPHER
WAYNE

CHS TEACHER, SOC STUD, SH
10 MONTH

DAUGHTERY, MIA ANGELIS
DiS TEACHER, PRE-KDG ESE
10 MONTH

DAVIS, STACY FLICK

OPH TEACHER, LANGUAGE
ARTS, SH

10 MONTH

DUCKWORTH, KANDACE ANNE
ROE TEACHER, SC, THIRD GR
10 MONTH

ESCAMILLA, JILL AMBLER
DOE TEACHER, §C,
KINDERGARTEN

10 MONTH

FIELD, ERICA CONDON
OHS TEACHER, READING, SH
10 MONTH

HAMILTON, ILLISA JENNIFER
FIE TEACHER, PRE-KDG ESE
10 MONTH

HARTZOG, TRAVIS LEE

—
i I . Name/Assignment

i

Personal Consent Agenda, lll. Instructional Actions,p. A- 1 ,2025-09-04

ik

| . Site

Discovery Oaks Elementary
Oakleaf Junior High School

Green Cove Springs Junior High
Clay Hill Elementary

Orange Park Jr High

Oakleaf Junior High School

Lake Asbury Junior High School

Orange Park Jr High

Clay High

Doctors Inlet Elementary

Orange Park High

Rideout Elementary

Discovery Oaks Elementary

Oakleaf High School
Fleming Island Elementary

Green Cove Springs Junior High

Lekeside Junior High

!

i
Lk

Contract
Effective 2025-08-04
10 MONTH / Instructional
Probationary Annual

Effective 2025-08-11
10 MONTH / Instructional
Probationary Annual

Effective 2025-08-06
10 MONTH / Instructional
Probationary Annual

Effective 2025-08-07
10 MONTH / Instructional
Probationary Annual

Effective 2025-08-11
10 MONTH / Instructional
Probationary Annual

Effective 2025-08-06
10 MONTH / Instructional
Probationary Annual

Effective 2025-08-04
10 MONTH / Instructional
Probationary Annual

Effective 2025-08-04
10 MONTH / Instructional
Probationary Annual

Effective 2025-08-08
10 MONTH / Instructional
Probationary Annual

Effective 2025-08-13
10 MONTH / Instructional
Probationary Annual

Effective 2025-08-05
10 MONTH { Instructional
Probationary Annual

Effective 2025-08-07
10 MONTH / Annual

Effective 2025-08-04
10 MONTH / Instructional
Probationary Annual

Effective 2025-08-04
10 MONTH / Instructional
Probationary Annual

Effective 2025-08-11
10 MONTH / Instructional
Probationary Annual

Effective 2025-08-04
10 MONTH / Instructional
Probationary Annual

Effective 2025-08-06
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ll. Instructional Actions

2025-26

A. APPOINTMENT

0.5

0.5

05

0.5

10 MONTH

HERNANDEZ GARCIA, ARIADNA  Tynes Elementary
TES VE SELF-CONTAINED-ASD
10 MONTH

HODL, LISA ANNE
TBE TEACHER, GIFTED
10 MONTH

HODL, LISA ANNE
TES TEACHER, GIFTED
10 MONTH

HOLDEN, SHANNON COLLEEN
DOE TEACHER, SC, THIRD GR
10 MONTH

HOLTON, TARA ANNE

OPH TEACHER, LANGUAGE
ARTS, SH

10 MONTH

JENKINS, FARIAN CHANEL
MRE TEACHER, SC, FIRST GR
10 MONTH

KLEIN, AMY M
WES TEACHER, VE/INCLUSION
10 MONTH

LINTON, ANGELA A
FIE TEACHER, PRE-K
10 MONTH

LINTON, ANGELA A
FIE TEACHER, PRE-KDG ESE
10 MONTH

LWANGA, MYA NICOLE
RHS TEACHER, VE/INCLUSION
10 MONTH

MARQUEZ, MALISSIA BALEIGH
GPE TEACHER, SC,
KINDERGARTEN

10 MONTH

MASON, CAL THOMAS
MRE TEACHER, MUSIC, ELEM
10 MONTH

MCGCOLLUM, LAURA ANN
OPH TEACHER, HEALTH
SCIENCE ED

10 MONTH

MCDANIEL, KERYN J
DOE TEACHER, SC, FIRST GR
10 MONTH

Tynes Elementary

Tynes Elementary

Discovery Oaks Elementary

Orange Park High

Mcrae Elementary

Wilkinson Elementary

Fleming Island Elementary

Fleming Island Elementary

Ridgeview High School

Grove Park Elementary

Mcrae Elementary

Orange Park High

Discovery Oaks Elementary

MEHARG, JOEL RYLAN Lakeside Junior High
LJH VE SELF-CONTAINED-ASD

10 MONTH

MOODY, JESSICA LYNN Ridgeview High School

RHS VE SELF-CONTAINED-ASD
10 MONTH

RODRIGUEZ, ZELINA MICHELLE Plantation Oaks Elementary
POE TEACHER, ART, ELEM
10 MONTH

1
i
]
i

Namel/Assignment = i Site .
GCJ TEACHER, SUPP FACIL

Contract

10 MONTH/ Instructional
Probationary Annual
Effective 2025-08-06

10 MONTH / Instructional
Probationary Annual

Effective 2025-08-07
10 MONTH / Instructionatl
Probationary Annual

Effective 2025-08-07
10 MONTH / Instructional
Probationary Annual

Effective 2025-08-04
10 MONTH / Instructionat
Probationary Annual

Effective 2025-08-04
10 MONTH / Instructional
Probationary Annual

Effective 2025-08-04
10 MONTH / Instructional
Probationary Annual

Effective 2025-08-05
10 MONTH / Instructional
Probationary Annual

Effective 2025-08-04
10 MONTH / Instructional
Probationary Annual

Effective 2025-08-04
10 MONTH / Instructional
Probationary Annual

Effective 2025-08-06
10 MONTH / Instructional
Probationary Annual

Effective 2025-08-06
10 MONTH / Instructional
Probationary Annual

Effective 2025-08-08
10 MONTH / Instructional
Probationary Annual

Effective 2025-08-04
10 MONTH / Instructional
Probationary Annual

Effective 2025-08-12
10 MONTH / Instructional
Probationary Annual

Effective 2025-08-04
10 MONTH / Instructional
Probationary Annual

Effective 2025-08-04
10 MONTH / Instructional
Probationary Annual

Effective 2025-08-05
10 MONTH / Instructional
Probationary Annual

Personal Consent Agenda, lll. Instructional Actions,p. A- 2 ,2025-09-04
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{il. Instructional Actions

2025-26

A. APPOINTMENT

H

|

SAPP, JESSICA NICHOLE
POE TEACHER, SC, FIRST GR

10 MONTH

SINCLAIR, BRANDY LYNN
CEB TEACHER, SC, FIFTH GR

10 MONTH
SOWDER, JAMES R

MCE TEACHER, SC, FIFTH GR

10 MONTH

STURROCK, VICTORIA LANE
LES TEACHER, SC, THIRD GR

10 MONTH
TAYLOR, LISA RENEE

Name/Assignment

OHS VE SELF-CONTAINED-IND

10 MONTH
VARGA, DARIAN LEE

ROE TEACHER, SC, SECOND

GR
10 MONTH

WALKER, ANNA CLAIRE

FIH TEACHER, LANGUAGE

ARTS, SH
10 MONTH

WHITE, MORGAN MAE
WEC TEACHER, SC,
KINDERGARTEN

10 MONTH

YEOMAN, SARA LYNN

OPE TEACHER, SC, FIFTH GR

10 MONTH

‘Plantation Oaks Elementary
Charles E. Bennett Elementary
Montclair Elementary
| akeside Elementary

Oakleaf High School

Rideout Elementary

Fleming Island High School

W.E. Chenry Elementary

Orange Park Elementary

Contract

Effective 7 2025-bé-67 7 7

10 MONTH / Instructional
Probationary Annual

Effective 2025-08-04
10 MONTH / Instructional
Probationary Annual

Effective 2025-08-07
10 MONTH / Instructional
Probationary Annual

Effective 2025-08-04
10 MONTH / Instructional
Probationary Annual

Effective 2025-08-06
10 MONTH / Instructional
Probationary Annual

Effective 2025-08-04
10 MONTH / Instructional
Probationary Annual

Effective 2025-08-05
10 MONTH / Instructional
Probationary Annual

Effective 2025-08-05
10 MONTH / instructional
Probationary Annual

Effective 2025-08-07
10 MONTH / Instructional
Probationary Annual

Personal Consent Agenda, lll. instructional Actions,p. A- 3 ,2025-09-04
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l1l. Instructional Actions

2025-26

B. RE-APPOINTMENT

é é Name/Assiognment Lo . Site F Contract },
DR SRS ST REEN : SR i

e e B L TR T e L T L T L s RERUATA R NI AT

Personal Consent Agenda, lll. Instructional Actions,p. B- 1 ,2025-09-04
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lll. Instructional Actions

C. RE-DESIGNATION

|
|
| 2025-26
|
|
|
|
l

% l Name/Assignment ; i , , Site } Previous Assignment f
0.6 SWACKHAMMER, JOAN Tynes Elementary EFFECTIVE 08/04/2025 /
MICHELE REDESIGNATE FROM .4 ESE
ESE TEACHER, SPEECH TEACHER, SPEECH CLINICIAN/
CLINICIAN 10
SPECIAL MONTH

Personal Consent Agenda, IIl. Instructional Actions,p. C- 1,2025-09-04
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ill. Instructional Actions

2025-26

D. TRANSFER

I ]
| E Name/Assignment . Site Previous Assignment

LEVO, BLAIR ELIZABETH Lake Asbury Juriior High School
LAJ TEACHER, SUPP FACIL
10 MONTH

TISON, CECILIA ELIZABETH Lake Asbury Elementary
LAE TEACHER ENGLISH LANG

DEV.

10 MONTH

Personal Consent Agenda, lll. Instructional Actions,p. D- 1,2025-09-04

Effective 2025-08-06

ftransfer from / ESE SCHOOL
SITE SPEC LVL 2 10M

EFFECTIVE 08/04/2025 7
TRANSFER FROM SBJ
TEACHER, SC, FIFTH GR/ 10
MONTH
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2025-26

{tl. Instructional Actions

E. RESIGNATIONS/RETIREMENTS/CONCLUDE EMPLOYMENT

g ) : k Name/Assignment - . 3 Site : z <. EffectivelAction
COLLINS, BIANCA TILNAY Discovery Oaks Elementary Effective 2025-08-15
DOE VE SELF-CONTAINED-ASD RESIGNATION
10 MONTH
HOCK, JENNIFER EVELINE Keystone Heights Elementary Effective 2025-08-07
KHE TEACHER, COMBINATION, RESIGNATION
EL
10 MONTH
JOHNSTON, JENNIFER Fleming Island Elementary Effective 2025-08-08
GARDNER RESIGNATION
FIE TEACHER, PRE-KDG/ASD
ESE
10 MONTH
SANTILLAN, MARCO A Ridgeview High Schoot Effective 2025-08-01
MNT ELECTRICAL TECH ASST RESIGNATION
12 MO SU
THOMAS, JESSICA LEIGH Clay High Effective 2025-08-01
KHH SECRETARY 11 MO RESIGNATION
11 MONTH
WEEKS, REBECCA LYNN Ridgeview Elementary Effective 2025-08-15
RVE TEACHER, SC, THIRD GR RESIGNATION
10 MONTH

Personal Consent Agenda, lll. Instructional Actions,p. E- 1 ,2025-09-04
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Ill. Instructional Actions

2025-26

F. SUPPLEMENT

« I NamelAssignmth
ALLISON, ARTHUR JAMES
CHS BAND DIR SH
SUPPLEME

0.5 ALVAREZ, LEAVY JAKOB-
GATOR
KHH ACTIVITY PROG CO JH
SUPPLEME

0.5 ALVAREZ, LEAVY JAKOB-
GATOR
KHH FOOTBALL HD JV 75%
SUPPLEME

ANDERSON, JOYCE C
MHS NATIONA HONOR
SOCIETY

SUPPLEME

ASKELSON, LAURA A
INST APPLICATION
FACILITATOR
SUPPLEME

0.3 BAKER, SARAH A
MHS SENIOR CLASS SPONSOR
SUPPLEME

BARTON, DONNA M
INST APPLICATION
FACILITATOR
SUPPLEME

BATTS, ASHLEY NICOLE
INST APPLICATION
FACILITATOR
SUPPLEME

BERGMAN-CIRILLO, STEFANIE
ELLEN

CHS CROSS COUNTRY HD SH
SUPPLEME

BERRY, TAYLOR NICOLE
FIH ANNUAL STAFF SH
SUPPLEME

BEZUE, TAMEKA DANIELLE
RHS TENNIS HD SH
SUPPLEME

0.3 BOONE, KELLY RAE
MHS SENIOR CLASS SPONSOR
SUPPLEME

BOX, AALIYAH PORCHEE
OLJ ESE INTERVENTION FAC.
SUPPLEME

0.3 BREINDEL-HILL, JULIE ANN
CHS JUNIOR CLASS SPONSOR
SUPPLEME

BROWN, CYNTHIA ANN
INST APPLICATION
FACILITATOR
SUPPLEME

BUCK, ALEXANDER JOHN
FIH BAND DIR SH
SUPPLEME

BURKE II, MARVIN AUSTIN

Personal Consent Agenda, lll. Instructional Actions,p. F- 1 ,2025-09-04

Clay High

site

Keystone Heights High School

Keystone Heights High School

Oakleaf High School

Thunderbolt Elementary

Middleburg High

Plantation Oaks Elementary

S. Bryan Jennings Elementary

Clay High

Fleming Island High School

Ridgeview High School

Middieburg High

Oakleaf Junior. High School

Clay High

Ridgeview High School

Fleming Island High School

Clay High

Appointment

Appointment

Resignation

Appointment

Appointment

Appointment

Appointment

Appointment

Appointment
Appointment
Appointment
Resignation

Appointment

Appointment

Appointment

Appointment

Page 57 of 2427
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IIl. Instructional Actions

2025-26

F. SUPPLEMENT

i
i
i

0.5

0.5

0.2

1

|
@

‘Name/Assignment

CHS FOOTBALL ASST SH 75%

SUPPLEME

BURKE II, MARVIN AUSTIN
CHS TRACK HD SH
SUPPLEME

BYRD, PRINCE D
CHS CHORAL DIRECTOR SH/JH
SUPPLEME

CANNON, AMY MEHAFFEY
FIH ESE INTERVENTION FAC.
SUPPLEME

CLARK, CODY MELISSA
LJH CHEERLEADING JH
SUPPLEME

CLAXTON, TROY ANTHONY
CHS FOOTBALL ASST SH 75%
SUPPLEME

CRIM, TONYA A
CHS ESE INTERVENTION FAG.
SUPPLEME

CULLIVER, TARYN VOGEL
RVE DEPT HEAD (11-16
SUPPLEME

CURVIER, ANGELA VIRGINIA
INST APPLICATION
FACILITATOR

SUPPLEME

DAVIS, DENZELL LAANTHONY
CHS BASKETBALL ASST SH
SUPPLEME

DAVIS, LORI ANN
CHS CHEERLEADING VARSITY
SUPPLEME

DAVIS, LORI ANN
CHS DANCE TEAM SH
SUPPLEME

DEROUSIE JR, WILLIAM L
CHS DEPT HEAD (6-10)
SUPPLEME

DEROUSIE JR, WILLIAM L
CHS SCI FAIR COOR LOCAL
SUPPLEME

DETERS, DOUGLAS VANCE
CHS BASKETBALL HD SH
SUPPLEME

DIAZ, JENNIFER LYNNE KRUSE
FIH DEPT HD (3-5)
SUPPLEME

DIAZ, JENNIFER LYNNE KRUSE
FIH SENIOR CLASS SPONSOR
SUPPLEME

DILLON, THERESA MAE
CHS DEPT HEAD (6-10)
SUPPLEME

DOTY, ROBIN ELISABETH
INST APPLICATION

Personal Consent Agenda, [ll. Instructional Actions,p. F- 2 ,2025-09-04

Ed
T

Clay High

Clay High

Fleming Island High School

Lakeside Junior High

Clay High

Clay High

Ridgeview Elementary

Orange Park High

Clay High

Clay High

Clay High

Clay High

Clay High

Clay High

Fleming Istand High School

Fleming Island High School

Clay High

Orange Park Elementary

i

Appointment
Appointment
Appointment
Appointment
Appointment
Appointment

Appointment

Appointment

Appointment
Appointment
Appointment
Appointment
Appointment
Appointment
Appointment
Appointment
Appointment

Appointment
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{ll. Instructional Actions

2025-26

F. SUPPLEMENT

- Name/Assignment

FACILITATOR
SUPPLEME

DRYDEN, KATHARINE L
INST APPLICATION
FACILITATOR
SUPPLEME

DUNLAVEY, KACIE ANN
CHS SWIMMING HD SH
SUPPLEME

ELMORE, KEVIN BIELTIA
RHS FOOTBALL ASST SH 75%
SUPPLEME

ETCHER, KATELYN MICHELE
INST APPLICATION
FACILITATOR

SUPPLEME

FEDOROWICH, LORI G
INST APPLICATION
FACILITATOR
SUPPLEME

FISCHER, MICHELLE N
FiH DEPT HEAD (11-16
SUPPLEME

FITE, KRISTEN MARIE
OPJ DISCRETIONARY
SUPPLEME

FORTNER, CHELSEA
MACHELLE

RHS TENNIS HD SH
SUPPLEME

GANN, ASHLEY NICHOLE
INST APPLICATION
FACILITATOR
SUPPLEME

GARTNER, BRIAN DALE
FIH ACADEMIC COACH, LOCAL
SUPPLEME

GIERKE, JEFFERY MICHAEL
CHS FOOTBALL HD SH 75%
SUPPLEME

GIRGIS, RILEY SCOTT
LAJ WRESTLING HD JH
SUPPLEME

GONZALEZ, VINCENT OWEN
INST APPLICATION
FACILITATOR

SUPPLEME

GOOLSBY, GRAYSON LANE
INST APPLICATION
FACILITATOR

SUPPLEME

GRAY, KORTNEY LATRICE
CHS TRACK ASST SH
SUPPLEME

GREEN, DONALD CHRISTON
CHS DRILL SPONSOR SH
SUPPLEME

Personal Consent Agenda, Ill. Instructional Actions,p. F- 3 ,2025-09-04

Swimming Pen Creek Elem

Clay High

Ridgeview High School

Middieburg Elementary

Charles E. Bennett Elementary

Fleming Island High School

Orange Park Jr High

Ridgeview High School

[ ake Asbury Elemeritary

Fleming Istand High School

Clay High

Lake Asbury Junior High School

Clay High

Keystone Heights High School

Clay High

Clay High

i “Supplement Action

Appointment

Appointment
Resignation

Appointment

Appointment

Appointment
Appointment

Resignation

Appointment

Appointment
Appointment
Appointment

Appointment

Appointment

Appointment

Appointment
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Hl. Instructional Actions

2025-26

F. SUPPLEMENT

e
i
i
i

05

0.8

2.0

0.1

§ - o Name/Assignment
GRIER, JORDAE CORNELL
KHH FOOTBALL ASST JH 75%
SUPPLEME

GRULLON, DAVID ANTONIO
FIH BAND DIR SH
SUPPLEME

HACKETT, BRITTANY NICOLE
CHS CHEERLEADING VARSITY
SUPPLEME

HAJOST, CAROL ANN
INST APPLICATION
FACILITATOR
SUPPLEME

HAMMOND, LISA MARIE
INST APPLICATION
FACILITATOR
SUPPLEME

HAMMOND, LISA MARIE
OPJ DISCRETIONARY
SUPPLEME

HAVENER, BRIA NOEL
CHS DEPT HEAD (6-10)
SUPPLEME

HAYES, ANN MARIE
GCJ DEPT HEAD (11-16
SUPPLEME

HAYNES, TENISE CAPRI
MHS BASKETBALL HD SH
SUPPLEME

HOLEMAN, JAMES A
CHS DEPT HEAD (11-16
SUPPLEME

HOOVER, AUDREY MELISSA
INST APPLICATION
FACILITATOR

SUPPLEME

IACOB, PAIGE DARCIE
OPJ (.128) SIXTH PERIOD
SUPPLEME

JONES, JONATHAN CHARLES
INST APPLICATION
FACILITATOR

SUPPLEME

JUSTINO, ROBERT E
MHS GOLF HD SH
SUPPLEME

KELLER, RODNEY SCOTT
GCJ FOOTBALL ASST JH 25%
SUPPLEME

KELLER, RODNEY SCOTT
GCJ FOOTBALL ASST JH 75%
SUPPLEME

KIRK, LAURA MARIE
FIH DEPT HEAD 17-20
SUPPLEME

KIRK, LAURA MARIE

Personal Consent Agenda, lll. Instructional Actions,p. F- 4 ,2025-09-04

Site

Keystone Heights High School

Fleming island High School

Clay High

SPRING PARK ELEMENTARY
SCHOOL

Orange Park Jr High

Orange Park Jr High

Clay High

Green Cove Springs Junior High

Middleburg High

Clay High

Tynes Elementary

Orange Park Jr High

Lakeside Junior High

Middleburg High

Clay Virtual Academy

Clay Virtual Academy

Fleming Island High School

Fleming Island High School

Appointment

Appointment

Appointment

Appoiniment

Resignation

Appointment

Appointment

Appointment

Appointment

Appointment

Appointment

Appointment

Appointment

Appointment

Appointment

Appointment

Appointment
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2025-26

lll. Instructional Actions

F. SUPPLEMENT

i § - 'Name/Assignment 2 L _Site } ; z Supplement Action !
FIH JUNIOR CLASS SPONSOR
SUPPLEME

0.5

0.5

0.5

0.5

KIRK, LAURA MARIE
FIH STUDENT COUNCIL SH
SUPPLEME

LEACH, LAURA MEDRANO
KHH DEPT HEAD 21+
SUPPLEME

LEE, SAMATHA M
OHS SWIMMING HD SH
SUPPLEME

LEPORATI, CYNTHIA G
CHS FRESHMAN CLASS
SPONSOR

SUPPLEME

LEVO, BLAIR ELIZABETH
LAE DEPT HEAD 17-20
SUPPLEME

LIVELY, PAMELA DAWN
OVE DEPT HEAD (6-10)
SUPPLEME

LOONEY, KERRI RENEE
CHS DEPT HEAD (6-10)
SUPPLEME

LLOONEY, KERRI RENEE
CHS TRACK ASST SH
SUPPLEME

LOVE, JONATHAN L
CHS GOLF HD SH
SUPPLEME

LOWANS, ALLYSON ELIZABETH

INST APPLICATION
FACILITATOR
SUPPLEME

LOWE, GINNY CHARLENE
FiH SOPHMORE CLASS SPON
SUPPLEME

LOWE, GINNY CHARLENE
FIH STUDENT COUNCIL SH
SUPPLEME

LYBARGER, TARA JUSTINE
INST APPLICATION
FACILITATOR

SUPPLEME

MACPHERSON, SAMANTHA
RENE

FIH DANCE TEAM SH
SUPPLEME

MAKINS NULL, AUTUMN
SIERRA

CHS WEIGHTLIFTING HD SH
SUPPLEME

MARQUART, JESSICA ANN
KHH ACTIVITY PROG CO JH
SUPPLEME

MASSEY, BRIAN THOMAS

Personal Consent Agenda, lll. Instructionai Actions,p. F- 5,2025-09-04

Fleming Island High School

Keystone Heights High School

Oakleaf High School

Clay High

Lake Asbury Junior High School

Oakleaf Village Elementary

Ciay High

Clay High

Clay High

Clay Hill Elementary

Fleming Island High School

Fleming Island High School

Mcrae Elementary

Fleming Island High School

Ciay High

Keystone Heights High School

Wilkinson Elementary

Appointment

Appointment

Appointment

Appointment

Resignation

Resignation

Appointment

Appointment

Appointment

Appointment

Appointment

Appointment

Appointment

Appointment

Appointment

Appointment

Appointment
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2025-26

ill. Instructional Actions

F. SUPPLEMENT

| ! ‘ Name/Assignment . { . Site : i : VSUQgIement Action
INST APPLICATION

FACILITATOR

SUPPLEME

MATTHEW, ANGELA ALICE Middleburg High Appointment
INST APPLICATION

FACILITATOR

SUPPLEME

MCCLAIN, AMY LYNN Clay High Appointment
CHS SOPHMORE '
SUPPLEME

MCGAHEE, MICHELLE L Clay High Appointment
CHS NATIONAL BETA CLUB SP
SUPPLEME

MCGHGHY, LINDA FAYE Bannerman Learning Center Appointment
INST APPLICATION

FACILITATOR

SUPPLEME

MCQUAIG, TRAVIS AUSTIN Clay High Appointment
CHS BASEBALL ASST SH
SUPPLEME

MESSER, ADAM LEE Lakeside Junior High Appointment
LJH FOOTBALL ASST JH 75%
SUPPLEME

MILAM, HEATHER LYNN Middleburg High Appointment
MHS NATIONA HONOR

SOCIETY

SUPPLEME

MILLER, JOEL A QOakleaf High School Appointment
INST APPLICATION

FACILITATOR

SUPPLEME

MILLER, VICTORIA LIEN Clay High Appointment
CHS ACADEMIC COACH, LOCAL
SUPPLEME

MILLER, VICTORIA LIEN Clay High Appointment
CHS DEPT HEAD (11-16
SUPPLEME

0.3 MITCHELL, ELIJAH MATTHEW Clay High Appointment
CHS JUNIOR CLASS SPONSOR
SUPPLEME

MITCHELL, ELIJAH MATTHEW Clay High Appointment
CHS STUDENT COUNCIL SH
SUPPLEME

0.3 MOBLEY, GENELL HOPE Clay High Appointment
CHS JUNIOR CLASS SPONSOR
SUPPLEME

MOORE, BRITTANY MIHALIK Fleming Island High School Appointment
FIH DEPT HEAD (11-16
SUPPLEME

MOSES, JARED MATTHEW Clay High Appointment
CHS BASKETBALL HD SH
SUPPLEME

MOSES, JARED MATTHEW Clay High Appointment
CHS FLAG FOOTBALL HD SH/UH
SUPPLEME

MULLINS, AMBER-LYNN MARIE  Oakleaf Village Elementary Appointment

Personal Consent Agenda, lll. Instructional Actions,p. F- 6 ,2025-09-04
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ill. Instructional Actions

2025-26

F. SUPPLEMENT

0.1

] Name/Assignment

OVE DEPT HEAD (6-10)
SUPPLEME

NESI, ALBERT
RHS (.128) SIXTH PERIOD
SUPPLEME

NETHERLAND, CARLY DEANNE
FIH DEPT HD (3-5)
SUPPLEME

NOONEY, CHRISTOPHER A
INST APPLICATION
FACILITATOR

SUPPLEME

NORMAN, BENJAMIN ALAN
FIH CHORAL DIRECTOR SH/JH
SUPPLEME

NOSSE, CRAIG
CHS FOOTBALL ASST SH 75%
SUPPLEME

NOSSE, CRAIG
CHS WEIGHTLIFTING HD SH
SUPPLEME

PADGETT, TIFFANY K
CHS SOFTBALL FP ASST SH
SUPPLEME

PAINE, LAUREN DANIELLE
INST APPLICATION
FACILITATOR

SUPPLEME

PATTON, NICOLE MARIA
INST APPLICATION
FACILITATOR
SUPPLEME

PAZZALIA, JESSICA J
GPE DEPT HD (3-5)
SUPPLEME

PERSINGER, JOSHUA W
CHS BASEBALL HEAD SH
SUPPLEME

PERSINGER, JOSHUA W
CHS DISCRETIONARY
SUPPLEME

PINKSTON, RACHEL PATRICIA
INST APPLICATION
FACILITATOR

SUPPLEME

PROPPER, CHARLES DANA
CHS SOFTBALL FP HD JV
SUPPLEME

RAPOZA, ADAM REID
CHS BASEBALL JV HD SH
SUPPLEME

REAPE, JAMES P
CHS FOOTBALL ASST SH 75%
SUPPLEME

REAPE, JAMES P
CHS WRESTLING

Personal Consent Agenda, Ill. Instructional Actions,p. F- 7 ,2025-09-04

Ridgeview High School

Fleming Island High School

Green Cove Springs Junior High

Fleming Istand High School

Clay High

Clay High

Clay High

Doctors Inlet Elementary

Lake Asbury Junior High School

Grove Park Elementary

Ciay High

Clay High

W.E. Chemry Elementary

Clay High

Clay High

Clay High

Clay High

Supplement Action

Appointment
Appointment

Appointment

Appointment
Appointment
Appointment
Appointment

Appointment

Appointment

Resignation
Appointment
Appointment

Appoiniment

Appointment
Appointment
Appointment

Appointment
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Hl. Instructional Actions

2025-26

F. SUPPLEMENT

)
o
o]

 SUPPLEME

05

0.5

05

Name/Assignment

REED, JAMIE
OHS VOLLEYBALL HD SH
SUPPLEME

RICHARDSON, CLAYTON
SWANN

CHS DEPT HEAD (11-16
SUPPLEME

RICHARDSON, CLAYTON
SWANN

CHS GOLF HD SH
SUPPLEME

ROACH, CHRISTOPHER
THOMAS

KHH BASEBALL HEAD SH
SUPPLEME

ROBBINS, MICHELLE MAE
INST APPLICATION
FACILITATOR

SUPPLEME

ROBERTSON, COURTNEY
LJH CHEERLEADING JH
SUPPLEME

ROCKWELL, JESSICAL
INST APPLICATION
FACILITATOR
SUPPLEME

ROSSET, ELIZABETH JILL
LAJ TRACK ASST JH
SUPPLEME

SANDERS, ALLISON JAMES
INST APPLICATION
FACILITATOR

SUPPLEME

SCHARF, EVAN S
INST APPLICATION
FACILITATOR
SUPPLEME

SCHAUS, ROBIN ANN
INST APPLICATION
FACILITATOR
SUPPLEME

SESSIONS, NATALIE LYNN
INST APPLICATION
FACILITATOR

SUPPLEME

SGRO, DENNIS NATHAN
CHS SWIMMING HD SH
SUPPLEME

SHAFER, STEPHANIE S
INST APPLICATION
FACILITATOR
SUPPLEME

SHANNON, KELSEY RAE
CHS VOLLEYBALL HD SH
SUPPLEME

SPEER, KATHARINE VOGT

Personal Consent Agenda, Ill. Instructional Actions,p. F- 8 ,2025-09-04

Site. .

| RIS S USRS e N I S

Oakleaf High School

Clay High

Clay High

Keystone Heights High School

Rideout Elementary

Lakeside Junior High

Wilkinson Jr High

Lake Asbury Junior High School

Keystone Heights Eiementary

Fleming Island High School

Qakleaf Village Elementary

Clay Virtual Academy

Clay High

Shadowlawn Elementary

Clay High

Clay High

Supplement Action

Appointment

Appointment

Appointment

Appointment

Appointment

Appointment

Appointment

Appointment

Appointment

Appointment

Appointment

Appointment

Appointment

Appointment

Appointment

Appointment
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2025-26

lil. Instructional Actions

F. SUPPLEMENT
i f <. -Namel/Assignment . i

£ E S B L U L L L R E L

CHS ANNUAL STAFF SH
SUPPLEME

STANFORD, GEOFFREY L Green Cove Springs Junior High Appointment
GCJ FLAG FOOTBALL HD SH/JH
SUPPLEME

STANFORD, GEOFFREY L Green Cove Springs Junior High Resignation
GCJ FOOTBALL ASST JH 25%
SUPPLEME

STANFORD, GEOFFREY L Green Cove Springs Junior High Resignation
GCJ FOOTBALL ASST JH 75%
SUPPLEME

0.1 SUAREZ, CHRISTOPHER Ridgeview High School Appointment
STEVEN
- RHS (.128) SIXTH PERIOD
SUPPLEME

SUMMERS, MICHAEL BERT Oaldeaf Junior High School Appointment
INST APPLICATION

FACILITATOR

SUPPLEME

0.5 TRIMBLE IlI, RAYMOND Keystone Heights High School Appointment
EARNEST
KHH FOOTBALL ASST JH 75%
SUPPLEME

TRODGLEN, DEREK MICHAEL Clay High Appointment
CHS BASKETBALL ASST SH
SUPPLEME

0.5 TRULL, CASEY BLALOCK Keystone Heights High School Appointment
KHH DEPT HEAD 21+
SUPPLEME

0.3 TURNER, THEO KEION Middleburg High Appointment
MHS BAND DIR SH
SUPPLEME

TURPIN, ALYCIA MARIE Fleming Island High Schootf Appointment
FIH DEPT HEAD 17-20
SUPPLEME

WAUGH, STEPHANIE ANN Clay High Appointment
CHS DEPT HD (3-5)
SUPPLEME

WAUGH, STEPHANIE ANN Clay High Appointment
CHS SOCCER HEAD SH
SUPPLEME

0.5 WEAVER, GAYLEH Clay Virtual Academy Appointment
INST APPLICATION
FACILITATOR
SUPPLEME

WEEKS, WILLIAM ALVIN Clay High Appointment
CHS DRAMA SH
SUPPLEME

0.1 WELLS, JENNIFER M Ridgeview High School Appointment
RHS (.128) SIXTH PERIOD
SUPPLEME

WELLS, TIMOTHY A Lakeside Elementary Appointment
INST APPLICATION

FACILITATOR

SUPPLEME

WHITEHEAD, WENDY H Fleming Island High School Appointment

3 . ,SugglementAction |

»
-
D

B =4
vl

Personal Consent Agenda, lll. Instructional Actions,p. F- 9 ,2025-09-04
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2025-26

. Instructional Actions

F. SUPPLEMENT

i
&

if f . Name/Assignment i it } . Supplement Action ;

AR RS E TS NN

| l

FIH DEPT HEAD (11-16
SUPPLEME

WHITLOCK, DUSTIN LANE Ciay High Appointment
CHS FOOTBALL ASST SH 75%
SUPPLEME

WIGGINS, ARISTEN | Clay High Appointment
CHS VOLLEYBALL HD Jv
SUPPLEME

WILLIAMS, PATRICIA LOUISE Fleming Istand High School Appointment
FiH DRAMA SH
SUPPLEME

WILLIAMS, PATRICIA LOUISE Fleming Istand High School Appointment
FIH NATIONA HONOR SOCIETY
SUPPLEME

WIRT, CHRISTINE HIGHSMITH Career And Technical Education Appoiniment
CHS DEPT HEAD (11-16
SUPPLEME

WOODY, BETHANI VERONICA Orange Park Jr High Resignation
DAWN

OPJ CHEERLEADING JH

SUPPLEME

Personal Cansent Agenda, lll. Instructional Actions,p. F- 10 ,2025-09-04
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lll. INSTRUCTIONAL ACTIONS 2025-2026

G. PENDING APPOINTMENTS

Last Name First Name Sit

14

Subject OOF Subject

|

NONE

Personnel Consent Agenda, Instructional Actions Ill, p. G-1, 09/04/2025
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lll. INSTRUCTIONAL ACTIONS 2025-2026

E

; H. OUT OF FIELD
T Last Name First Name Site Subject OOF Subject
|

NONE

Personnel Consent Agenda, Instructional Actions Ill, p. H-1, 09/04/2025
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IV.INSTRUCTIONAL 2024-2025 MISCELLANEOUS ACTIONS

A. SUMMER SCHOOL

Site Effective Dates

Name/Assignment
NONE

Personnel Consent Agenda, Instructional Miscellaneous Actions IV, p. A-1, 09/04/2025
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IV.INSTRUCTIONAL MISCELLANEOUS ACTIONS 2024-2025

B. COMMUNITY EDUCATION

Appointments

NONE

Personnel Consent Agenda, Instructional Miscellaneous Actions IV, p. B-1, 09/04/2025
Page 70 of 2427



IV.

C.

INSTRUCTIONAL MISCELLANEOUS ACTIONS 2024-2025

ADULT EDUCATION

Appointments

NONE

Personnel Consent Agenda, Instructional Miscellaneous Actions IV, p. C-1, 09/04/2025
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IV.INSTRUCTIONAL 2025-2026 MISCELLANEOUS ACTIONS

A. SUMMER SCHOOL

Site Effective Dates
Name/Assignment
NONE

Personnel Consent Agenda, Instructional Miscellaneous Actions IV, p. A-1, 09/04/2025
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IV. INSTRUCTIONAL MISCELLANEOUS ACTIONS 2025-2026

B. COMMUNITY EDUCATION

Appointments

NONE

Personnel Consent Agenda, Instructional Miscellaneous Actions IV, p. B-1, 09/04/2025
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1v.

C.

INSTRUCTIONAL MISCELLANEOUS ACTIONS 2025-2026

ADULT EDUCATION

Appointments

NONE

Personnel Consent Agenda, Instructional Miscellaneous Actions IV, p. C-1, 09/04/2025
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V. INSTRUCTIONAL SUBSTITUTE TEACHER ACTIONS 2024-2025

A. SUBSTITUTE TEACHER APPROVAL

Appointments

NONE

Personnel Consent Agenda, Instructional Substitute Teacher Actions V, p. A-1, 09/04/2025
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V. INSTRUCTIONAL SUBSTITUTE TEACHER ACTIONS 2025-2026

A. SUBSTITUTE TEACHER APPROVAL

Appointments

NONE

Personnel Consent Agenda, Instructional Substitute Teacher Actions V, p. A-1, 09/04/2025
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2024-25
VI. Support Actions

A. APPOINTMENT
%  Name/Assignment sSite

Personal Consent Agenda, Vi. Sup?ort Actions,p. A- 1 ,2025-09-04
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2024-25
VIi. Support Actions

B. RE-APPOINTMENT

xr Name/Assignment Site o ; : ‘

B

Personal Consent Agerlj_gigg\efl.7 uggo&éc}ions,p. B-1,2025-09-04



VI. Support Actions

2024-25

C. RE-DESIGNATION

o Name/Assignment

]

’ it

Personal Consent Ager}ggg\él.ﬁ)u%?o? ﬁc}ions,p. C-1,2025-09-04



2024-25
VIi. Support Actions

D. TRANSFER
L Name/Assignment i Site S |

|
foind
R R
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Vi. Support Actions

2024-25

E. RESIGNATIONS/RETIREMENTS/CONCLUDE EMPLOYMENT

i
i i
H

0.8

09

0.9

0.9

0.9

0.9

0.9

0.9

0.8

Name/Assignment Site ‘ Action/Effective
ANDERSON, ABIGALE LEIGH Ridgeview High School Effective 2025-05-30

RHS IN SCHOOL SUSPENSION
9 MON SU

ARNOLD, SHAVONN RENQUIA
ROE BEHAVIORAL HEALTH
ASST

9 MON SU

BIBBY, JENNIFER SUSAN
OVE GENERAL ASSISTANT
9 MON SU

BLANCHARD, COLTON
ALEXANDER

MCE BEHAVIORAL HEALTH
ASST

9 MON SU

BOLE, CHARLENA MARIE
OHS CAFE ASSISTANT 7.5
HOURS

9 MON SU

BORK, JESSICA S

TES BEHAVIORAL HEALTH
ASST

9 MON SU

BRAMAN, KRISTEN MARIE
POE GENERAL ASSISTANT
9 MON SU

BROWN, HEATHER ANNE
SPC CAFE ASSISTANT 7
HOURS

9 MON SU

BULLARD, MICHELLE STEWART
RVE GENERAL HEALTH
ASSISTA

LNG TRM

BURKETT, SHAWNDA NICOLE
AES CAFE ASSISTANT 6
HOURS

9 MON 8U

COWART, GLORIA ANNETTE
TRN ESE ASST/BUS MONITOR
LNG TRM

DAVIS, HOZUMI

LAJ CAFE ASSISTANT 3.75
HOURS

9 MON SU

DAVIS, JASMINE BIANCA
RHS GENERAL HEALTH
ASSISTA

9 MON SU

DAVIS, SHARON LYNETTE
DOE IN SCHOOL SUSPENSION
9 MON SU

DOCI, VERONIKE

GPE CAFE ASSISTANT 5.75
HOURS

9 MON SU

FARINA, CARRIE BEHANNON
MCE MEDIA TECHNICAL ASST

Personal Consent Ager?ga, Vi, Su%?og 4léc;}ions,p. E- 1,2025-09-04

Rideout Elementary

Discovery Oaks Elementary

Montclair Elementary

Qakieaf High School

Middieburg High

Plantation Oaks Elementary

Swimming Pen Creek Elem

Ridgeview Elementary

Argyle Elementary

Transportation

Lake Asbury Junior High School

Ridgeview High School

Discovery Oaks Elementary

Grove Park Elementary

Grove Park Elementary

age 81

RESIGNATION

Effective 2025-05-30
RESIGNATION

Effective 2025-05-30
RESIGNATION

Effective 2025-05-30
RESIGNATION

Effective 2025-05-29
RESIGNATION

Effective 2025-05-30
RESIGNATION

Effective 2025-05-30
RESIGNATION

Effective 2025-05-30
RESIGNATION

Effective 2025-05-30
RESIGNATION

Effective 2025-05-30
RESIGNATION

Effective 2025-05-30
RESIGNATION

Effective 2025-05-29
RESIGNATION

Effective 2025-05-30
RESIGNATION

Effective 2025-05-30
RESIGNATION

Effective 2025-05-30
RESIGNATION

Effective 2025-06-02
RESIGNATION



VI. Support Actions

2024-25

E. RESIGNATIONS/RETIREMENTS/CONCLUDE EMPLOYMENT

0.9

0.9

0.9

0.9

0.9

0.9

0.9

10 MONTH

Name/Assignment

Site

-Action/Effective

FAY, JACQUELINE N

POE BEHAVIORAL HEALTH
ASST

9 MON SU

FREEDMAN, CRAIG A
FIE CAFE ASSISTANT 4 HOURS
9 MON 8U

GARCIA CONEJERO, MARIAC
CHS CAFE ASSISTANT 5
HOURS

9 MON SU

GONZALEZ YAMBO, ENID
MARIE

ELL ESOL CLASSROOM
ASSISTANT

9 MON SU

GRAVES, JUNE A

WES CAFE ASSISTANT 5.75
HOURS

9 MON SU

GUERRIER, KENLEY JONATHAN

TRN ESE ASST/BUS MONITOR
TRANSPOR

GUY, BREANNE FAITH
MCE BEHAVIORAL HEALTH
ASST

9 MON SU

JACKSON, RHIAN ALICIA
RVE GENERAL HEALTH
ASSISTA

9 MON SU

JOHNSON, JORDYN MIKAYLA
WEC BEHAVIORAL HEALTH
ASST

9 MON SU

KAPLAN, LORI SUE
LAJ SCHOOL SEC
ADMINISTRATION
10 MONTH

KING, SYDNEE RENE

MRE BEHAVIORAL HEALTH
ASST

9 MON SU

LOMBARDO, CHERYL ANN
WES GENERAL HEALTH
ASSISTA

9 MON SU

MAHONEY, JAMES EMMETT
LAJ COMPUTER LAB
ASSISTANT

9 MON SU

MAY, COLE ANDREW
TRN FUEL ATTENDANT
9 MON SU

MILLER, AMANDA LEEANNE
KHH BEHAVIORAL HEALTH
ASST

Plantation Oaks Elementary

Fleming Island Elementary

Transportation

ESOL

Wilkinson Elementary

Transportation

Montclair Elementary

Ridgeview Elementary

W.E. Cherry Elementary

Lakeside Junior High

Mcrae Elementary

Coppergate Elementary

Lake Asbury Junior High School

Transportation

Keystone Heights High School

Personal Consent Agenda, VI. Sup

Page 82 0

Effective 2025-05-30
RESIGNATION

Effective 2025-05-30
RESIGNATION

Effective 2025-05-29
RESIGNATION

Effective 2025-05-30
RESIGNATION

Effective 2025-05-30
RESIGNATION

Effective 2025-05-30
RESIGNATION

Effective 2025-05-30
RESIGNATION

Effective 2025-05-30
RESIGNATION

Effective 2025-05-30
RESIGNATION

Effective 2025-06-02
RESIGNATION

Effective 2025-05-30
RESIGNATION

Effective 2025-05-30
RESIGNATION

Effective 2025-05-30
RESIGNATION

Effective 2025-05-30
RESIGNATION

Effective 2025-05-30
RESIGNATION

;f')ort Actions,p. E- 2 ,2025-09-04
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VI. Support Actions

2024-25

E. RESIGNATIONS/RETIREMENTS/CONCLUDE EMPLOYMENT

|

!

0.9

0.8

0.9

0.9

0.8

0.9

0.9

OLJ BEHAVIORAL HEALTH
ASST
9 MON SU

REESE, HANNAH ELIZABETH
ALMAR

OPJ TITLE 1 ASSISTANT

9 MON SU

ROBINSON, BRITTANY
ELIZABETH

RHS GENERAL HEALTH
ASSISTA

9 MON SU

SMYK, NICHOLAS HARRY
OPH BEHAVIORAL HEALTH

SNYDER, KERRIE ANN
TRN BUS DRIVER
TRANSPOR

SPRATLEY, LAURA MICHELLE
FIH SCHOOL SEC
ADMINISTRATION

10 MONTH

STALEY, TAYLOR JUSTINA
SLE BEHAVIORAL HEALTH
ASST

9 MON SU

STRAVATO, LONDON NICOLE
CEB GENERAL ASSISTANT
9 MON SU

TUCKER, BRIAN ALLEN
TRN BUS DRIVER
TRANSPOR

TURNER, AMBER RAYNE
SPC GENERIC CLASSROOM
ASSISTAN

9 MON SU

TURNER, HEAVEN ABIGAIL
WEC BEHAVIORAL HEALTH
ASST

9 MON SU

WILLIAMS, ZENDA GOLDSBY
TRN BUS DRIVER
TRANSPOR

Personal Consent Agenda VE Sup

Orange Park Jr High

Ridgeview High Schoot

Orange Park High

Transportation

Grove Park Elementary

Shadowlawn Elementary

Thunderbelt Elementary

Transportation

Swimming Pen Creek Elem

W.E. Cherry Elementary

Transportation

Page 8

5P

: Name/Assignment Site Action/Effective
9 MON SU
ODOM, MELNEE Oakleaf High School Effective 2025-06-02
OHS CHILD CARE ASSISTANT RESIGNATION
10 MONTH
RAMOS, ANGELEE MARIE Oakleaf Junior High School Effective 2025-05-30

RESIGNATION

Effective 2025-05-30
RESIGNATION

Effective 2025-05-30
RESIGNATION

Effective 2025-05-30
CONCLUDE EMPLOYMENT

Effective 2025-04-30
RESIGNATION

Effective 2025-06-02
RESIGNATION

Effective 2025-05-30
RESIGNATION

Effective 2025-05-30
RESIGNATION

Effective 2025-05-30
RESIGNATION

Effective 2025-05-30
RESIGNATION

Effective 2025-05-30
RESIGNATION

Effective 2025-05-30
RESIGNATION

tlons ,p. E- 3,2025-09-04



VI. Support Actions

2024-25

F. SUPPLEMENT

I ~
* Name/Assignment = 5 . Site :

Personal Consent Agenda, V1. Support Actions,p. F- 1 ,2025-09-04
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VI. Support Actions

2025-26

A. APPOINTMENT

=

B Name, Assr ment

' BR!MO SEAN ANTHONY
TBE CUSTODIAN
12 MO SU

HACKETT, ALLAN DAVID
LAJ CUSTODIAN
12 MO SU

MCMINN, ALAN R
SLE CUSTODIAN
12 MO SU

RAGSDALE, DYLAN
CHRISTOPHER
WJH CUSTODIAN
12 MO SU

Ste_,

b ActionlEﬁectav |

Tﬁundérbolt Elementary
Lake Asbury Junior High School
Shadowlawn Elementary

Wilkinson Jr High

Personal Consent Agenda, V1. Support A
5 of 2427

Page 8

Effectwe 2025-07-24
12 MO SU / Annual

Effective 2025-07-31
12 MO SU / Annual

Effective 2025-07-28
12 MO SU / Annual

Effective 2025-07-23
12 MO SU / Annual

ctions,p. A-1,2025-09-04



VI. Support Actions

2025-26

B. RE-APPOINTMENT

Name/Assignment

ARMSTRONG, NIKITA
MICHELLE

TRN BUS DRIVER
TRANSPOR

0.9 BAGASAN, CRISTINAN
KHH BEHAVIORAL HEALTH
ASST
9 MON SU

0.9 BARTHEL, VICTORIA MAE
GCJ BEHAVIORAL HEALTH
ASST
9 MON SU

0.9 BUCKLEY, AMANDA SUE
FIE BEHAVIORAL HEALTH ASST
9 MON SU

0.9 CHANEY, NELLIE LEONE
FIE BEHAVIORAL HEALTH ASST
9 MON SU

0.8 CHAU, NANCY H
SPS IN SCHOOL SUSPENSION
9 MON SU

DELANO, SHALAUNDA M
MRE LICENSED PRAC NURSE
10 MONTH

0.9 EDENFIELD, DEBRAK
KHE BEHAVIORAL HEALTH
ASST
9 MON SU

GARBETT, REAGEN BROOKE
ESE BEHAVIORAL SUPPORT
TECH

9 MON SU

0.9 GIVENS, ANGELA M
KHE BEHAVIORAL HEALTH
ASST
9 MON SU

GREEN, CAROL SUE
TRN BUS DRIVER
TRANSPOR

HAWKINS, CHELSA IXELIA
TRN BUS DRIVER
TRANSPOR

HINSON, WENDICE ANN
SBJ LICENSED PRAC NURSE
10 MONTH

0.9 HUTCHINSON, CIEARA GENEEN
LJH BEHAVIORAL HEALTH
ASST
9 MON SU

KYLER, MOLLIE LENORA
SPS REGISTERED NURSE
10 MONTH

LAIDLER, MARK E
TRN BUS DRIVER
TRANSPOR

LEE, ROBERTE
TRN BUS DRIVER

T

Personal Consent Agenda, VI. Su
g Page 86 %

Si

Contract

Transportation

Keystone Heights High School

Green Cove Springs Junior High

Fleming Island Elementary

Fleming Island Elementary

SPRING PARK ELEMENTARY

SCHOOL

Mcrae Elementary

Keystone Heights Elementary

Exceptional Student Education

Keystone Heights Elementary

Transportation

Transportation

S. Bryan Jennings Elementary

Lakeside Junior High

SPRING PARK ELEMENTARY
SCHOOL

Transportation

Transportation

TRANSPOR / 3rd year annual,

support

9 MON SU / Multi-Year
Conditional

9 MON SU/ 3rd year annual,
support

9 MON SU / 3rd year annual,
support

9 MON SU / Multi-Year
Conditional

9 MON SU / Annual

10 MONTH / Multi-Year
Conditional

9 MON SU / Multi-Year
Conditional

9 MON SU / Annual

9 MON 8U / Multi-Year
Conditional

TRANSPOR / Multi-Year
Conditional

TRANSPOR / Annual

10 MONTH / Multi-Year
Conditional

9 MON SU / Annual

10 MONTH 7/ Annual

TRANSPOR / Multi-Year
Conditional

TRANSPOR / Multi-Year
Conditionat

ort Actions,p. B- 1 ,2025-09-04
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VI. Support Actions

2025-26

B. RE-APPOINTMENT

!

fu

0.9

09

0.9

0.9

0.9

0.9

0.9

0.9

0.9

0.9

TRN BUS DRIVER
TRANSPOR

MISHOE, AMIE MICHELLE
MRE BEHAVIORAL HEALTH
ASST

9 MON SU

MITTS, JESSICA BROOKE
RVE LICENSED PRAC NURSE
10 MONTH

MULDER, LISAF
WEC LICENSED PRAC NURSE
10 MONTH

NOBLES, SABRINA S
TRN BUS DRIVER
TRANSPOR

OLIVER MARNEY, MARY T
KHE REGISTERED NURSE
10 MONTH

PARALES, AIMEE SIDES
KHE BEHAVIORAL HEALTH
ASST

9 MON SU

POWELL, PAISLEY HOPE
TES BEHAVIORAL HEALTH
ASST

9 MON SU

RAMOS, BRITTANY MARIE
FIE BEHAVIORAL HEALTH ASST
9 MON SU

REESE, CIERRA ANGEL
FIE BEHAVIORAL HEALTH ASST
9 MON SU

ROBLES RODRIGUEZ, LILIANA
TES BEHAVIORAL HEALTH

ROSADO, JESSICA MARIE
KHH BEHAVIORAL HEALTH
ASST

9 MON SU

SCHNIREL, KELLY LYNN
MHS LICENSED PRAC NURSE
10 MONTH

SHARP, JESSICA LAYNE
KHH BEHAVIORAL HEALTH
ASST

9 MON SU

SIEWERT, DEBORAH L
TRN BUS DRIVER
TRANSPOR

SPICER, JESSICA A
FIE BEHAVIORAL HEALTH ASST
9 MON SU

STEINER, REBEKAH LYNN

Personal Consent Agenda, VI. Sup
Page 87 o

Mcrae Elementary

Ridgeview Elementary

W.E. Cherry Elementary

Transportation

Keystone Heights Elementary

Keystone Heights Elementary

Tynes Elementary

Fleming Island Elementary

Fleming island Elementary

Tynes Elementary

Keystone Heights High School

Middleburg High

Keystone Heights High School

Transportation

Fleming Island Elementary

Fleming Island Elementary

‘ Name/Assignment Site Contract %
TRANSPOR
MANIRE, SHARON LEE Transportation TRANSPOR / Multi-Year

Conditional

9 MON SU / Multi-Year
Conditional

10 MONTH / Annual

10 MONTH / Multi-Year
Conditional

TRANSPOR / Muiti-Year
Conditional

10 MONTH / Multi-Year
Conditional

9 MON SU / 3rd year annual,
support

9 MON SU / 3rd year annual,
support

9 MON SU / Mulli-Year
Conditional

9 MON SU / 3rd year annual,
support

9 MON SU / 3rd year annual,
support

9 MON SU / 3rd year annual,
support

10 MONTH / Multi-Year
Conditional

9 MON SU / 3rd year annual,
support

TRANSPOR / Multi-Year
Conditional

9 MON SU / Multi-Year
Conditional

9 MON SU / Multi-Year

ort Actions,p. B- 2 ,2025-09-04
2427



VI. Support Actions

2025-26

B. RE-APPOINTMENT

B

L

0.9

0.9

3

ASST
9 MON SU

Personal Consent Agenda, VI. Support Actions,p. B- 3 ,2025-09-04

Name/Assignment { : Site ! Contract
FIE BEHAVIORAL HEALTH ASST Conditional
9 MON SU
THOMAS, LYNN THROWER Transportation TRANSPOR/
TRN BUS DRIVER
TRANSPOR
THRASHER, MILAGROS Fleming island Elementary 9 MON SU / 3rd year annual,
FIE BEHAVIORAL HEALTH ASST support
9 MON SU
TILLMAN, ASHLIE NICOLE Mcrae Elementary 9 MON SU / 3rd year annual,
MRE BEHAVIORAL HEALTH support
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VI. Support Actions

2025-26

C. RE-DESIGNATION

H

]

Site

Previous : |

f ! Name/Assignment
i £ N

FORNEY, BERLIE A

OVE CAFE ASSISTANT 6.75
HOURS

9 MON SU

HERRING, CARMON J
SUPPORT - CWL 12 MO
LNG TRM

0.8 RICE, MARY GAYLE
SUPPORT - CWL 9 MO 188
9 MON SU

RUIZ TORRES, JENNIFER
OVE CAFE ASSISTANT 5.75
HOURS

9 MON SU

QOakieaf Village Elementary
COUNTY-WIDE LEAVE

COUNTY-WIDE LEAVE

Oakleaf Village Elementary

Effective 2025-08-18

/ redesignated from / OVE CAFE
ASSISTANT 5.75 HOURS / 9
MON SU

Effective 2025-07-08

/ redesignated from / BAF
ACCOUNTING SUPPORT ASST/
LNG TRM

Effective 2025-08-18

{ redesignated from / OVE CAFE
ASSISTANT 6.75 HOURS /9
MON SU

Personal Consent Agenda, VI. Support Actions,p. C- 1 ,2025-09-04
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VI. Support Actions

2025-26

D. TRANSFER

{
E

09

0.9

0.8

02

0.9

0.9

0.9

0.9

NamelAsstgnment

ARMSTEAD JR, MICHAEL
JOSEPH
WEC BEHAVIORAL HEALTH

BRADLEY, KRISTYN N
CGE BEHAVIORAL HEALTH
ASST

9 MON SU

CHAPMAN, MICHELLE DENISE
SPS CUSTODIAN
12 MO SU

DURAND, DAWN L

GPE SCHOOL SECRETARY 10
MONTH

10 MONTH

DURAND, DAWN L
GPE TITLE | ASSISTANT
9 MON SU

DURRANCE, EMILY ANN
ROE GENERAL ASSISTANT
9 MON SU

EZQUERRA, CHRISTINA
MICHELLE

OPH CAFE ASSISTANT 5.5
HOURS

9 MON SU

FOGARTY, SARAH RUTH
TRN ADMINSTRATIVE
SECRETARY

12 MO SU

GOVE, MOLLY ANN

MHS SCHOOL SECRETARY 10
MONTH

10 MONTH

HERSEY, MELISSA DANIELLE
KHH SECRETARY 11 MO
11 MONTH

HOODENPYLE, TIFFANY GAYLE
ROE BEHAVIORAL HEALTH
ASST

9 MON SU

IVINS, HANNAH MAE

POE BEHAVIORAL HEALTH
ASST

9 MON SU

MORRIS, TAMARA LEE MYREE
CGE BEHAVIORAL HEALTH
ASST

9 MON SU

OAKS, AVA LATISHA
RISK MANAGEMENT
SPECIALIST
CONFIDEN

ODEI DANSO, EMMA

CHS CAFE ASSISTANT 4.5
HOURS

9 MON SU

Site

Previous

i
:

W.E. Cherry Elementary

Coppergate Elementary

SPRING PARK ELEMENTARY
SCHOOL

Grove Park Elementary

Grove Park Elementary

Rideout Elementary

Discovery Oaks Elementary

Transportation

Middieburg High

Keystone Heights High School

Rideout Elementary

Plantation Oaks Elementary

Ridgeview High School

BAF BENEFITS/INSURANCE

Clay High

EFFECTIVE 2025-8-7 TRANSFER

FROM CHS .9 BEHAVIORAL
HEALTH ASSISTANT

EFFECTIVE 2025-8-7 TRANSFER
FROM SPC .9 BEHAVIORAL
HEALTH ASSISTANT

Effective 2025-08-04
ftransfer from / MNT CUSTODIAN

EFFECTIVE 2025-8-4 TRANSFER
FROM TRN BUS MONITOR

EFFECTIVE 2025-8-4 TRANSFER
FROM TRN BUS MONITOR

EFFECTIVE 2025-8-7 TRANSFER
FROM ROE .9 BEHAVIORAL
HEALTH ASSISTANT

EFFECTIVE 2025-8-8 TRANSFER
FROM CGE MEDIA TECH

Effective 2025-09-01
Hransfer from / TRN PAYROLL
SUPPORT ASST

EFFECTIVE 2025-8-4 TRN FROM
CHS .9 GENERAL HEALTH
ASSISTANT

EFFECTIVE 2025-8-7 TRANSFER
FROM KHH TITLE | ASSISTANT

EFFECTIVE 2025-8-7 TRANSFER
FROM ROE .9 GENERAL
ASSISTANT

EFFECTIVE 2025-8-7 TRANSFER
FROM DOE .9 BEHAVIORAL
HEALTH ASSISTANT

EFFECTIVE 2025-8-7 TRANSFER
FROM RHS .9 BEHAVIORAL
HEALTH ASSISTANT

Effective 2025-08-04
ftransfer from / RISK
MANAGEMENT SUPPORT ASST

EFFECTIVE 2025-8-8 TRANSFER
FROM LJH CAFETERIA
ASSISTANT 3.0 HOURS

Personal Consent Ager?__gia VL Sup;%og Aéq}lons ,p. D- 1,2025-09-04
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Vi. Support Actions

2025-26

D. TRANSFER

0.8

0.9

0.9

PUFKO, AMBER ANNE

Name/Assignment ; Site

_Erevlous i

Shadowlawn Elementary
SLE CAFE ASSISTANT 4 HOURS
9 MON SU

RIVERS, KIERSTIN EMMA
GCJ ESOL CLASSROOM
ASSISTANT

9 MON SU

SCHOEPPEY, YUKIKO
TBE GENERAL HEALTH
ASSISTA

9 MON SU

WHITE, DIAMITRA TASHA
CGE BEHAVIORAL HEALTH
ASST

9 MON SU

Green Cove Springs Junior High

Thunderbolt Elementary

Coppergate Elementary

EFFECTIVE 2025-8-8 TRANSFEh

FROM RHS CAFETERIA
ASSISTANT 6.50 HOURS

EFFECTIVE 2025-8-7 TRANSFER
FROM BLC .9 BEHAVIORAL
HEALTH ASSISTANT

EFFECTIVE 2025-8-7 TRANSFER
FROM ROE CAFETERIA
ASSISTANT 6.25

EFFECTIVE 2025-8-7 TRANSFER
FROM GCJ .9 BEHAVIORAL
HEALTH ASSISTANT

Personal Consent Agenda, VI. Support Actions,p. D- 2 ,2025-09-04
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VI. Support Actions

2025-26

i

0.8

0.2

0.9

E. RESIGNATIONS/RETIREMENTS/CONCLUDE EMPLOYMENT

Name/Assignment

H

Site

Action/Effective

BASS, MICHAEL MELVIN

MNT HVAC TECH
12 MO SU

BURRIS, ANNIE {SABELLE
TRN BUS DRIVER
TRANSPOR

HASSELD, DAVID L
TRN BUS DRIVER
TRANSPOR

LEDGER, KELLY DEANNE
TRN ADMINSTRATIVE
SECRETARY

12 MO SU

TOMACK, DEBORAH ANNE
GPE ESOL CLASSROOM
ASSISTANT

9 MON SU

TOMACK, DEBORAH ANNE
GPE TITLE | ASSISTANT
9 MON SU

WELCH, KEVIN RAY

MNT WAREHOUSE MANAGER

LNG TRM

WRIGHT, SUSAN JAYNE
GPE BEHAVIORAL HEALTH
ASST

LNG TRM

Personal Consent Agenda, V1. Support Actions,p. E- 1 ,2025-09-04

Division of Support Srvcs
Transportation
Transportation

Transportation

Grove Park Elementary

Grove Park Elementary
Division of Support Srves

Grove Park Elementary

Effective 2025-08-07

RESIGNATION

Effective 2025-08-01
RESIGNATION

Effective 2025-08-12
RESIGNATION

Effective 2025-08-29
RESIGNATION

Effective 2025-09-12
RETIREMENT

Effective 2025-09-12
RETIREMENT

Effective 2025-08-11
RESIGNATION

Effective 2025-08-07
RETIREMENT
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VI. Support Actions

2025-26

F. SUPPLEMENT

i
|
[

0.5

0.5

0.3

0.5

|

H
i

Name/Assignment

I
i s Site

ADMIRE, CHRISTY L
INST APPLICATION
FACILITATOR
SUPPLEME

AGUILAR, DAVID MICHAEL
MHS FOOTBALL ASST HS 25%
SUPPLEME

AGUILAR, DAVID MICHAEL
MHS FOOTBALL ASST SH 75%
SUPPLEME

BUCKLEY, AMANDA SUE
INST APPLICATION
FACILITATOR
SUPPLEME

HARRINGTON, CHARLIE A
KHH CHEERLEADING JV
SUPPLEME

MARTINEZ, MELISSA ELLEN

MHS SENIOR CLASS SPONSOR

SUPPLEME

MCNEILL, MOLLY DIANE
FIH DISCRETIONARY
SUPPLEME

MEDLOCK, LAWARREN
SEAQUESE

CHS FOOTBALL HD JV 75%
SUPPLEME

RECHTOROVIC, JONT
KHH FOOTBALL HD JV 75%
SUPPLEME

SHIVER, JONATHAN HUNTER
OHS BASEBALL ASST SH
SUPPLEME

SUMNER, MEGAN BRONELLE
INST APPLICATION
FACILITATOR

SUPPLEME

WARE, DALPHINE DENISE
FIH FRESHMAN CLASS
SPONSOR

SUPPLEME

Personal Consent Agenda, VI. Support Actions,p. F- 1 ,2025-09-04

Ridgeview Elementary

Middleburg High
Middieburg High

Fleming Island Elementary

Keystone Heights High School
Middleburg High
Fleming Island High School

Clay High

Keystone Heights High School
Oakleaf High School

Robert M. Paterson Elementary

Fleming Island High School

Erevious

7 /Apptr)vintment

Appointment

Appointment

Appointment

Appointment

Appointment

Appointment

Appointment

Appointment

Resignation

Appointment

Appointment
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Q AgendaPlus®

S

School Board of Clay County

September 4, 2025 - Regular School Board Meeting

Title
C4 - Required Revisions - 2025-2026 Comprehensive Evidence-Based Reading Plan (CERP)

Description

The 2025-2026 Comprehensive Evidence-Based Reading Plan (CERP) was previously approved by the board on June 26, 2025.
Pursuant to the July 15, 2025 updates to F.A.C. 6A-6.053 and approval by Just Read Florida, the district reading department
revised the previously approved plan accordingly. Specific revisions are reflected in the following sections of the CERP.

4A1: Intensive Reading monitoring (page8);

4B3: Step 4 clarification of verbiage (page 14);

Decision Trees: Clarification and quantitative data to be used for beginning of the year data and data to prompt tiered supports
(pg.16.)

The addition of multi-sensory strategies utilized by identified curriculum/resources (pg. 25.)

7: Removal of New Worlds Reading Scholarship as it was not funded for this year.

Gap Analysis
Without a district school board approved Comprehensive Evidence-Based Reading Plan, CCDS will not receive its allocation of

appropriated Evidence-Based Reading funds thereby preventing the funding of salaries for the Supervisor of Reading and Early
Literacy, Reading/Literacy Specialists, and Reading/Literacy Coaches. Without the allocation of appropriated Evidence-Based
Reading funds, the ability of the district to purchase evidence-based professional learning, supplemental reading materials, and
interventions would be greatly impacted. Additionally, the District will be limited in supporting K-3 students with substantial
deficiencies in reading in accordance with Section 1008.25(3)(a), F.S.

Previous Outcomes

The total amount of Evidence-Based Reading Funds released to CCDS based on the 2024-2025 FEFP First Calculation
Prekindergarten through Grade 12 funding Summary was $2,314,737.00. The decrease in the Evidence-Based Reading Funds
for 2025-2026 to $2,239,737.50 is in line with not needing to supplement K-5 curriculum due to the adoption of new curriculum.
The 2025-2026 CERP reflects we will continue to prioritize areas of need for multiple tiers of support to benefit all students
through instruction aligned to the science of reading as outlined in Section 1008.25(3)(c)(4), F.S. With the 2024-2025 funding,
the district was able to provide salary funding for the Supervisor of Reading and Early Literacy, four Specialists, and eight
coaches; purchase evidence-based professional learning, supplemental reading materials, and interventions; reimburse teachers
for taking and passing the K-12 Reading Subject Area Exam; reimburse teachers for adding the reading endorsement to their
teaching certificate; provide funding for district reading competency course facilitator pay for the reading endorsement; provide
schools substitute reimbursement for teachers attending district reading/literacy professional learning sessions; and fund other
items relating to evidence-based reading instruction as outlined in the state approved CCDS 2025-2026 CERP.

Expected Outcomes

With district school board approval of 2025-2026 Comprehensive Evidence-Based Reading Plan (revised), it is expected that
student learning of the B.E.S.T. English Language Arts Standards as provided in Rule 6A-1.09401, F.A.C. will improve based on
the role of administration (both district and school level), professional development, assessment, curriculum, and instruction as
fully depicted in the District CERP. It is also expected that district school board approval of the budget for the Evidence-Based
Reading Instruction Allocation will result in the District receiving its allocation of appropriated funds for salaries and benefits,
professional development, assessment, programs/materials, tutoring, and incentives pursuant to Section 1011.62(8)(d), F.S., and
for supporting K-3 students with substantial deficiencies in reading in accordance with Section 1008.25(3)(a), F.S.
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Strategic Plan Goal

Goal 1: Develop a High Quality & Aligned Instructional System

Strategy 1.1 Provide teachers and students with the tools and resources necessary to meet the demands of the Florida Standards
and students' individual needs.

Strategy 1.2 Provide diagnostic and prescriptive interventions for differentiated instruction in reading

Strategy 1.3 Prepare all students to be full option graduates who are prepared for college, eligible to enlist in military services, or
able to compete in the workforce.

Goal 5: Develop and support great educators, support personnel, and leaders.

Strategy 5.2: Provide ongoing training and support for teachers, support staff, and leaders.

Recommendation
That the School Board approve the revisions as stated above to 2025-2026 Comprehensive Evidence-Based Reading Plan.

Contact
Heather Teto, Chief of Elem. Educ., 904.336.6909 heather.teto@myoneclay.net
Melanie Mclver, Reading Supervisor, 904-336-6965 melanie.mciver@myoneclay.net

Financial Impact
+$2,239,737.50 with approval, -$2,239,737.50 without approval

Review Comments

Attachments

@25_26_CERP_APPROVED JUNE_2025.pdf

@REVISED_2025_2026 CERP_AUG.pdf
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https://agenda.oneclay.net/content/files/25_26_cerp_approved-june_2025.pdf
https://agenda.oneclay.net/content/files/revised_2025_2026-cerp_aug.pdf

Comprehensive Evidence-Based Reading Plan

School Year 2025-2026

Clay County District Schools

Mr. David Broskie
Superintendent

The School Board of Clay County

Erin Skipper District 1
Robert Alvero District 2
Beth Clark District 3
Michele Hanson District 4
Ashley Gilhousen District 5
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District Comprehensive Evidence-Based Reading Plan

Annually, school districts must develop a Comprehensive Evidence-Based Reading Plan (CERP) that outlines the
components of the district’s comprehensive system of reading instruction. In order to assist districts, the Florida
Department of Education (Department) has developed the format below for district reading plans. Districts may
utilize the Department’s format or an alternative developed by the district. The CERP must be approved by the
governing board or authority prior to being submitted to the Department by August 1 for approval. A charter
school that elects to develop its own CERP must submit its CERP, approved by the governing board or authority, to

the sponsoring district by July 15 and meet the requirements of sections (ss.) 1002.33(7)(a)2(a). and 1003.4201,
Florida Statutes (F.S.).

The District CERP depicts and details the role of administration (both district and school level), professional
learning, assessment, curriculum and instruction in the improvement of student learning of the Benchmarks for
Excellent Student Thinking (B.E.S.T.) English Language Arts (ELA) Standards as provided in Rule 6A-1.09401, Florida
Administrative Code (F.A.C.), Student Performance Standards. This information is reflected for all schools and
grade levels and must be shared with all stakeholders, including school administrators, literacy leadership teams,
literacy coaches, classroom instructors, support staff and parents.

1) Contact Information

The Main District Reading Contact will be the Department’s contact for the District CERP and is responsible for the
plan and its implementation. Other contacts are those who work primarily with an area covered within the plan.
Indicate the contacts for your district. Add additional rows as needed.

Point of Contact Name Email Phone

Main Reading Contact Melanie Mclver melanie.mciver@myoneclay.net (904) 336-6965
Data Element Jarrod Eason jarrod.eason@myoneclay.net (904) 336-6301
Third Grade Promotion Melanie Mclver melanie.mciver@myoneclay.net (904) 336-6965
Multi-Tiered System of Supports Robin Rae robin.rae@myoneclay.net (904) 336-6593

2) District Expenditures

Comprehensive System of Reading Instruction Expenditures (Rule 6A-6.053(9)(b)3.b., F.A.C.)

The reading funding included in the Florida Education Finance Program (FEFP) base funding is intended to provide
comprehensive reading instruction to students in prekindergarten (PreK) through grade 12. Districts will include
salaries and benefits, professional learning, assessment, programs/materials, tutoring and incentives required to
effectively implement the district’s plan. The expenditures must prioritize Voluntary Prekindergarten (VPK)
students who have a substantial reading deficiency in early literacy skills and K-3 students who have a substantial
reading deficiency or characteristics of dyslexia.

Charter schools must utilize their proportionate share in accordance with ss. 1002.33(7)(a)2.a., 1003.4201 and
1008.25(3)(a), F.S. Note: All intensive reading interventions specified by the charter must be delivered by a teacher
who has a literacy micro-credential or is certified or endorsed in reading.
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Comprehensive System of Reading Instruction Expenditures Amount FTE (where
applicable)

Elementary Expenses

Literacy coaches 628,967 10

Intervention teachers 136,000 29

Scientifically researched and evidence-based supplemental instructional 300,000

materials

Third grade summer reading camps 200,000

Secondary Expenses

Literacy coaches 275,000 3

Intervention teachers 93816.5 15

Scientifically researched and evidence-based supplemental instructional 200,000

materials

PreK-Grade 12 Expenses

Professional learning to help K-12 instructional personnel and certified PreK 225,000

teachers earn a certification, a credential, an endorsement or an advanced

degree in scientifically researched and evidence-based reading instruction

Incentives for K-12 instructional personnel and certified PreK teachers who 50,000

obtain the Reading Endorsement or Certification

Incentives for PreK-12 instructional personnel who obtain an Emergent, 50,000

Elementary or Secondary Literacy Micro-Credential

Additional time per day of evidence-based intensive reading instruction for 21,000

extended literacy learning (before or after school, summer, etc.)

Tutoring programs to accelerate literacy learning 54,954

Family engagement activities 5,000

Other — Please Describe (Add additional rows as needed.)

Estimated Sum of Expenditures 2,239,737.50

3) Literacy Leadership — District and School

A. Measurable Student Achievement Goals (Rule 6A-6.053(9)(b)3.d., F.A.C.)
Goals for the plan year should increase from the previous year in order to meet statewide literacy
achievement goals.

For VPK, establish clear and measurable student literacy achievement goals based on percentiles from the
Florida Assessment of Student Thinking (FAST).

2025 PM3 FAST
Grade Previous School Goal for Plan Previous School Goal for Plan
Year — % of Year — % of Year — % of Year — % of
Students Scoring Students Scoring Students Scoring Students Scoring
Urgent Urgent At & Above Benchmark | At & Above
Intervention Intervention 40" percentile & above | Benchmark
<10™ percentile <10™ percentile 40" percentile & above
VPK 0% 0% 95% 96%
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1. Describe how the district will improve literacy outcomes for VPK students based on an analysis of student
performance data.

Based on the Performance Metrics System (50% of CLASS Observation, 30% Learning Gains, and 20% Achievement),
the areas for improvement have been identified as Instructional Support Domain and Regard for Child Perspectives
Indicator. Action steps will include professional learning specifically around concept development, quality of feedback
and language modeling. In order to ensure theory to practice, coaching models will be provided for school that
indicate need in these domains.

A crosswalk between Prekindergarten/VPK standards, curriculum and district teacher evaluation will center
professional learning in order to best align student expectations and instructional practice. Professional learning will
include: Summer Learning Sessions, In-Service Day, and on-going cohorts throughout the school year.

To meet class size and ensure we maximize the availability of VPK, the district will create an attendance policy with
monitoring and accountability procedures. This will be monitored monthly by the VPK Specialist and Elementary
Education office.

For K-10, establish clear and measurable student literacy achievement goals based on achievement levels from
the FAST.

2025 FAST P13

Previous School Year — Goal for Plan Previous School Goal for Plan
Grade % of Students Scoring | Year — % of Students Year — % of Year — % of
Scoring Students Scoring Students Scoring

Level 1 Level 1 Levels 3-5 Levels 3-5
K 15% 12% 60% 63%
1 23% 20% 62% 64%
2 21% 18% 59% 62%
3 15% 13% 65% 67%
4 19% 17% 60% 62%
5 17% 15% 55% 58%
6 11% 9% 66% 68%
7 17% 14% 60% 62%
8 16% 14% 61% 63%
9 13% 11% 63% 64%
10 14% 11% 64% 66%

B. Plan Implementation and Monitoring (Rule 6A-6.053(10), F.A.C.)
Districts must monitor the implementation of the District CERP at the district and school level, including

charter schools sponsored by a district.
1. Provide an explanation of the following:

Grades K-12 | District Level School Level
Data that will
e collected . . ]
: q District Literacy Leadership Team School Literacy Leadership Team
an
frequency of Collected Data Review Collected Data Review
review Frequency Frequency

FAST/STAR

3 times per year

FAST/STAR

BOY, MOY, & EQY

Acadience Elementary K—6

3 times per year

Acadience K-5

3 times per year
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Student Grades Quarterly Student Grades Quarterly
District Level Data Meetings (Tier 1) Monthly Grade Level Data Meetings (Tier 1) using Monthly
Common Assessments by grade level Common Assessments
MTSS (Tier 2 and Tier 3 Intervention Monthly MTSS (Tier 2 and Tier 3 Intervention Progress | Monthly
Implementation) Monitoring) (3rd Grade Portfolio)
Attendance Monthly Attendance Monthly
Discipline Monthly Discipline Monthly
Computer Assisted Instruction (CAl) Monthly Computer Assisted Instruction (CAI) Monthly
Classroom Walkthrough Data Monthly Classroom Walkthrough Data Monthly
Actions for For continuous support and improvement, the DLLT will | For continuous support and improvement, the SLLT will
continuous communicate, collaborate, critically think, and communicate, collaborate, critically think, and problem-solve to
; d‘ problem-solve to respond and create solutions with the | respond and create solutions with the following agencies and
‘suppor an following state education agencies and district-contracted vendors:
Improvement | district-contracted vendors: e  District Leadership Literacy Team
e Just Read, Florida e Just Read, Florida
e FLDOE Regional Literacy Coordinator e  FLDOE Regional Literacy Coordinator
e FLDOE Assessment and Accountability e  FLDOE Assessment and Accountability
e  Florida’s PS/Rtl Project e  Florida’s PS/Rtl Project
e lexia Learning (Core5 and PowerUp) e Lexia Learning (Core 5 and PowerUp)
e |[ntensive Reading Data Warehouse e Intensive Reading Data Warehouse of Corrective
e Renaissance Decoding Mastery Assessments
e Cambium e  Renaissance
e  Florida Inclusion Network e  Cambium
e  FCRR/UFLI e Florida Inclusion Network
e  FCRR/UFLI

2. Describe what has been revised to improve literacy outcomes for students in the district’s CERP based upon
the District CERP Reflection Tool and a root-cause analysis of student performance data.

Define Problem: With a 62% for 2025 proficiency rate for students in grades 3-10, Clay County is not meeting the
Multi-Tiered System of Support's goal of 80% of students demonstrating proficiency on grade-level reading assessments.
While Clay County continues to make gains in literacy (2023 at 56%, 2024 at 60%), root cause analysis has led to the
implementation of the following changes and recommendations to further improve these results.
Gather Data: FAST Progress Monitoring, Acadience Data, Coaching Data, Administrator Input, Teacher Input, and District
Literacy Team
Causal Factors: K-5 2024-2025 curriculum does not support rigorous, benchmark-aligned instructional tasks;
foundational skills instruction is provided through multiple supplemental materials to align with science of reading, but
does not offer embedded application in core curriculum; 6-12 curriculum has been supplemented through tasks
provided by the district literacy team to provide rigorous, benchmark-aligned tasks, but lacks vocabulary development,
and professional learning has been consistently provided; however, data is not available to determine level of theory to
practice.
Root Cause: A lack of a cohesive and vertically alighed reading curriculum between elementary and secondary that
consistently embeds rigorous, benchmark-aligned instructional tasks and provides explicit, integrated application of
foundational skills across all grade levels.
Recommended to Implement:

e Refine CERP for 2025-2026 Decision Trees based on data, determined needs, and new curriculum.

e Analyze and implement data protocols to assist schools in school-wide, grade level, and classroom

teacher/student needs
e Communication will be increased regarding the K-12 CERP to all stakeholders
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e Monitor the universal screener (Acadience) to assist in determining the health of our literacy system, identifying
students with substantial reading deficiency, and progress monitoring

e Adopt and implement ELA Curriculum K-5, plan professional learning, and creating curriculum guides to
intentionally align benchmarks and core curriculum
Plan and structure all K-12 literacy trainings to showcase how the work is grounded in the science of reading

e Align the Florida’s Formula for Reading Success and the One Clay Decision Tree during professional learning
opportunities to deepen the connection for literacy outcomes across all tiers of instruction

e Restructure Literacy Department to create a cohesive mission, vision, and supports across VPK-12
Implement Lesson Study Cycles aligned to Collaboratives to move from theory to practice

3. Describe the process used by principals to monitor implementation of the reading plan, including the
frequency of reading walkthroughs conducted by administrators.

Monitoring System for Implementation of the CCDS K-12 CERP:
e Learning Walks Using the ELDOE/FCRR School Leader’s Literacy Walkthrough Tool(K-5); Grade level specific forms
e District School Leader’s Classroom Walkthrough Log
e District K-12 CERP Implementation Rubric (Survey)

4. In addition, describe how principals monitor collection and utilization of assessment data, including progress
monitoring data, to inform instruction and support needs of students.

Principals use multiple monitoring systems to inform instruction and support needs of students which include:
the District Data Warehouse to include multiple data sources

District’s Student Data System

Renaissance PK-2

Florida Reporting System for Grades 3-10 (FDOE)

PK-20 Education Data Warehouse (FDOE)

C. Literacy Coaches (Rule 6A-6.053(4), F.A.C.)
The Just Read, Florida! literacy coach model delineates the roles and responsibilities of literacy coaches.
1. Is the district using the Just Read, Florida! literacy coach model as defined in Rule 6A-6.053(4), F.A.C.?
Yes [INo
2. If no, please describe the evidence-based coach model the district is using.

| n/a

3. How is the district’s literacy coach model communicated to principals?

Coaching expectations are discussed at the annual Summer Leadership Institute with administrators and are revisited as
needed at the monthly principal professional learning meetings. Updates are shared monthly during a virtual
administration meeting and/or in-person training. Weekly updates are shared digitally as needed via the district
communication system (Superintendent’s Weekly Briefing). Coaching resources in alignment with the expectations are
made available to all school leaders in the OneClay portal. o

4. How does the district support literacy coaches throughout the school year?

Literacy coaches meet on a bi-monthly basis for professional learning around literacy coaching, collective
problem-solving, and engaging in inquiry practices in alignment with their coaching experiences. During these meetings,
coaches review the coaching logs and teacher support dashboards to monitor progress, reflect on support, and make
coaching adjustments as needed. Coaches also review student achievement data in alignment with walkthrough data
reflective of instructional practices to identify next steps in alignment with teacher and student needs. Literacy coaches
attend JRF, FCRR, and other conferences to provide opportunities to learn at the state level. The District Literacy Team
meets monthly with district administration to discuss supports, noticings, and action steps.
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5. How is the district supporting coaches with prioritizing high-impact activities, such as conducting data analysis

with teachers to establish goals and create action plans, coaching and providing professional learning based
on need?

Literacy coaches engage in data conversations with teachers, teams, and school leaders on an ongoing basis. Coaches
and specialists attend weekly Professional Learning Communities with schools identified as RAISE. During coaching cycles
with teachers, coaching logs are used in alighment with the district instructional vision for literacy to set goals for the
coaching cycle and create action plans for achieving the goals. The coaching logs ensure a cycle of multiple visits, rather
than a single conversation, to foster continuous improvement. With learning teams within the school’s professional
learning community, literacy coaches engage in data analysis and guide teams in using student data to intensify Tier 1
support and plan for responsive instruction based on student needs. Literacy coaches also work alongside school leaders
to plan for school-based professional learning experiences, as well as use district data to inform district-wide professional
learning experiences throughout the school year.

6. How does the district monitor implementation of the literacy coach model?

District coaching logs are utilized to document the nature and duration of the ongoing support and are collected into a
digital dashboard. This allows for both aggregated and individual review of the coaching support. These dashboards are
reviewed bi-monthly for recalibration of focus as well as to identify trends and patterns to plan for future needs. Weekly

collaboration with specialists occurs every Friday. Specialists share monthly at District Literacy Leadership the number of
minutes, types of support, and trend data.

7. How does the district measure the effectiveness of literacy coaches?

The district utilizes a multi-faceted approach to measure the effectiveness of literacy coaches, primarily relying on the
systematic collection and analysis of coaching activities and collaborative interactions. Systems in place assist in:
quantifying their activity through detailed logging and digital dashboards; analyzing trends and patterns in their support
to inform future planning; facilitating ongoing dialogue and sharing of insights through regular collaboration with
specialists; providing a comprehensive overview of coaching efforts and impact to district leadership.

This data-driven approach, combined with collaborative feedback mechanisms, allows the district to gain a
comprehensive understanding of the reach, focus, and ultimately, the effectiveness of its literacy coaching program in
supporting teachers and improving student literacy outcomes.

4) Assessment, Curriculum and Reading Instruction

A. Florida's Formula for Reading Success (Rule 6A-6.053(3)(a), F.A.C.)

K-12 reading instruction will align with Florida's Formula for Reading Success, 6 + 4 + T1 +T2 + T3, which includes:

e Six components of reading: oral language, phonological awareness, phonics, fluency, vocabulary and
comprehension.

e Four types of classroom assessments: screening, progress monitoring, diagnostic and summative
assessment.

e Three tiers of instruction that are standards-aligned; include accommodations for students with a
disability, students with an Individual Educational Plan (IEP) and students who are English language
learners; and incorporate the principles of Universal Design for Learning as defined in 34 Code of Federal
Regulations 200.2(b)(2)(ii).

o Core Instruction (Tier 1): provides print-rich explicit and systematic, scaffolded, differentiated
instruction and corrective feedback; builds background and content knowledge; incorporates writing
in response to reading.

o Supplemental Instruction/Interventions (Tier 2): provides explicit, systematic, small group
teacher-led instruction matched to student need, targeting gaps in learning to reduce barriers to
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students’ ability to meet Tier 1 expectations; provides multiple opportunities to practice the targeted
still(s) and receive corrective feedback; occurs in addition to core instruction.

o Intensive, Individualized Instruction/Interventions (Tier 3): provides explicit, systematic
individualized instruction based on student need, one-on-one or very small group instruction with
more guided practice, immediate corrective feedback and frequent progress monitoring; occurs in
addition to core instruction and Tier 2 interventions. Tier 3 interventions must be provided to
students identified as having a substantial deficiency in reading. All intensive reading interventions
must be delivered by instructional personnel who are certified or endorsed in reading or possess a
literacy micro-credential as provided in s. 1003.485, F.S.

1. How does the district’s strategic plan align with Florida’s Formula for Reading Success for all students,
including students with disabilities and students who are English language learners?

Florida’s Formula for Reading Success, 6 + 4 + T1 +T2 + T3, will provide Clay County District Schools a framework for
sustaining student growth and evaluating the effectiveness of instruction and intervention for all students during the
2025-2026 school year. Clay County’s vision for instruction focuses on high expectations, strong instruction, student
engagement, rigorous tasks aligned to benchmarks. The district supports the alignment of the six components of
reading through the use of professional learning opportunities. Each grade level is offered on-going professional
learning at the district level at minimum 3 times per year (in-person), school based training, district coaching, school
based coach training, and on-line components. District created curriculum guides and resources are created from the
Reading Decision Trees. The ELA guides for VPK-10 support teachers using systematic, explicit, and multisensory
instruction in foundational skills, comprehension, communication, and vocabulary development.

The four types of assessment described in section 3(B)(1) of this plan create a system for data-driven instructional
decisions to inform teaching and intervention. Assessment includes: FAST Progress Monitoring VPK-10, Acadience
universal screening, additional diagnostics and screeners to determine component(s) for intervention, and classroom
assessment with teacher observation.

All students receive Tier 1 instruction and are provided with accommodations as identified in an IEP or 504 as
determined by the team. All students are provided with differentiation and scaffolds at Tier 1 based on their
demonstration of learning. Along with Tier 1 progress monitoring additional screeners and diagnostics are administered
to students with gaps in their demonstration of learning. Tier 2 intervention and support is provided based on the most
foundational component of need. Tier 2 is provided in addition to Tier 1. Instruction is increasingly intensive and
matched to instructional needs on the basis of progress monitoring and observation. Tier 3 Intensive Instruction is
provided in addition to Tier 1 and Tier 2 instruction only to students who are significantly below grade level in the
development of critical reading skills. This instruction will be guided by a specific intervention program that focuses on
one or more of the key components of reading development.

Students in grades 6-12 identified by F.A.S.T. Progress Monitoring 3 assessment as scoring a level 1 or 2, may be enrolled
in Intensive Reading. Students are screened using Corrective Reading Decoding assessment and scheduled into the
course best matched to meet the learning needs of the student. Students progress through the levels of decoding
instruction to offer a more personalized approach to ensure each student receives the necessary support to underpin
his or her reading gaps and increase academic success. Once decoding gaps are ameliorated, students will receive
explicit instruction in specific strategies for reading comprehension.

English Language Learners (ELLs) are provided comprehensible instruction founded in the science of reading, coupled
with interventions that address both their content knowledge and their language barriers. ELLs are provided scaffolded
supports and instructional strategies aligned to the student’s level of English Language Proficiency (ELP) to ensure the all
content instruction is comprehensible. ELLs with an oral ELP of 1.0-2.9 will receive explicit English Language Instruction
through the Vista curriculum, which provides English instruction in all four language domains- listening, reading,
speaking, and writing.
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Students with disabilities (SWD) are provided Specially Designed Instructional strategies that are designed to meet the
individual needs of each student, as well as intensive interventions if needed. Strong Tier | Core instruction using the
science of reading is provided to ensure that students master Florida’s ELA standards. Clay County District Schools
currently uses several evidence-based supplemental programs that often aid in providing Specially Designed Instruction.

2. Describe your public school PreK (VPK, Exceptional Student Education (ESE) and other PreK) program’s plan
for assessment, standards, instruction and support to meet the needs of all learners.
2a. Describe the instructional materials your public school PreK (VPK, ESE and other PreK) program
utilizes.
3. Describe the interventions provided to public school VPK students identified as having a substantial
deficiency in early literacy skills as defined in Rule 6A-6.053(5), F.A.C.

VPK Program Voluntary Prekindergarten (VPK) is a program that is funded by the Office of Early Learning at the Florida
Description Department of Education. During the school year, scholars must receive 540 of instructional hours during a 3-hour
instructional block designed for early learning within the framework of the ESE Preschool class for four-year-olds. To
complement the VPK program, the school district also offers extended day opportunities conforming to the ESE
Preschool full-day schedule. *300 instructional hours are required during the summer VPK program. **Lunch and
resources are scheduled outside of the 3-hour instructional block. Outdoor activities are required to be structured
and aligned with the_standards for 4-year-olds.

Instructional e  Oral Language and Vocabulary Development: Story Champs, FrogStreet

Resources e  Emergent Literacy (Reading and Writing): FrogStreet, Additional supports: Heggergty, Tools4Reading: Kid
Lips, FCRR, and DEL Lessons, Wilson Fundations, and Phoneme Recognition Instruction Developing
Empowerment (P.R.I.D.E).

Emergent Math: FrogStreet

Science/Social Studies/Arts: FrogStreet

Teachers, CDA, and e  All VPK/PK teachers must have the following courses on their DCF transcript: Emergent Literacy and
Paraprofessional Implementing the Florida Standards in Preschool Classrooms: 3 Years Old to Kindergarten (VFSP). Recent
Professional legislative changes to section (s.) 1002.55, Florida Statutes (F.S.)., and s. 1002.63, E.S. requires all VPK
Development instructors, including those holding a valid Florida educator certificate, as well as public school VPK instructors

to complete three 5-hour emergent literacy courses for a total of 15 hours. After completing the first three
emergent literacy courses, Voluntary Prekindergarten (VPK) instructors must complete one emergent literacy
course every five years.

Annually, or as required by the state, VPK teachers are to receive training for the FA.ST. VPK assessment.
Assistants are to assist with academic and behavioral activities in the classroom and meet the needs of
individual students. The assistant should be an integral part of small group instruction and should lead a
center. **Note: General Health Assistants must have CPR, First Aid, and Medication Management Training.
Behavioral Health Assistants must have CPR, First Aid, Medication Management, and Safe Crisis Management

Training.
Interventions Any VPK student in our district who exhibits a substantial deficiency in early literacy skills or math must have an
Provided for VPK individualized progress monitoring plan (PMP) developed no later than 45 days after the results of the STAR assessment
Sub.st.antlal » become available.
SDtEf;c'i't]:y tdentifled e Early Literacy determination of intervention needed: The VPK student scores below the tenth (10th) percentile
ude

or is unable to complete the practice items at the middle or end of the year administration of the coordinated
screening and progress monitoring system.

e Intervention and responsibility VPK Teacher: Notifying the parent/family about the identified deficiency,
creating the progress monitoring plan (PMP), providing the intervention for the student, using District
Approved interventions, updating the PMP monthly with student data, notifying the parént/family monthly
regarding the student’s progress

e Intervention Materials based on specifically identified need through diagnostics:

o VPK Heggerty

B. Assessment/Curriculum Decision Trees (Rule 6A-6.053(9)(b)4., F.A.C.)
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Districts are required to develop Assessment/Curriculum Decision Trees to demonstrate how data will be used to
determine specific reading instructional needs and interventions for all students in grades K-12. Use

Assessment/Curriculum Decision Trees to address ALL students. The template can be used for grade bands or for
individual grades. -

The Decision Trees must contain the following information:

o Name of each assessment, targeted audience, component(s) of reading assessed, type of assessment,
the frequency of data collection and the method and timeframes by which assessment data will be provided
to teachers and parents. For students in VPK through grade 10, the FAST must be administered pursuant to s.
1008.25(9)(b), F.S., and included as a component of the Assessment/Curriculum Decision Trees.

o Performance criteria used for decision-making for each assessment at each grade level.
° Evidence-based instructional materials and strategies.
° Specific criteria for when a student is identified to receive intensive reading interventions (Tier 3),

what intensive reading interventions will be used, how the intensive reading interventions are provided and
assurance that intensive reading interventions are delivered by a teacher who is certified or endorsed in
reading or instructional personnel who possess a literacy micro-credential.

° Identification of the multisensory interventions provided to students in grades K-3 who have a
substantial deficiency in reading or characteristics of dyslexia, including a description of the intensive, explicit,
systematic and multisensory reading interventions which will be provided to students in grades K-3.

Note: Evidence-based instructional materials and strategies have a significant effect on improving student

outcomes and meet strong, moderate or promising levels of evidence as defined in 20 United States Code (U.S.C.)
5.7801(21)(A)(i):

(A) ...an activity, strategy or intervention that —
(i) demonstrates a statistically significant effect on improving student outcomes or other relevant outcomes
based on —
(1) strong evidence from at least 1 well-designed and well-implemented experimental study;
(I1) moderate evidence from at least 1 well-designed and well-implemented quasi-experimental study; or
(1) promising evidence from at least 1 well-designed and well-implemented correlational study with
statistical controls for selection bias.

1. Grades VPK-12 Assessments

FAST

Name of the Target Audience What component of | Assessment Type How often is the
Assessment reading is assessed? data collected?
FAST VPK X Oral Language Screening X 3 x Year
Star Early Grade K Phonological Progress
Literacy Grade 1 Awareness Monitoring

Phonics Summative

Fluency

Vocabulary

XI Comprehension
FAST Grade 1 Vocabulary X Screening 3 x Year
Star Reading Grade 2 Comprehension | X Progress

10
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FAST
Name of the Target Audience What component of | Assessment Type How often is the
Assessment reading is assessed? data collected?
Monitoring
Summative
FAST Grade 3 Vocabulary Screening 3 x Year
ELA Reading Grade 4 Comprehension Progress
Grade 5 Monitoring
Grade 6 X Summative
Grade 7
X Grade 8
X Grade 9
Grade 10

Indicate in the chart below any additional ‘assessment(s) used to guide instructional decision-making for grades
PreK-5 students. Add additional rows as needed.

Additional Assessment(s)

Name of the Target Audience What component | Assessment Type How often is the
Assessment (Grades PreK-5) of reading is (Select all that data collected?
(Select all that assessed? (Select apply.)
apply.) all that apply.)
Other District 1 VPK X] Oral Language X Screening ] Weekly
Assessment O Prek Phonological X Progress [J 2 x Month
Acadience Grade K Awareness Monitoring ] Monthly
Benchmark X Grade 1 Phonics 1 Diagnostic [ Quarterly
universal screener | X Grade 2 ﬂFIuency [J Summative X 3 x Year
(Elementary K-6) X Grade 3 X' Vocabulary 1 Annually
Grade 4 XI Comprehension .
Xl Grade 5
Acadience All Students 6-12
Progress X As Needed

Monitoring, at
intervention level,
for students who
have a PMP, Tier
2, and/or Tier 3
reading
intervention plan

X Grade 6

X Grade 7

Grade 8

Grade 9

Grade 10
Select Students

Intervention Level
X Other, as
determined by
intervention plan

Other District
Assessment
LETRS Spelling
and Phonics
Screeners

Grade K
Grade 1
Grade 2
Grade 3
Grade 4
Grade 5

XXX XXX

[] Oral Language

] Phonological
Awareness

Phonics

(] Fluency

] Vocabulary

] Comprehension

(1 All Students
Select Students

[ Screening
] Progress
Monitoring
X Diagnostic
] Summative

1 Weekly

] 2 x Month
(1 Monthly
L1 Quarterly
1 3 x Year

1 Annually
As Needed
[ Other
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Additional Assessment(s)

Name of the
Assessment

Target Audience
(Grades PreK-5)
(Select all that

What component
of reading is
assessed? (Select

Assessment Type
(Select all that

apply.)

How often is the
data collected?

apply.) all that apply.)
Other District 1 vPK ] Oral Language Xl Screening ] Weekly
Assessment O PreK ] Phonological X Progress [] 2 x Month
Informal Decoding Grade K Awareness Monitoring [J Monthly
Inventory Grade 1 X Phonics [] Diagnostic L1 Quarterly
Grade 2 [ Fluency ] Summative 1 3 x Year
Grade 3 [] Vocabulary ] Annually
Grade 4 O Comprehension As Needed
Grade 5
X Grade 6
Grade 7
Grade 8
Grade 9

Grade 10
Xl Select Students

Other District VPK [XI Oral Language [1 Screening 1 Weekly
Assessment X PreK X Phonological [ Progress [1 2 x Month
Early Phonological Grade K Awareness Monitoring 1 Monthly
Awareness Grade 1 (1 Phonics X Diagnostic 1 Quarterly
Screening Test Grade 2 (] Fluency (] Summative [ 3 x Year
(PAST) ] Grade 3 ] Vocabulary 1 Annually

[] Grade 4 [J Comprehension As Needed

[] Grade 5 L Other

[ All Students

‘ Select Students

Phonological ] VPK [J Oral Language X Screening ] Weekly
Awareness [ PreK X1 Phonological X Progress [J 2 x Month
Screening Test ] Grade K Awareness Monitoring (1 Monthly
(PAST) [ Grale & 1 Phonics [] Diagnostic L1 Quarterly

[ Grad® [ Fluency [J Summative ] 3 x Year

Grade 3 ] Vocabulary O Annually

Grade 4 [] Comprehension X As Needed

Grade 5

X Grade 6

Grade 7

Grade 8

Grade 9

Grade 10
X Select Students

Students with a Substantial Deficiency in Reading (Rule 6A-6.053(6). F.A.C.)

Students identified with a substantial deficiency in reading must have an individualized progress monitoring

plan that is designed to address the student’s specific reading deficiency and that meets the minimum

requirements set forth in 5, 1008.25(4)(c), F.S, The individualized progress monitoring plan must be developed
within forty-five (45) days after the results of the coordinated screening and progress monitoring system

become available, and parents must be consulted in the development of the plan.

Page 107 of 2427

12



Students with qualifying disabilities covered by an IEP or a 504 Plan are exempt from the requirement to have
progress monitoring plan, if the I[EP or 504 Plan addresses the student’s reading deficiency. Nothing in Rule.
6A-6.,053, FA.C,, should be construed to require or prohibit an IEP or 504 Plan or the contents of the CERP.

A K-3 student is identified as having a substantial deficiency in reading if:

The student is identified as in need of Tier 3 interventions;
A student in grades K-3 demonstrates through progress monitoring, formative assessments or teacher observation data,
minimum skill levels for reading competency in one or more of the six (6) components of reading; and

o  For kindergarten, the student scores below the tenth (10*) percentile or is unable to complete the practice
items on the designated grade-level assessment at the beginning, middle or end of the year on the coordinated
screening and progress monitoring system pursuant to s, 1008,25(9), ES;

o Forgrades 1 and 2, the student scores below the tenth (10™) percentile or is unable to complete the practice
items on the designated grade-level assessment for the specified testing window of the coordinated screening
and progress monitoring system pursuant to s, 1008.25(9), ES,; or

o For grade 3, the student scores below the twentieth (20") percentile at the beginning or middle of the year on
the coordinated screening and progress monitoring system pursuant to s, 1008.25(9), ES,

o Astudent in grade 3 scores Level 1 on the end-of-year statewide, standardized ELA assessment pursuant to s,
1008.22(3)(a). ES.

Tier 3 interventions must be provided to students identified as having a substantial reading deficiency.

2a. Describe the district’s process (e.g., Multi-Tiered System of Supports (MTSS)) for identifying grades K-3 students in need of Tier 2/Tier
3 interventions.
2h. Describe the district’s process (e.g., MTSS) for identifying grades 4-5 students in need of Tier 2/Tier 3 interventions.

3. Students with Characteristics of Dyslexia (Rule 6A-6.053(7), F.A.C.)
Students who have characteristics of dyslexia must be covered by one of the plans described in
s. 1008.25(4)(b), E.S., and parents must be consulted in the development of the plan.

3a. If not included within the Decision Tree, describe the district’s process (i.e., actionable steps) for identifying grades K-3 students with
characteristics of dyslexia. Tier 3 interventions must be provided to students identified as having characteristics of dyslexia.

Steps in the process of identifying individual student needs (2-3a)

Step 1: Clay County District Schools will implement the Coordinated Screening and Progress Monitoring (CSPM)
Program known as Florida’s Assessment of Student Thinking (FAST). All students enrolled in Voluntary Pre
Kindergarten (VPK) through 10th grade will be administered the FAST in the fall, winter, and spring of each program
year. In addition, Acadience screeners will be administered as a universal screener to assist in the triangulation of
data. All students in elementary schools K-6 will be administered the Acadience screener in the fall, winter, and
spring of each program year.

Step 2: The School Literacy Leadership Team will analyze the screening data from the fall administration of the FAST
(K-10) and Acadience (elementary school K-6) to determine which students have been identified at the lowest
achievement level/benchmark.

Step 3: The School Literacy Leadership Team will use a triangulation of data including communication (parent and
student input), observation (teacher input), and product (assessment) to determine the effectiveness of Tier 1

Evidence-Based Reading Instruction (EBRI) through a structured literacy approach. Decision-Making Rubric for Use
with School-Wide Screening

Examples of Product Data (Assessment)

e The students scoring at the lowest achievement level/benchmark on the coordinated screening and progress
monitoring system pursuant to Section 1008.25(8), F.S.;

e The students (if elementary school K-6) scoring at the lowest achievement level/benchmark as identified by
Acadience bhenchmark assessment at any time during the school year:

e The students who have demonstrated, through consecutive formative assessments or teacher observation
data, minimum skill levels for reading competency in one or more of the areas of phonological awareness;
phonics; vocabulary, including oral language skills; reading fluency; and reading comprehension.
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Step 4:

Option 1: Strengthening Tier 1
Instruction must be provided at the most foundational level of deficiency, and response to instruction must be
monitored and reviewed by the School Literacy Leadership Team. Additionally, the School Literacy Leadership Team

will determine if the appropriate course of action is Tier 1 instruction and intervention at an individual, class-wide,
or grade-wide level based on student data.

Once initial EBRI is provided, the School Literacy Leadership Team will meet again to determine students' response
to Tier 1 instruction and intervention. The team will formulate the next steps in alignment with the B.E.S.T.
Foundational Benchmarks and the individual needs of the identified students.

Option 2: Identifying Individual Needs

If it is determined that the identified students have received initial EBRI and remediation at Tier 1, a diagnostic
assessment should be administered to identify the most foundational area(s) of deficit and need. Using the
Comprehensive Evidence-Based Reading Plan Decision Trees as a guide, an instructional and intervention plan will
be created to provide more individualized and frequent instruction and intervention to include explicit, systematic,
and multisensory reading interventions. All determinations must be made in compliance with current state statutes

regarding the identification of students with a substantial deficiency in reading and/or characteristics of dyslexia (s
1008.25 F.S).

Step 5: The school will provide written notification to the parent of any student determined to have a substantial
deficiency in reading and/or characteristics of dyslexia.

Step 6: Instruction and intervention will be implemented and progress monitored in alignment with Comprehensive
Evidence-Based Reading Plan Decision Trees and any individualized reading intervention plan. After initial
notification, the school will communicate to the parent through monthly updates of the student’s progress in
response to the intensive interventions and support. Such communications must be in writing and must explain any
additional interventions or supports that will be implemented to accelerate the student’s progress if the
interventions and supports already being implemented have not resulted in improvement.

Step 7: The School Literacy Leadership Team will continue to meet to review progress monitoring data and make
determinations based on the students’ response to instruction and intervention. All instruction and intervention will
be provided until the identified reading deficiency has been ameliorated.

3b. Describe the district’s process for providing additional screening to students with characteristics of dyslexia
pursuant to s. 1008.25(9), F.S. Name the screener(s) utilized.

As outlined in state statute and in alignment with professional standards, multiple data sources must be considered
rather than utilizing a single assessment to make high-stakes decisions such as the determination of characteristics of
dyslexia. The district has created a data dashboard system to analyze Acadience data alongside FAST Progress
Monitoring data at the District, School, Class, and Student levels. This system allows the District-Based Literacy Team,
the District MTSS Team, and the School Literacy Leadership Team to determine the needs of all students.

CCDS Multi-Tiered System of Supports (MTSS) is a prevention-oriented model, which requires both early and periodic
screening to identify students who may be at risk in reading. Every elementary K-6 student will be screened with all
grade-appropriate components of the Acadience Benchmark Assessment at the beginning of the year to identify
students early so that targeted instruction and/or early intervention can be provided for students identified with
characteristics of dyslexia. Secondary students who are suspected of having characteristics of dyslexia will be assessed
with the Acadience Benchmark Assessment that most closely aligns to their grade level.

Based on student indicators, the following diagnostics may be implemented for students identified with characteristics
of dyslexia: the Early Phonological Awareness Skills Test (PAST) or Phonological Awareness Screening Test (PAST),

14

Page 109 of 2427




Language Essentials for Teachers of Reading and Spelling (LETRS) Phonics and Word Reading Survey, and/or Informal
Decoding Inventory. The diagnostic results will be used to determine the most foundational areas of deficit(s) to
determine targeted instructional support and intervention needed for the student to become a proficient reader. After
the determination of characteristics of dyslexia, the CCDS MTSS progress monitoring protocols, including parent
communication, as outlined in Steps 4-7 will be implemented and followed.

4. Explain how the effectiveness of Tier 1 instruction is monitored.

School level, grade level, and content area professional learning communities meet to review Tier 1 data, make
adjustments to instruction, and identify what Tier 1 remediation and enrichment is necessary based on the data.
School administrators are responsible for classroom walkthroughs, focused on monitoring Tier 1 instruction. Following
the classroom walkthrough, the school administrator provides constructive and actionable feedback. School Problem
Solving Teams meet monthly to review Tier 1 data, provide feedback on plans, and make any necessary adjustments to
support grade level and content area teams in their implementation of Tier 1 instruction.

The District Literacy Team analyzes the effectiveness of Tier 1 through multiple data sources including FAST Progress
Monitorings 1, 2, and 3, Acadience (Elementary K-6), RAISE school support data, and internal coaching logs. The team
meets monthly to problem solve and address areas of concern. The District Literacy team determines next steps in
district initiatives to address areas of opportunity to reach 80% proficiency.

5. Explain how the effectiveness of Tier 2 interventions is monitored.

Tier 2 reading interventions require progress monitoring two times per month, utilizing the Acadience progress
monitoring most closely aligned to the intervention need. This data is entered into the District Student Data System.
School-based Student Intervention Teams review this data monthly, with the expectation that 80% of students will
respond positively to Tier 2 interventions.

The District MTSS team analyzes all Tier 2 data quarterly to determine the effectiveness of the intervention materials,
professional learning, and support. Data are reviewed annually after FAST Progress Monitoring 3 to determine student
growth for students receiving Tier 2 Support.

6. Explain how the effectiveness of Tier 3 interventions is monitored.

Tier 3 reading interventions require progress monitoring two times per week, utilizing the Acadience progress monitoring
most closely aligned to the intervention need. This data is entered into the District Student Data System. School based
Student Intervention Teams review this data monthly, with the expectation that 80% of students will respond positively to
Tier 3 intervention.

The District MTSS team analyzes all Tier 3 data quarterly to determine the effectiveness of the intervention materials,
professional learning, and support. Data are reviewed annually after FAST Progress Monitoring 3 to determine student
growth for students receiving Tier 3 Support.
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Elementary schools (K-5) must teach reading in a dedicated, uninterrupted block of time of at least 90 minutes daily to all students. The reading block

will include whole group instruction utilizing an evidence-based sequence of reading instruction and small group differentiated instruction in order to
meet individual student needs.
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eginning of Year Data

Students must meet the following criteria at the beginning of the school year: (Enter assessment criteria that will be used.)
Beginning of Year Criteria

FAST PM3 Summative Assessment(May 2025), Acadience Benchmark Assessment Beginning of the Year (Elementary K-6),
historical and current progress monitoring, formative assessment, and teacher observation data

In grades 6-12, PM3 F.A.ST. Reading outcomes Levels 1 and 2 will be used to determine Intensive Reading placement. Students
will be screened to best match students’ decoding, fluency, and language comprehension needs with the Foundational B.E.S.T.
Standards instructional focus, and students will receive intensive instruction through Intensive Reading in addition to Core ELA
instruction.

List performance criteria that indicate Tier 1 instruction is sufficient for at least 80% of students.

Triangulation of data for consideration includes:

FAST PM3 Level 3 and above,

Acadience Benchmark Assessment At/Above Benchmark Beginning of Year Composite Score (Elementary K-6), and-

historical and current progress monitoring, formative assessment, and teacher observation data supports students’ meeting
grade level expectation for beginning of the year criteria B Acadience Tables for CERP

What processes and procedures are in place to identify and solve problems to improve effectiveness of Tier 1 instruction?
School Based Literacy Leadership (Problem Solving) Team will analyze FAST PM3 Summative Assessment, Acadience
Benchmark Assessment Beginning of the Year (Elementary K-6), and historical and current progress monitoring, formative
assessment and teacher observation data to determine students’ instructional needs and if 80% of students are meeting grade
level expectations.

School based grade level and content area professional learning communities (PLCs) meet to review Tier 1 data, make
adjustments to instruction, and identify what Tier 1 differentiated instruction, reteaching, and remediation and enrichment is
necessary based on the data. School administrators are responsible for classroom walkthroughs, focused on monitoring Tier 1
instruction. Following the classroom walkthrough, the school administrator provides constructive and actionable feedback.
School Problem Solving Teams meet monthly to review Tier 1 data, provide feedback on plans, and make any necessary
adjustments to support grade level and content area teams in their implementation of Tier 1 instruction.

Core Instruction

Indicate the core curriculum utilized. Add additional rows as needed.

Name of Program Year of Program Adoption
K-5: Benchmark Advance @2026 Adopted August 2025
Grades 6-12: SAVVAS, My Perspectives Adopted August 2021
ELL 1.0-2.9 English Language Development Courses: VISTA-English Language Development Adopted August 2024
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Tier 1 Supplemental

Grades K-5: Lexia Core5 Oral Language, Phonological

Teacher resource Awareness, Phonics, Fluency,
Vocabulary, Language Comprehension

Grades K-5: Benchmark Advance @2026 Intervention Tool Kit and Progress Monitoring Phonological Awareness, Phonics,

Fluency, Vocabulary, Language
Comprehension

Grades K-12: ELD Course (K-2) Heggerty Early Phonological Awareness or (3-12) Heggerty Phonemic Awareness | Supports Oral Language Development
Primary Extension 3-5 with language supports within the English Language Development for ELL 1.0-2.9

Grades K-5: ELD Course extended to 60 minutes to support phonics instruction with language supports utilizing | Supports Phonics for ELL 1.0 -2.9
Benchmark Advance Phonics Toolkit and Progress Monitoring

Grades 7-12: Vocab.com Vocabulary, Language Comprehension

Grades 6-12 Intensive Reading: Corrective Decoding A, B1, B2, C determined by placement test Level 1 and 2 students will be screened
to determine placement

Grades 6-12 Intensive Reading: Spelling Through Morphographs determined by place Level 1 and 2 students will be screened
to determine placement

Grades 9-12 Intensive Reading: ChalkTalk Level 1 and 2 students in need of
concordance

Grades 6-12 Intensive Reading: Lexia PowerUp Computer Assisted Instruction Word Study, Grammar,

Comprehension--Teacher monitors and
intervenes based on Computer Assisted

Instruction
Grades 6-12: ELD/ELA Courses in grades 6-12 UFLI Foundations with language supports within the English Supports Phonological Awareness,
Language Development class Phonics for ELL 1.0 -2.9
Tier 1 Resources
ECRR Oral Language, Phonological

Awareness, Phonics, Fluency,
Vocabulary, Language Comprehension

Dialogic Reading Oral Language, Vocabulary, Language
Comprehension

Oral language, Phonological
Awareness, Phonics, Fluency,
Vocabulary, Language Comprehension

Teaching Elementary School Students to Be Effective Writers Oral language, Phonological
Awareness, Phonics, Fluency,
Vocabulary, Language Comprehension

Strategic Instruction Model (SIM ) Tier 1: Strong Evidence ESE, RAISE, or MTSS Model schools

after required training

Performance criteria that prompt the addition of Tier 2 interventions for students not meeting expectations/benchmarks
during the school year:

1.If FAST, Acadience, progress monitoring, formative assessment, and teacher observation data indicate that 80% of students are meeting grade level
benchmarks in reading, and students who have received differentiated instruction, reteaching, and remediation continue to demonstrate a deficit in
reading, the teacher will administer a reading diagnostic assessment to determine the reading strengths and areas for growth. If the student is in grades
K-5, a Progress Monitoring Plan (PMP) will be implemented, and Benchmark Advance @2026 Intervention Toolkit (instruction and progress monitoring
tools) will be utilized. For all grade levels, materials and instruction will be aligned to the most foundational component of reading, and student work
samples will be collected to determine progress and response to instruction. Student work samples and a graph of data will be shared with the parents at
least one time per month. If students continue to demonstrate deficits in reading and benchmark assessment data indicate below benchmark
performance, complete the Problem Solving Protocol and convene a Student Intervention Team meeting to determine the next steps with intervention.
2. If students are not meeting classroom benchmarks and deficits are indicated in Acadience Benchmark assessments, administer a diagnostic to
determine the most foundational component as the area of focus and initiate a Progress Monitoring Plan utilizing Benchmark Advance @2026
Intervention Tool Kit (instruction and progress monitoring). Collect student samples to determine progress. Progress is communicated monthly with
parents through the Progress Monitoring Plan. If progress is not met, complete the Problem Solving Protocol to prompt additional Tier 2 interventions.
Early PAST Assessment; PAST Assessment; LETRS Phonics and Word Recognition Assessment, Informal Decoding Inventory
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Tier 1 Instruction + Tier 2 Interventions

Beginning of Year Data

Students who meet the following criteria at the beginning of the school year: (Enter assessment criteria that will be used.)
FAST PM3 Summative Assessment (May 2025) <30th percentile, Acadience Benchmark Assessment Beginning of Year
(Elementary K-6) Below Benchmark Composite (see table), Lexia Level is one grade level below, and historical and current
progress monitoring, formative assessment and teacher observation data that indicate below benchmark performance, in
conjunction with class level, grade level, and district level review of data that indicates 80% of students are demonstrating

proficiency

If data indicate that deficits are present in greater than 20% of students, Tier 1 interventions are additionally implemented.

B Acadience Tables for CERP

Number of times per week interventions are provided: 3-5 Times Per Week

Number of minutes per intervention session: 15-30 Minutes

Supplemental Instruction/Interventions
Indicate the evidence-based programs and/or practices used for Tier 2 interventions and how the programs and practices
are supported by strong, moderate or promising levels of evidence. Add additional rows as needed.

Name of Program Grade Level and Component of

Reading

ESSA Evidence Level or Verbiage (as needed)

Grades K-2

Phonological Awareness,
Phonics, Vocabulary, Language
Comprehension

Teach Your Child to
Read in 100 Easy
Lessons

Alignment to evidence-based instructional practices:

Teach Your Child to Read in 100 Easy Lessons . does not meet strong, moderate, or
promising levels of evidence; however, the following IES Practice Guide
Recommendation(s) support the program: Foundational Skills to Support Reading
for Understanding in Kindergarten through 3rd Grade, Recommendation 2: Develop
awareness of segments of sounds in speech and how they link to letters (Strong
Evidence); Recommendation 3: Teach students to decode words, analyze word
parts, and write and recognize words (Strong Evidence); and Recommendation 4:
Ensure that each student reads connected text every day to support reading

accuracy, fluency, and comprehension (Moderate Evidence). These
recommendations were built into the program by systematically and explicitly

teaching phonics (sounds for letters) and the essential skills to blend sounds into
words and reading those words in connected text.

The district will support and monitor implementation of this program by monitoring
the district required Tier 2 intervention portfolios of students who receive
instruction/intervention with Teach Your Child to Read in 100 Easy Lessons, by
training Intervention Team Facilitators and MTSS Lead Administrators to train
teachers at the school level in utilizing this program, including progress monitoring,
with follow up and support from the district’s Intervention Coach and MTSS
Specialist, when necessary.

Grades K-12

Phonological
Awareness,Phonics, Vocabulary,
Language Comprehension

UFLI Foundations

Alighment to evidence-based instructional practices:

UFLI Foundations does not meet strong, moderate, or promising levels of evidence;
however, the following IES Practice Guide Recommendation(s) support the
program: Foundational Skills to Support Reading for Understanding in Kindergarten
through 3rd Grade, Recommendation 2: Develop awareness of segments of sounds
in speech and how they link to letters (Strong Evidence); Recommendation 3: Teach
students to decode words, analyze word parts, and write and recognize words
(Strong Evidence); and Recommendation 4: Ensure that each student reads
connected text every day to support reading accuracy, fluency, and comprehension
(Moderate Evidence). These recommendations were built into the program by
systematically and explicitly teaching phonics (sounds for letters) and the essential
skills to blend sounds into words and reading those words in connected text.

The district will support and monitor implementation of this program by monitoring
the district required Tier 2 intervention portfolios of students who receive
instruction/intervention with UELI Foundations, by training Intervention Team
Facilitators and MTSS Lead Administrators to train teachers at the school level in
utilizing this program, including progress monitoring, with follow up and support
from the district’s Intervention Coach and MTSS Specialist, when necessary.

P.R.I.D.E. Grades K-12

Phonemic Recognition

Instruction Delivering Phonological

BR.LD.E. (Phonemic Recognition Instruction Delivering Empowerment does not
meet strong, moderate, or promising levels of evidence; however, the following IES
Practice Guide Recommendation(s) support the program: Foundational Skills to
Support Reading for Understanding in Kindergarten through 3rd Grade,
Recommendation 2: Develop awareness of segments of sounds in speech and how
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Empowerment
Orton-Gillingham Program

PRLDEC i B
Assessment

Awareness,Phonics, Fluency,
Vocabulary, Language
Comprehension

they link to letters (Strong Evidence); Recommendation 3: Teach students to decode
words, analyze word parts, and write and recognize words (Strong Evidence); and
Recommendation 4: Ensure that each student reads connected text every day to
support reading accuracy, fluency, and comprehension (Moderate Evidence). These
recommendations were built into the program by use of an Orton-Gillingham
structured literacy approach that systematically and explicitly teaches phonics
(sounds for letters) and the essential skills to blend sounds into words and reading
those words in connected text. The district will support and monitor
implementation of this program by monitoring the district required Tier 2
intervention portfolios of students who receive instruction/intervention with
P.R.I.D.E., by training Intervention Team Facilitators and MTSS Lead Administrators
to train teachers at the school level in utilizing this program, including progress
monitoring,with follow up and support from the district’s Intervention Coach and MTSS
Specialist, when necessary.

Eui ‘Based Readl o for Drielak

Story Champs

Grades K-5

Oral Language, Vocabulary,
Language Comprehension

Story Champs Research — Language Dynamics Group

Story Champs does not meet strong, moderate, or promising levels of evidence;
however, the following IES Practice Guide Recommendation supports the use of the
program:

3rd Grade, Recommendatlon 1: Teach students academ|c language skllls |nc|udmg
the use of inferential and narrative language, and vocabulary knowledge (Minimal
Evidence). This recommendation is built into the program as it is developed to
systematically and explicitly promote oral academic language as the foundation for
success in school to foster growth in recalling and sharing information, acquiring
word meanings through context, expanding domain knowledge, writing and
comprehending.

The district will support and monitor implementation of this program by monitoring
the district required Tier 2 intervention portfolios of students who receive
instruction/intervention with Story Champs, by training Intervention Team
Facilitators and MTSS Lead Administrators to train teachers at the school level in
utilizing this program, including progress monitoring, with follow up and support
from the district’s Intervention Coach and MTSS Specialist, when necessary.

Heggerty Early
Phonological
Awareness

Curriculum

(Early PreKindergarten
Curriculum)

Early Phonological Awareness
Skills

Grades K-3

Oral Language, Phonological
Awareness

Heggerty PA Curriculum 2023 Study Review

Heggerty Early Phonological Awareness Curriculum (Early PreKindergarten
Curriculum) does not meet strong, moderate, or promising levels of
evidence; however, the following IES Practice Guide Recommendation
supports the program: Foundational Skills to Support Reading for
Understanding in Kindergarten through 3rd Grade, Recommendation 2:
Develop awareness of segments of sounds in speech and how they link to
letters (Strong Evidence). This recommendation was built into the design
of the program through an intentional and systematic instructional
progression of a range of phonological and phonemic awareness skills. The
district will support and monitor implementation of this program by
monitoring the district required Tier 2 intervention portfolios of students
who receive instruction/intervention with Heggerty Early Phonological
Awareness Curriculum, by training Intervention Team Facilitators and
MTSS Lead Administrators to train teachers at the school level in utilizing
this program, including progress monitoring, with follow up and support
from the district’s Intervention Coach and MTSS Specialist, when,
necessary.

Heggerty Bridge
the Gap

BG oA

Grades 3-12
Oral Language, Phonological
Awareness

PA Curri 20235 Revi
Heggerty Bridge the Gap does not meet strong, moderate, or promising levels of evidence;
however, the following IES Practice Guide Recommendations support the use of this program:
Foundational Skills to Support Reading for Understanding in Kindergarten through 3rd Grade,
Recommendation 2: Develop awareness of segments of sounds in speech and how they link to
letters (Strong Evidence) and Providing Reading Interventions for Students in Grades 4-9
Recommendation 1: Build students’ decoding skills so that they can read complex, multisyllabic
words (Strong Evidence). Further information about this recommendation within the practice
guide supports the instruction at the phoneme level as a component of this recommendation.
These recommendations were built into the design of the program through an intentional and
systematic instructional progression of a range of phonological and phonemic awareness skills.
The district will support and monitor implementation of this program by monitoring the district
required Tier 2 intervention portfolios of students who receive instruction/intervention with
Heggertv Bridege the Gao Curriculum, by training Intervention Team Facilitators and MTSS Lead
Administrators to train teachers at the school level in utilizing this program, including progress
monitoring, with follow up and support from the district’s Intervention Coach and MTSS
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Specialist, when necessary.

Grades K-2 Sound Partners - Struggling Readers: Strong

Sound Partners Oral Language, Phonological Sound Partners - English Learners: Strong
Awareness, Phonics
Spe”mg I\/lastery Grades 3-12 Spelling Mastery: Tier 3 Promising
Companion to Corrective
Levels A-F Decodin This curriculum is designed to be paired with Corrective Decoding if Tier
Spelling Mastery Placement & 3 is warranted.
Assessment

) 6-10 Lexia PowerUp Literacy: Evidence for ESSA: Strong
Lexia PowerUp Phonics, Fluency, Vocabulary,

Lesson Library Language Comprehension

6-10 Phonics, Fluency, REWARDS Tier 1: Strong Evidence

Rewards Vocabulary, Language
Comprehension

Indicate the evidence-based programs and/or practices implemented for students with a disability, students with an IEP and

students who are English language learners, if used instead of or in addition to programs above. Add additional rows as
needed.

Students with Disabilities: If the student is receiving core instruction, as well as specially designed instruction, then an Amendment IEP meeting will
be held so that the IEP team can review current student data to determine if the student needs the addition of a completed Problem Solving Protocol and:

targeted, Tier 2 intervention in reading. The IEP team will determine how specially designed instruction will be implemented as a component of the Tier 2
intervention support.

English Language Learners:if the student is receiving 45 minutes of ELD Vista support and through a collaborative meeting that includes the ESOL
Facilitator, parent, ELD teacher(s), content area teachers, Intervention Team Facilitator, and MTSS Lead Administrator, it is determined that the student

needs additional targeted, Tier 2 intervention, then the Student Intervention Team will consult with the school’s assigned ESOL Specialist to determine
additional language supports that may be warranted based on historical and current student data.

Name of Practice/Program ESSA Evidence Level or Verbiage (as needed)

ESE and ELL Considerations

Add visuals or comprehensible input support to any of the CEEDAR Center Evidence Based Practices for English
above programs to make it most appropriate to their language | Learners

level needs.

For K-3 students who have a substantial deficiency in reading or characteristics of dyslexia, identify the multisensory
interventions provided.

Teach Your Child to Read in 100 Easy Lessons

UFLI Foundations

PRIDE (Phonemic Recognition Instruction Delivering Empowerment Orton-Gillingham Program)

Story Champs

Heggerty

Sound Partners

Performance criteria that prompt the addition of Tier 3 interventions for students not meeting expectations/benchmarks
during the school year:

Students are progress monitored at least two times per month with Acadience Progress Monitoring assessments aligned to
the student’s intervention level. An in program mastery assessment designed to measure the efficacy of the intervention
program is administered as directed within the intervention program.

Student Intervention Teams convene monthly to determine the student’s response to intervention (good, questionable, poor)
and to develop modifications or intensification of interventions. Parents are notified monthly regarding their student’s
progress, and during this meeting, a graph of progress monitoring must be shared with parents, in addition to student
intervention work samples.

B Acadience Tables for CERP

20

Page 115 of 2427




e v,&

Beginning of Year Data

Students who meet the following criteria at the beginning of the school year:
(Enter assessment criteria that will be used.)
FAST PM3 Summative Assessment (May 2025) <10th percentile, Acadience Benchmark Assessment Beginning of Year

(Elementary K-6) Well Below Benchmark Composite, Lexia Level is two or more grade levels below, and historical and current
progress monitoring, formative assessment, and teacher observation data that indicate well below benchmark performance,
in conjunction with class level, grade level, and district level review of data that indicates 80% of students are demonstrating

proficiency.

If data indicate that deficits are present in greater than 20% of students, Tier 1 interventions are additionally implemented.

Number of times per week interventions are provided: 4-5 times per week
Number of minutes per intervention session: 30 to 45 minutes per session

Intensive, Individualized Instruction/Interventions
Indicate the evidence-based programs and/or practices used for Tier 3 interventions and how the programs and practices
are supported by strong, moderate or promising levels of evidence. Add additional rows as needed.

Name of Program

Component of Reading and
Grade Level

ESSA Evidence Level or Verbiage (as needed

Early Fundations

Kindergarten*
Oral Language,
Phonological Awareness,

Phonics
Early Fundations Tier 3 Intervention
requires district support through an
individualized plan specific to the
student needs. Please submit a MTSS
Service and Support Form to request

district support.

Eutions Evid T Effect]
According to information provided by the publisher, Fundations’ study is
sufficient for a rating of “Promising Evidence/Tier 3” on the U.S.
Department of Education’s ESSA evidence scale.

The following IES Practice Guide Recommendations support the use of
Fundations program: Foundational Skills to Support Reading for

Understanding in Kindergarten Through 3rd Grade, Recommendation 2:
Develop awareness of the segments of sounds in speech and how they
link to letters (Strong Evidence); Recommendation 3: Teach students to
decode words, analyze word parts, and write and recognize words (Strong
Evidence); Recommendation 4: Ensure students read connected text every
day to support reading accuracy, fluency, and comprehension (Moderate
Evidence).

The district will support and monitor implementation of this program by
monitoring the district required Tier 3 intervention portfolios of students
who receive instruction/intervention with Fundations, by training teachers
at the school level in utilizing this program, including progress monitoring,
with follow up and support from the district’s R.A.L.S.E. Specialist,
Intervention Coach, and MTSS Specialist, on a monthly basis, and more
often, when needed..

Fundations

Kindergarten - 4th
Oral Language,
Phonological Awareness,
Phonics

Fundations Tier 3 Intervention requires
district support through an
individualized plan specific to the
student needs. Please submit a MTSS
Service and Support Form to request
district support.

Fundations Evidence of Program Effectiveness

According to information provided by the publisher, Fundations’ study is
sufficient for a rating of “Promising Evidence/Tier 3” on the U.S.
Department of Education’s ESSA evidence scale.

The following IES Practice Guide Recommendations support the use of
Fundations program:

Foundational Skills to Support Reading for Understanding in Kindergarten
Through 3rd Grade, Recommendation 2: Develop awareness of the
segments of sounds in speech and how they link to letters (Strong
Evidence); Recommendation 3: Teach students to decode words, analyze
word parts, and write and recognize words (Strong Evidence);
Recommendation 4: Ensure students read connected text every day to
support reading accuracy, fluency, and comprehension (Moderate
Evidence).

The district will support and monitor implementation of this program by
monitoring the district required Tier 3 intervention portfolios of students
who receive instruction/intervention with Fundations, by training
Intervention Team Facilitators and MTSS Lead Administrators to train
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teachers at the school level in utilizing this program, including progress
monitoring, with follow up and support from the district’s R.A.1.S.E.
Specialist, Intervention Coach, and MTSS Specialist, on a monthly basis,
and more often, when needed.

Alignment to evidence-based instructional practices:

Equipped for Reading Success does not meet strong, moderate, or
promising levels of evidence; however, the following IES Practice Guide
Recommendations support the use of the program:

Foundational Skills to Support Reading for Understanding in Kindergarten
Through 3rd Grade, Recommendation 2: Develop awareness of the
segments of sounds in speech and how they link to letters (Strong
Evidence); Recommendation 3: Teach students to decode words, analyze
word parts, and write and recognize words (Strong Evidence), and

. ' Providing Reading Interventions for Students in Grades 4-9,
EqUIpPEd for Grades 3-12 Recommendation 1: Build students’ decoding skills so that they can read

. Phonological Awareness complex, multisyllabic words (Strong Evidence). Further information about
Readlng SUCCESS 8 this recommendation within the practice guide supports the instruction at

the phoneme level as a component of this recommendation. This
recommendation was built into the program by comprehensive and
sequential instruction in phonemic awareness and fluent word
recognition.

The district will support and monitor the implementation of this program
by training Intervention Team Facilitators and MTSS Lead Administrators
to train teachers at the school level in utilizing this program, including
progress monitoring, with follow up and support from the district’s
Intervention Coach and MTSS Specialist, when necessary..

Corrective Reading WWC: Corrective Reading Decoding: Tier 3 Promising
Decoding Grades 3-12
Requires: Corrective Decoding Placement
ASSESS[[]E"[
Corrective Reading Grades 4-12 WWOC: Corrective Reading: Tier 3 Promising

Language Oral Language, Vocabulary,

Comprehension Language Comprehension

Grades 3-12 Wilson Reading System: Tier 3 Promising

Oral Language, Phonological e
. . Awareness, Phonics, Vocabular X 4
Wilson Reading System ) P Comprehen] b =
Requires: Wilson Assessment of Decoding anggese Lompre enSIO.n b i3
and Encoding (WADE) program placement | \\/{[son Reading System Tier 3
Pgsessent Intervention requires district support
AND Word Identification and Spelling Test nte q i pp
(WisT) through an individualized plan specific
to the student needs. Please submit a
MTSS Service and Support Form to

request district support.

Indicate the evidence-based programs and/or practices implemented for students with a disability, students with an IEP
and students who are English language learners, if used instead of or in addition to programs above. Add additional rows as
needed.

Students with Disabilities: If the student is receiving core instruction, as well as specially designed instruction, then an Amendment IEP meeting will

be held so that the |IEP team can review current student data to determine if the student needs the addition of a completed Problem Solving Protocol and-
intensive, Tier 3 intervention in reading. The IEP team will determine how specially designed instruction will be implemented as a component of the Tier 3
intervention support.

English Language Learners: If the student is receiving 45 minutes of ELD Vista support and through a collaborative meeting that includes the ESOL
Facilitators, parent, ELD teacher(s), content area teachers, Intervention Team Facilitator, and MTSS Lead Administrator, it is determined that the students
needs additional targeted support, then the school team will consult with the Supervisors of ESOL and MTSS to determine additional Tier 3 interventions.

Name of Program ESSA Evidence Level or Verbiage (as needed)
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Add visuals or comprehensible input support to any of the EED Evi B racti Engli
above programs to make it most appropriate to their language | Learners
level needs.

For K-3 students who have a substantial deficiency in reading or characteristics of dyslexia, identify the multisensory
interventions provided. Early Fundations, Fundations, Wilson Reading

What processes and procedures are in place to identify and solve problems to improve effectiveness of Tier 3 interventions?
Students are progress monitored at least two times per week with Acadience Progress Monitoring assessments aligned to the
student’s intervention level. An in program mastery assessment designed to measure the efficacy of the intervention program
is administered as directed within the intervention program. '

Student Intervention Teams convene monthly to determine the student’s response to intervention (good, questionable, poor)
and to develop modifications or intensification of interventions. Parents are notified monthly regarding their student’s
progress, and during this meeting, a graph of progress monitoring must be shared with parents, in addition to student
intervention work samples.

7. Summer Reading Camps (Rule 6A-6.053(8), F.A.C.)
Requirements of Summer Reading Camps pursuant to 5. 1008.25(8), E.S., include:

e Providing instruction to grade 3 students who score Level 1 on the statewide, standardized ELA assessment;
Implementing evidence-based explicit, systematic and multisensory reading instruction in phonemic
awareness, phonics, fluency, vocabulary and comprehension; and

e Providing instruction by a highly effective teacher endorsed or certified in reading.

o Note: Instructional personnel who possess a literacy micro-credential may not be assigned to these students.

7a. Provide a description of the district's plan to meet each requirement for Summer Reading Camps required by s.
1008.25(8), F.S. As a reminder, instructional personnel providing services to retained third grade students,
including those attending Summer Reading Camp, must be certified or endorsed in reading and rated highly
effective as determined by the teacher’s performance evaluation unders. 1012.34, F.S.

Summer Reading Camps for Retained Grade 3 Students
Schedule: 22 days - June 8, 2026 - July 16, 2026. Student and Teacher Holiday June 29-July 2
Evidence-Based Instructional Materials to be used, as defined in 20 U.S.C. s. 7801(21)(A)(i):
Phonemic Awareness: Heggerty, FCRR
Phonics, Fluency, Vocabulary, and Comprehension: From Phonics to Reading Multisyllabic Words, LexiaCore5, FCRR
Comprehension: P.R.I.D.E. (Phonemic Recognition Instruction Delivering Empowerment Orton-Gillingham Program),
Alternative Assessment Used: May, 2025~ STAR Reading and SAT 10 Form A, July—FAST 3rd Grade Retake and STAR
Reading Form H
Additional Information (optional):
The 2025 Summer Reading Camp will be offered at individual elementary school sites for 3rd-grade students scoring a
level 1 on the end-of-year FAST Assessment (PM 3). 3rd-grade students attending Summer Reading Camp will receive
evidence-based explicit, systematic, and multisensory reading instruction in phonemic awareness, phonics, fluency,
vocabulary, and comprehension instruction and intervention from a highly effective teacher who is either endorsed or
certified in reading using district-adopted evidence-based intervention materials and instructional practices. The following
diagnostics will be implemented for students attending Summer Reading Camp: the Early Phonological Awareness Skills
Test (PAST) or Phonological Awareness Screening Test (PAST), and/or Language Essentials for Teachers of Reading and
Spelling (LETRS) Phonics and Word Reading Survey. The diagnostics will determine individualized small-group instruction.
School administrators will hire reading endorsed, highly effective teachers to provide instruction during Summer Reading
Camp.

7b. Districts have the option of providing Summer Reading Camps to students in grades K-5 with a reading
deficiency.
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Summer Reading Camps for Students in Grades K-5

Will the district implement this option?

[Yes X No

If yes, please describe the grade level(s) that will be invited to participate.

n/a

5) Professional Learning (Rule 6A-6.053(9)(b)3.f.—i.

F.A.C.

Describe the literacy professional learning that will be provided by the district and/or schools, aligned to the

requirements below:

e Provide professional learning required by ss. 1012.585(3)(f) and 1012.98(5)(b)11., F.S., which includes training
to help teachers integrate phonemic awareness, phonics, word study and spelling, fluency, vocabulary and text
comprehension strategies into an explicit, systematic and sequential approach to reading instruction, including
multisensory intervention strategies;

Provide professional learning in B.E.S.T. ELA Standards and evidence-based reading practices and programs;
Provide professional learning to help instructional personnel and certified PreK teachers funded in the FEFP
earn a certification, a credential, an endorsement or an advanced degree in scientifically researched and
evidence-based reading instruction;

Differentiate and intensify professional learning for teachers based on progress monitoring data;

Identify mentor teachers and establish model classrooms within the school; and

Ensure that time is provided for teachers to meet weekly for professional learning.

Provide the Name of Professional Learning, Target Audience and Description. Add additional rows as needed.

Administrators

Name of Target Description
Professional Audience

Learning
Clay County’s FCRR K-12 The Florida Center for Reading Research at Florida State University has
Literacy Matrix for Teachers developed the Reading Foundations and Evidence-Based Instructional Practices
Reading Seeking Pathway to support educators in earning the Reading Endorsement. This
Endorsement Reading pathway requires participants to complete all five reading endorsement

Endorseme | competencies. Courses are delivered by certified Literacy Cadre Trainers in Clay
nt County. Competency 1 AND Competency 2 may count toward the 40 hour
reading renewal requirement.

Literacy for Leaders Clay School and district leaders receive information and professional learning

opportunities throughout the school year starting with Summer Leadership. At
Summer Leadership the district’s Comprehensive Evidence-Based Reading Plan
is reviewed and the implementation plan discussed. Specific training is offered
in regards to best practices in analyzing Tier 1, Tier 2, Tier 3 outcomes for
school, grade levels, and students. Administrators receive updates weekly
through the SWB and monthly via virtual meetings. Specific trainings are offered
throughout the year at monthly administrator trainings or in stand alone
sessions by topic.

Learning Through
Play

VPK-PreK

Discover how purposeful play supports learning and development in VPK
classrooms! This professional learning session explores strategies to integrate
play into daily instruction, helping children build critical thinking, language, and
social-emotional skills while meeting Florida Early Learning and Development
Standards.

24

Page 119 of 2427




VPK Summer
Emergent Literacy

VPK-PreK +
ESE
Teachers

Growing Florida Strong: Exploring the (FELDS) Standards for Preschoolers
Through State Related Activities-Educators will make connections between the
Language and Literacy domain of the FELDS and developmentally appropriate
activities that foster knowledge building about the State of Florida and discuss
strategies for supporting preschoolers as citizens of the State. Domains will
include concept development, quality of feedback and language modeling. In
order to ensure theory to practice, coaching models will be provided for school
that indicate need for further development.

Let’s Take It Outside: Exploring the(FELDS) Standards Through Nature- This
interactive session is designed to inspire preschool educators to use both
natural materials and nature-based experiences to promote language and
vocabulary development, along with observation and problem-solving skills,
while developing a sense of curiosity and creativity within young learners.
Participants will be introduced to the many benefits of nature-based inquiry and
receive practical strategies for addressing the Language and Literacy domain of
the FELDS through interactions with the natural world.

Emergent Literacy
Quarterly Cohorts

VPK-PreK

Enhance your teaching practice by joining a VPK Professional Learning Cohort!
These cohorts bring educators together for ongoing collaboration, professional
development, and hands-on learning. Participants will explore the Florida Early
Learning and Development Standards through the Frog Street curriculum, with
a special focus on building a strong foundation in emergent literacy. Educators
will deepen their understanding of developmentally appropriate practices and
inclusive strategies using Universal Design for Learning (UDL) principles.
Through coaching, workshops, and shared experiences, teachers will develop
effective strategies to support young children's growth, learning, and long-term
success in VPK classrooms.

Summer Literacy
Learning

Grades K-5
ELA
Teachers +
ESE
Teachers

This annual professional learning opportunity is designed as a full day session
with multiple session opportunities. This year sessions will include % day
Benchmark Advance @2026 (new curriculum), multisensory phonics
instruction, and B.E.S.T. Writing Strategies.

K-5 Grade Level
Cohorts per grade

Quarters
1-3

Each 9 weeks professional learning is provided to 2 teachers per school, per
grade level in a train-the-trainer model. This year’s sessions will include % day
Benchmark Advance @2026 training plus grade level specific training based on
feedback, data, and trends. Topics will include instructional strategies that
increase capacity in the 5 Practice Profiles to integrate instruction in the 6
components of reading.

Summer Training

6-12 ELA
Teachers

ELA teachers in grades 6-12 will be offered the opportunity to attend multiple
half day learning sessions during the summer:
e Session 1: From Practice to Assessment: Effective Vocabulary
Instruction in 6-12 ELA
e Session 2: Breaking the Silence: Creating a Culture of Discourse in 6-12
ELA
e Session 3: Getting Started in 6-12 ELA: Navigating Curriculum Guides
and Resources for Purposeful Instruction

Beyond the ELA
Collaborative:

6-12 ELA
Teachers

Selected ELA teachers in grades 6—12 will collaborate with literacy coaches to
deepen their implementation of evidence-based literacy instructional practices
introduced through middle and high school professional learning collaboratives.

25

Page 120 of 2427




Putting Strategies

This initiative includes opportunities to observe model lessons, engage in

into Action reflective discussions with coaches and colleagues, and receive individualized
support in integrating these practices into their own instruction. Teachers will
. convene twice per quarter in after-school sessions.
Middle School Grades 6-8 | English Language Arts (ELA) teachers in grades 6—8 will participate in quarterly
Collaboratives ELA professional learning sessions focused on enhancing instructional effectiveness.
Teachers These sessions will address key areas including: explicit vocabulary instruction,
targeted benchmark instruction, alignment of classroom tasks to grade-level
benchmarks, strategies to increase student discourse, data-driven instructional
decision-making, and explicit writing instruction grounded in the six principles
of The Writing Revolution by Hochman and Wexler.
High School Grades 9-12 | English Language Arts (ELA) teachers in grades 9-12 will participate in quarterly
Collaboratives ELA professional learning sessions focused on enhancing instructional effectiveness.
Teachers | These sessions will address key areas including: explicit vocabulary instruction,
targeted benchmark instruction, alignment of classroom tasks to grade-level
benchmarks, strategies to increase student discourse, data-driven instructional
decision-making, and explicit writing instruction grounded in the six principles
of The Writing Revolution by Hochman and Wexler.
6-12 ELA BEST and Grades 6-12 | This session will provide participants with a foundational understanding of the
FAST Basics ELA ELA B.E.S.T. benchmarks and the structure of the ELA F.A.S.T. assessment used to
Teachers measure student proficiency. It is particularly beneficial for:
e First-year teachers
e Educators new to secondary ELA content
e Secondary ELA teachers who are new to Florida
This session will be offered twice during the school year.
Summer Learning - 6-12 This session facilitates teachers' use of Vocabulary.com to effectively boost our
Intensive Reading Intensive | intensive reading students’ morphology. This optional session is open to all
Reading current 7-12 Intensive Reading teachers and is offered twice per year.
Teachers
B.E.S.T. Practices in 7-12 These sessions are designed for secondary Intensive Reading teachers to refine
Intensive Reading Intensive | our delivery of direct, explicit, and engaging instruction of our curricula. The
and Collaboration Reading purpose of these sessions is to move beyond implementation and enrich our
Teachers understanding of the science of reading and add engaging strategies that are
being leveraged by our colleagues and educators outside of our district to
increase the efficacy of our instructional practices.
K-12 Curriculum K-2; 3-5; At the end of each year, a cohort of teachers from the different grade bands are
Guide Input 6-8; 9-12 selected to review curriculum guides. Data from progress monitoring and PM3
ELA FAST will help guide where to addresses needed changes, professional learning,
Teachers or supplemental material. , :
Strategic Grades 4-10 | Learning Strategies that can help students overcome specific learning
Intervention Models | + MTSS Pilot | difficulties that impede literacy, from identifying words in text to completing
(SIMS) Schools + | assighments on time to writing complete essays. Students use SIM Learning
Paraphrasing/Summ ESE Strategies to help them understand information and solve problems. Students

arizing, Inference
Strategy, LINCS
Vocabulary

who do not know or use good learning strategies often learn passively and
ultimately fail in school. SIM Learning Strategy instruction focuses on making
students active learners.

MTSS Training

School Based
ITF’s and MTSS
Lead
Administrators

Beginning of the year mandatory training for Intervention Team Facilitators and
MTSS Lead Administrators, focused on the district’s mission and vision and
multi-tiered system of support and led by the multi-disciplinary district MTSS

26

Page 121 of 2427




team. Follow up optional training opportunities based on district needs are
offered throughout the year.

Instructional Personnel and Certified PreK Teachers

Describe how professional learning is provided to help instructional personnel and certified PreK teachers funded in
the FEFP earn a certification, a credential or credentials, an endorsement or an advanced degree in scientifically
researched and evidence-based reading instruction.

District-wide Professional Learning opportunities are coordinated by the reading department and are facilitated by
district specialists and coaches. This includes training to help teachers integrate phonemic awareness, phonics, word
study and spelling, fluency, vocabulary, and text comprehension strategies into an explicit, systematic, and sequential
approach to reading instruction, including multisensory intervention strategies. The PL opportunities are designed to
meet the requirements of s. 1012.585(3)(f). Teachers are notified of these opportunities via flyers and Google
Classroom announcements and can register for the PL in Elevate, the district’s professional learning tracking system.
These sessions currently include: Reading Competency Courses through UF Flamingo; LETRS course; Corrective Reading
and Spelling Through Morphographs DL Course; BEES Portal courses: Facilitated-- Exploring Structured Literacy,
Differentiating Reading Instruction, Self-Paced, Independent-Reading Difficulties, Disabilities and Dyslexia, Structured
Literacy through a Multi-Sensory Approach) Developmental Literacy, Literacy Micro-Credentials, and Leveraging Lexia
PowerUp for Data-Driven Lesson Planning focused on Florida’s B.E.S.T. Benchmarks for Reading.

Professional learning in B.E.S.T. ELA standards and evidence-based reading practices and programs are also offered at
the district and school levels. District unit-planning sessions are offered five times a year in alignment with the
curriculum guides that integrate the B.E.S.T. standards and the district-adopted reading curriculum. Additional district
and school-based training is provided for teachers in using the supplemental resources in alignment with the B.E.S.T.
standards and identified student needs.

Differentiated Professional Learning

Describe how professional learning is differentiated and intensified for teachers based on progress monitoring data.
Student data is reviewed throughout the year and support is prioritized for teachers, grade levels, and schools based
on identified students’ needs. Individual teachers may receive side-by-side coaching with job-embedded support,
teams may receive ongoing support in reviewing data and developing literacy response plans, and school leaders may
receive support for reviewing schoolwide data and making strategic plans for enhancing literacy instruction throughout
the school.

7 schools have been identified for more intensive support in foundational skills K-3. These schools are implementing
Fundations for foundational skills instruction. The district provides training and support as schools are launching this
curriculum. Additional supports are provided to assist school based coaches in monitoring and supporting instruction.

Mentor Teachers

Describe how mentor teachers are identified and how model classrooms are established and utilized within the
school.

Each school identifies teacher leaders to serve as mentor teachers and may also serve as model classrooms for others.
These teachers are selected to demonstrate evidence-based literacy practices and the use of evidence-based literacy
programs in ways that can be viewed and replicated by others to strengthen student literacy achievement across the
school.

Demonstration classroom teachers have been identified in K-10 to provide professional learning and access to
classrooms with evidence-based teaching practices. There will be one K-5 and one 6-10 ELA demonstration classroom
teacher identified across the district. The teachers will 1) engage in ongoing job-embedded professional learning, 2)
implement this learning in the classroom, 3) open their classroom for professional learning observations by other
teachers. Demonstration classroom teachers will work closely with a district coach.

Professional Learning Time
Describe how time is provided for teachers to meet weekly for professional learning.
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As part of the CCEA teacher contract, teachers engage in a minimum of 1 hour of collaborative professional learning
each week. Literacy teachers use this time to identify the specific literacy skills and standards that students need to
know and be able to do, develop common formative assessments, and use other diagnostic literacy assessments as
needed to determine which students are meeting expectations and which need additional support and develop
responsive tiered support plans to meet the student needs.

6) Tutoring Programs to Accelerate Literacy Learning (Rule 6A-6.053(9)(b)3.b., F.A.C.)

Describe any tutoring programs available within your district and include targeted grade levels (e.g., Reading
Achievement Initiative for Scholastic Excellence (RAISE) High School Tutoring). Add additional rows as needed.

Academic
[nstruction)

Name of Tutoring Target | Description
Program Audie
nce
SAl (Supplemental K-5 The district establishes a tutoring program for students who have reading deficiencies

with funding provided through SAI (Supplemental Academic Instruction) findings or as
funds become available. The district utilizes evidence-based materials included in our
Decision Tree for before or after-school tutoring based on individual student needs
through additional screenings. Schools develop a data-driven plan that identifies
specific students, screenings to determine needs, and evidence-based materials that
will be used for instruction.

Materials include: The Phonemic Recognition Instruction Delivering Empowermeht
(P.R.I.D.E.) Orton-Gillingham Program—PAR (Green) Level; Black Grades 4-5
non-Summer Reading Camp students. The P.R.I.D.E. Orton-Gillingham Program is
based on scientific research and years of Orton-Gillingham training and teaching
experience at P.R.l.D.E. Orton-Gillingham Program Learning Center. P.R.I.D.E.
Orton-Gillingham Program Learning Center is world-renowned for its work with
students struggling with their reading and spelling due to common language
difficulties such as dyslexia, auditory and visual processing disorders, speech deficits,
and other learning differences. Spelling Through Morphographs Grades 4-6

RAISE School K-2
Tutoring

K-2

RAISE schools as identified through May, Progress Monitoring 3 outcomes, receive
additional funds to prioritize K-2 students with the intention to ameliorate gaps prior
to third grade. Screeners will be utilized to determine students' most foundational
reading component to begin with a tutoring focus to close gaps.

Materials include: Heggerty Phonemic Awareness (ESSA Level 3), Erom Phonics to Reading

Backpack Levels K, A, B, C dependent on student need (ESSA Level 4), Kid Lips Tools4Reading Backpack
(meets criteria for ESSA Level 3).

7) Family Engagement (Rule 6A-6.053(9)(b)3.0.. F.A.C.)

In accordance with the list outlined in s. 1008.25(5)(d), F.S., describe the district’s plan for immediately notifying
parents of students identified with a substantial deficiency in reading.

When a student is identified with a substantial reading deficiency, the parents of the student will receive a digital copy
of the district’s_Read At-Home Plan in alignment with s. 1008.25(5)(e), E.S. The plan is embedded with links to resources

including links to the New Worlds Reading Initiative and the New Worlds Reading Scholarship. The plan is disseminated
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through school communication, emails to families, posters provided to schools, Google Classrooms to teachers, and on
the OneClay website.

Schools receive data to determine which students enroll in the New Worlds Reading Initiative. Students who qualify,
but are not enrolled, will receive information through backpack fliers, email messages, and parent conferences. The
district provides this information to schools after each Progress Monitoring Assessment.

Back-to-school events are planned for the district’s most at-risk schools to assist in enrolling students in these
partnership programs.

Parents will digitally receive a Literacy Newsletter each quarter. The goal of the newsletter is to provide ongoing
information to assist in building a stronger partnership between school and home. Parents will be provided with
educational articles, activities, and updates about literacy in our district.

Each year, family nights are planned to engage all stakeholders in literacy. OneClay Parent Academies are hosted 3
times per year at locations in each region of the district. A VPK-2 literacy night is held during Florida’s Literacy Week to
offer partnership resources and activities for families.

Describe the literacy partnerships or programs the district utilizes to increase support for families to engage in
literacy activities and reading at home (e.g., New Worlds Reading Initiative).

Our school district partners with New Worlds Reading Initiative. Flyers are distributed to schools with the purpose of
sharing with qualifying students. The district provides family emails for teachers to send home to specific students.
The district contact shares New Worlds information with administrators for direct contact for partnerships of school
literacy nights. The district literacy night includes a partnership with CEA to host a New Worlds Reading Initiative table
to provide families with information. The district literacy team supports RAISE schools in distributing flyers on
orientation day.

8) Assurances (Bulé_ﬁazﬁ.ﬂ.s_s.(a(hlzu.&&g)

District CERP Assurances: Initial next to each assurance (a.—i.). The [Local Educational Agency Chief Executive
Officer, or his/her authorized representative] assures the following:

Initials Assurance

a. All reading instruction and professional learning is grounded in the science of reading; uses
instructional strategies that includes phonics instruction for decoding and encoding as the primary
strategy for word reading; and does not employ the three-cueing system model of reading or visual
memory as a basis for teaching word reading.

b. All students identified with a substantial deficiency in reading are covered by an individualized
progress monitoring plan that meets the requirements of s. 1008.25(4)(c), E.S., to address their
specific reading deficiency, unless they have an IEP or 504 plan that addresses their reading
deficiency, or both in accordance with Rule 6A-6.053(6)(c), F.A.C.

c. Allintensive reading interventions provided in Summer Reading Camps to students in grade 3 who
score Level 1 on the statewide, standardized ELA assessment are delivered by instructional
personnel who are certified or endorsed in reading and rated highly effective as determined by the
teacher’s performance evaluation under s. 1012.34, F.S. All other intensive reading interventions are
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delivered by instructional personnel who are certified or endorsed in reading, or by instructional
personnel who possess the elementary or secondary literacy micro-credential and who are
supervised by an individual certified or endorsed in reading.

d. Eachschool has a literacy leadership team consisting of a school administrator, literacy coach,
media specialist and a lead teacher, as applicable.

e. Allliteracy coaches in the district meet the minimum qualifications described in Rule 6A-6.053(4),
EA.C.

f.  Literacy coaches are prohibited from performing administrative functions that will detract from
their role as a literacy coach and spend limited time administering or coordinating assessments.

g. Literacy coaches are assigned to schools with the greatest need based on student performance data
in reading. -

h. Time is provided for teachers to meet weekly for professional learning, including lesson study and
professional learning communities.

i. The CERP will be shared with stakeholders, including school administrators, literacy leadership
teams, literacy coaches, classroom instructors, support staff and parents.

Local Educational Agency Chief Executive Officer or Authorized Representative (Printed Name):

Signature: Date:

o & v, \ o7 S

House Bill 1255 amends section 1003.4201, Florida Statutes, and adds a component of the reading instruction
plan to provide a description of how the district prioritizes the assighment of highly effective teachers from
kindergarten to grade 2.

9) Highly Effective Teachers

Describe how the district prioritizes the assignment of highly effective teachers, as identified in
s. 1012.34(2)(e), from kindergarten to grade 2.

We recognize the importance of building a strong foundation for students in grades K-2. Considerations for identifying
highly effective teachers through multiple measures that can include—teacher evaluations, student data, classroom
walkthroughs, and collegial learning. As teachers are identified, administrators work to strategically place teachers based
on teacher strength and student needs.
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District Comprehensive Evidence-Based Reading Plan

Annually, school districts must develop a Comprehensive Evidence-Based Reading Plan (CERP) that outlines the
components of the district’s comprehensive system of reading instruction. In order to assist districts, the Florida
Department of Education (Department) has developed the format below for district reading plans. Districts may
utilize the Department’s format or an alternative developed by the district. The CERP must be approved by the
governing board or authority prior to being submitted to the Department by August 1 for approval. A charter
school that elects to develop its own CERP must submit its CERP, approved by the governing board or authority, to
the sponsoring district by July 15 and meet the requirements of sections (ss.) 1002.33(7)(a)2(a). and 1003.4201,
Florida Statutes (F.S.).

The District CERP depicts and details the role of administration (both district and school level), professional
learning, assessment, curriculum and instruction in the improvement of student learning of the Benchmarks for
Excellent Student Thinking (B.E.S.T.) English Language Arts (ELA) Standards as provided in Rule 6A-1.09401, Florida
Administrative Code (F.A.C.), Student Performance Standards. This.information is reflected for all schools and
grade levels and must be shared with all stakeholders, including school administrators, literacy leadership teams,
literacy coaches, classroom instructors, support staff and parents.

1) Contact Information

The Main District Reading Contact will be the Department’s contact for the District CERP and is responsible for the
plan and its implementation. Other contacts are those who work primarily with an area covered within the plan.
Indicate the contacts for your district.

Point of Contact Name Email Phone

Main Reading Contact Melanie Mclver melanie.mciver@myoneclay.net (904) 336-6965
Data Element Jarrod Eason jarrod.eason@myoneclay.net (904) 336-6301
Third Grade Promotion Melanie Mclver melanie.mciver@myoneclay.net (904) 336-6965
Multi-Tiered System of Supports Robin Rae robin.rae@myoneclay.net (904) 336-6593

2) District Expenditures

Comprehensive System of Reading Instruction Expenditures (Rule 6A-6.053(9)(b)3.b., F.A.C.

The reading funding included in the Florida Education Finance Program (FEFP) base funding is intended to provide
comprehensive reading instruction to students in prekindergarten (PreK) through grade 12. Districts will include
salaries and benefits, professional learning, assessment, programs/materials, tutoring and incentives required to
effectively implement the district’s plan. The expenditures must prioritize Voluntary Prekindergarten (VPK)
students who have a substantial reading deficiency in early literacy skills and K-3 students who have a substantial
reading deficiency or characteristics of dyslexia.

Charter schools must utilize their proportionate share in accordance with ss. 1002.33(7)(a)2.a., 1003.4201 and

1008.25(3)(a), F.S. Note: All intensive reading interventions specified by the charter must be delivered by a teacher
who has a literacy micro-credential or is certified or endorsed in reading.
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Comprehensive System of Reading Instruction Expenditures Amount FTE (where
applicable)

Elementary Expenses

Literacy coaches 628,967 10

Intervention teachers 136,000 29

Scientifically researched and evidence-based supplemental instructional 300,000

materials

Third grade summer reading camps 200,000

Secondary Expenses

Literacy coaches 275,000 3

Intervention teachers 93816.5 15

Scientifically researched and evidence-based supplemental instructional 200,000

materials

PreK-Grade 12 Expenses

Professional learning to help K-12 instructional personnel and certified PreK 225,000

teachers earn a certification, a credential, an endorsement or an advanced

degree in scientifically researched and evidence-based reading instruction

Incentives for K-12 instructional personnel and certified PreK teachers who 50,000

obtain the Reading Endorsement or Certification

Incentives for PreK-12 instructional personnel who obtain an Emergent, 50,000

Elementary or Secondary Literacy Micro-Credential

Additional time per day of evidence-based intensive reading instruction for 21,000

extended literacy learning (before or after school, summer, etc.)

Tutoring programs to accelerate literacy learning 54,954

Family engagement activities 5,000

Other — Please Describe (Add additional rows as needed.)

Estimated Sum of Expenditures

2,239,737.50 |

3) Literacy Leadership — District and School

A. Measurable Student Achievement Goals (Rule 6A-6.053(9)(b)3.d., F.A.C.)

Goals for the plan year should increase from the previous year in order to meet statewide literacy

achievement goals.

For VPK, establish clear and measurable student literacy achievement goals based on percentiles from the

Florida Assessment of Student Thinking (FAST).

2025 PM3 FAST
Grade Previous School Goal for Plan Previous School Goal for Plan
Year — % of Year — % of Year — % of Year — % of
Students Scoring Students Scoring Students Scoring Students Scoring
Urgent Urgent At & Above Benchmark | At & Above
Intervention Intervention 40" percentile & above | Benchmark
<10" percentile <10" percentile 40" percentile & above
VPK 0% 0% 95% 96%
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1. Describe how the district will improve literacy outcomes for VPK students based on an analysis of student
performance data.

Based on the Performance Metrics System (50% of CLASS Observation, 30% Learning Gains, and 20% Achievement),
the areas for improvement have been identified as Instructional Support Domain and Regard for Child Perspectives
Indicator. Action steps will include professional learning specifically around concept development, quality of feedback
and language modeling. In order to ensure theory to practice, coaching models will be provided for school that
indicate need in these domains.

A crosswalk between Prekindergarten/VPK standards, curriculum and district teacher evaluation will center
professional learning in order to best align student expectations and instructional practice. Professional learning will
include: Summer Learning Sessions, In-Service Day, and on-going cohorts throughout the school year.

To meet class size and ensure we maximize the availability of VPK, the district will create an attendance policy with
monitoring and accountability procedures. This will be monitored monthly by the VPK Specialist and Elementary
Education office.

For K-10, establish clear and measurable student literacy achievement goals based on achievement levels from
the FAST.

2025 FAST PM3

Previous School Year — Goal for Plan Previous School Goal for Plan
Grade % of Students Scoring | Year — % of Students Year — % of Year — % of
Scoring Students Scoring Students Scoring

Level 1 Level 1 Levels 3-5 Levels 3-5
K 15% 12% 60% 63%
1 23% 20% 62% 64%
2 21% 18% 59% 62%
3 15% 13% 65% 67%
4 19% 17% 60% 62%
5 17% 15% 55% 58%
6 11% 9% 66% 68%
7 17% 14% 60% 62%
8 16% 14% 61% 63%
9 13% 11% 63% 64%
10 14% 11% 64% 66%

Plan Implementation and Monitoring (Rule 6A-6.053(10), F.A.C.)
Districts must monitor the implementation of the District CERP at the district and school level, including
charter schools sponsored by a district.
1. Provide an explanation of the following:

Grades K-12 | District Level School Level
Data that will
be collected e . : "
q District Literacy Leadership Team School Literacy Leadership Team
an
frequency of Collected Data Review Collected Data Review
review Frequency Frequency

FAST/STAR

3 times per year

FAST/STAR

BOY, MOY, & EQY

Acadience Elementary K-6

3 times per year

Acadience K-5

3 times per year
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Student Grades Quarterly Student Grades Quarterly
District Level Data Meetings (Tier 1) Monthly Grade Level Data Meetings (Tier 1) using Monthly
Common Assessments by grade level Common Assessments
MTSS (Tier 2 and Tier 3 Intervention Monthly MTSS (Tier 2 and Tier 3 Intervention Progress | Monthly
Implementation) Monitoring) (3rd Grade Portfolio)
Attendance Monthly Attendance Monthly
Discipline Monthly Discipline Monthly
Computer Assisted Instruction (CAl) Monthly Computer Assisted Instruction (CAl) Monthly
Classroom Walkthrough Data Monthly Classroom Walkthrough Data Monthly
Actions for For continuous support and improvement, the DLLT will | For continuous support and improvement, the SLLT will
continuous communicate, collaborate, critically think, and communicate, collaborate, critically think, and problem-solve to
problem-solve to respond and create solutions with the | respond and create solutions with the following agencies and
.SUppOI’t and following state education agencies and district-contracted vendors:
Improvement | district-contracted vendors: e  District Leadership Literacy Team
e Just Read, Florida e Just Read, Florida
e  FLDOE Regional Literacy Coordinator e  FLDOE Regional Literacy Coordinator
e  FLDOE Assessment and Accountability e FLDOE Assessment and Accountability
e  Florida’s PS/Rtl Project e Florida’s PS/Rtl Project
e Lexia Learning (Core5 and PowerUp) e lexia Learning (Core 5 and PowerUp)
e [ntensive Reading Data Warehouse e Intensive Reading Data Warehouse of Corrective
e  Renaissance Decoding Mastery Assessments
e  Cambium e  Renaissance
e  Florida Inclusion Network e Cambium
e FCRR/UFLI e  Florida Inclusion Network
e  FCRR/UFLI
The District Literacy Team collaborates with the above The School Literacy Leadership team receives information from
agencies and vendors monthly to discuss data, initiatives state agencies through the District Literacy Team and
for professional learning, and determine needs and Assessments department to assist in decision making. Data is
resources for schools. The DLT utilizes data from the utilized to determine student deficits and teacher professional
above agencies/vendors to determine areas of strength learning needs. SLLT collaborates with DLT in creating systems of

and opportunities for growth to create a systematic plan support based on their determined needs.
and determine school/student needs.

2. Describe what has been revised to improve literacy outcomes for students in the district’s CERP based upon
the District CERP Reflection Tool and a root-cause analysis of student performance data.

Define Problem: With a 62% for 2025 proficiency rate for students in grades 3-10, Clay County is hot meeting the
Multi-Tiered System of Support's goal of 80% of students demonstrating proficiency on grade-level reading assessments.
While Clay County continues to make gains in literacy (2023 at 56%, 2024 at 60%), root cause analysis has led to the
implementation of the following changes and recommendations to further improve these results.

Gather Data: FAST Progress Monitoring, Acadience Data, Coaching Data, Administrator Input, Teacher Input, and District
Literacy Team

Causal Factors: K-5 2024-2025 curriculum does not support rigorous, benchmark-aligned instructional tasks;
foundational skills instruction is provided through multiple supplemental materials to align with science of reading, but
does not offer embedded application in core curriculum; 6-12 curriculum has been supplemented through tasks
provided by the district literacy team to provide rigorous, benchmark-aligned tasks, but lacks vocabulary development,
and professional learning has been consistently provided; however, data is not available to determine level of theory to
practice.
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Root Cause: A lack of a cohesive and vertically aligned reading curriculum between elementary and secondary that
consistently embeds rigorous, benchmark-aligned instructional tasks and provides explicit, integrated application of
foundational skills across all grade levels.
Recommended to Implement:
e Refine CERP for 2025-2026 Decision Trees based on data, determined needs, and new curriculum.
e Analyze and implement data protocols to assist schools in school-wide, grade level, and classroom
teacher/student needs
e Communication will be increased regarding the K-12 CERP to all stakeholders
Monitor the universal screener (Acadience) to assist in determining the health of our literacy system, identifying
students with substantial reading deficiency, and progress monitoring
e Adopt and implement ELA Curriculum K-5, plan professional learning, and creating curriculum guides to
intentionally align benchmarks and core curriculum
Plan and structure all K-12 literacy trainings to showcase how the work is grounded in the science of reading
e Align the Florida’s Formula for Reading Success and the One Clay Decision Tree during professional learning
opportunities to deepen the connection for literacy outcomes across all tiers of instruction
Restructure Literacy Department to create a cohesive mission, vision, and supports across VPK-12
Implement Lesson Study Cycles aligned to Collaboratives to move from theory to practice

3. Describe the process used by principals to monitor implementation of the reading plan, including the
frequency of reading walkthroughs conducted by administrators.

Monitoring System for Implementation of the CCDS K-12 CERP:

e District School Leader’s Classroom Walkthrough Log: District communication for administrator expectation is to
complete walkthroughs weekly, including literacy classrooms. Walkthroughs are documented by administrators
and reviewed by district administrators. The digital platform for walkthrough information is the CCDS
Walkthrough Dashboard.
School administrators attend grade level Professional Learning Communities.
Administrators lead discussions through problem solving protocols at the School Based Literacy Leadership
Teams which includes ongoing progress monitoring for Tier 1 and Tier 2, and Tier 3.

e District K-12 CERP Implementation Rubric (Survey)

4. In addition, describe how principals monitor collection and utilization of assessment data, including progress
monitoring data, to inform instruction and support needs of students.

Principals use multiple monitoring systems to inform instruction and support needs of students which include:
the District Data Warehouse to include multiple data sources

District’s Student Data System

Renaissance PK-2

Florida Reporting System for Grades 3-10 (FDOE)

PK-20 Education Data Warehouse (FDOE)

C. Literacy Coaches (Rule 6A-6.053(4), F.A.C.)

The Just Read, Florida! literacy coach model delineates the roles and responsibilities of literacy coaches.
1. Isthe district using the Just Read, Florida! literacy coach model as defined in Rule 6A-6.053(4), F.A.C.
Yes CINo

2. If no, please describe the evidence-based coach model the district is using.

| n/a

3. How is the district’s literacy coach model communicated to principals?

Coaching expectations are discussed at the annual Summer Leadership Institute with administrators and are revisited as
needed at the monthly principal professional learning meetings. Updates are shared monthly during a virtual
administration meeting and/or in-person training. Weekly updates are shared digitally as needed via the district
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communication system (Superintendent’s Weekly Briefing). Coaching resources in alignment with the expectations are
made available to all school leaders in the One Clay portal.

4. How does the district support literacy coaches throughout the school year?

Literacy coaches meet on a bi-monthly basis for professional learning around literacy coaching, collective
problem-solving, and engaging in inquiry practices in alignment with their coaching experiences. During these meetings,
coaches review the coaching logs and teacher support dashboards to monitor progress, reflect on support, and make
coaching adjustments as needed. Coaches also review student achievement data in alighment with walkthrough data
reflective of instructional practices to identify next steps in alignment with teacher and student needs. Literacy coaches
attend JRF, FCRR, and other conferences to provide opportunities to learn at the state level. The District Literacy Team
meets monthly with district administration to discuss supports, noticing’s, and action steps.

5. How is the district supporting coaches with prioritizing high-impact activities, such as conducting data analysis
with teachers to establish goals and create action plans, coaching and providing professional learning based
on need?

Literacy coaches engage in data conversations with teachers, teams, and school leaders on an ongoing basis. Coaches
and specialists attend weekly Professional Learning Communities with schools identified as RAISE. During coaching cycles
with teachers, coaching logs are used in alignment with the district instructional vision for literacy to set goals for the
coaching cycle and create action plans for achieving the goals. The coaching logs ensure a cycle of multiple visits, rather
than a single conversation, to foster continuous improvement. With learning teams within the school’s professional
learning community, literacy coaches engage in data analysis and guide teams in using student data to intensify Tier 1
support and plan for responsive instruction based on student needs. Literacy coaches also work alongside school leaders
to plan for school-based professional learning experiences, as well as use district data to inform district-wide professional
learning experiences throughout the school year.

6. How does the district monitor implementation of the literacy coach model?

District coaching logs are utilized to document the nature and duration of the ongoing support and are collected into a
digital dashboard. This allows for both aggregated and individual review of the coaching support. These dashboards are
reviewed bi-monthly for recalibration of focus as well as to identify trends and patterns to plan for future needs. Weekly
collaboration with specialists occurs every Friday. Specialists share monthly at District Literacy Leadership the number of
minutes, types of support, and trend data.

7. How does the district measure the effectiveness of literacy coaches?

The district utilizes a multi-faceted approach to measure the effectiveness of literacy coaches, primarily relying on the
systematic collection and analysis of coaching activities and collaborative interactions. Systems in place assist in:
quantifying their activity through detailed logging and digital dashboards; analyzing trends and patterns in their support
to inform future planning; facilitating ongoing dialogue and sharing of insights through regular collaboration with
specialists; providing a comprehensive overview of coaching efforts and impact to district leadership.

This data-driven approach, combined with collaborative feedback mechanisms, allows the district to gain a
comprehensive understanding of the reach, focus, and ultimately, the effectiveness of its literacy coaching program in
supporting teachers and improving student literacy outcomes.

4) Assessment, Curriculum and Reading Instruction

A. Florida's Formula for Reading Success (Rule 6A-6.053(3)(a), F.A.C.)

K-12 reading instruction will align with Florida's Formula for Reading Success, 6 + 4 + T1 +T2 + T3, which includes:
e Six components of reading: oral language, phonological awareness, phonics, fluency, vocabulary and
comprehension.
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e Four types of classroom assessments: screening, progress monitoring, diagnostic and summative
assessment.

e Three tiers of instruction that are standards-aligned; include accommodations for students with a
disability, students with an Individual Educational Plan (IEP) and students who are English language
learners; and incorporate the principles of Universal Design for Learning as defined in 34 Code of Federal
Regulations 200.2(b)(2)(ii).

o Core Instruction (Tier 1): provides print-rich explicit and systematic, scaffolded, differentiated
instruction and corrective feedback; builds background and content knowledge; incorporates writing
in response to reading.

o Supplemental Instruction/Interventions (Tier 2): provides explicit, systematic, small group
teacher-led instruction matched to student need, targeting gaps in learning to reduce barriers to
students’ ability to meet Tier 1 expectations; provides multiple opportunities to practice the targeted
still(s) and receive corrective feedback; occurs in addition to core instruction.

o Intensive, Individualized Instruction/Interventions (Tier 3): provides explicit, systematic
individualized instruction based on student need, one-on-one or very small group instruction with
more guided practice, immediate corrective feedback and frequent progress monitoring; occurs in
addition to core instruction and Tier 2 interventions. Tier 3 interventions must be provided to
students identified as having a substantial deficiency in reading. All intensive reading interventions
must be delivered by instructional personnel who are certified or endorsed in reading or possess a
literacy micro-credential as provided in s. 1003.485, ES.

1. How does the district’s strategic plan align with Florida’s Formula for Reading Success for all students,
including students with disabilities and students who are English language learners?

Florida’s Formula for Reading Success, 6 + 4 + T1 +T2 + T3, will provide Clay County District Schools a framework for
sustaining student growth and evaluating the effectiveness of instruction and intervention for all students during the
2025-2026 school year. Clay County’s vision for instruction focuses on high expectations, strong instruction, student
engagement, rigorous tasks aligned to benchmarks. The district supports the alignment of the six components of
reading through the use of professional learning opportunities. Each grade level is offered on-going professional
learning at the district level at minimum 3 times per year (in-person), school-based training, district coaching,
school-based coach training, and on-line components. District created curriculum guides and resources are created from
the Reading Decision Trees. The ELA guides for VPK-10 support teachers using systematic, explicit, and multisensory
instruction in foundational skills, comprehension, communication, and vocabulary development.

The four types of assessment described in section 3(B)(1) of this plan create a system for data-driven instructional
decisions to inform teaching and intervention. Assessment includes: FAST Progress Monitoring VPK-10, Acadience
universal screening, additional diagnostics and screeners to determine component(s) for intervention, and classroom
assessment with teacher observation.

All students receive Tier 1 instruction and are provided with accommodations as identified in an IEP or 504 as
determined by the team. All students are provided with differentiation and scaffolds at Tier 1 based on their
demonstration of learning. Along with Tier 1 progress monitoring additional screeners and diagnostics are administered
to students with gaps in their demonstration of learning. Tier 2 intervention and support is provided based on the most
foundational component of need. Tier 2 is provided in addition to Tier 1. Instruction is increasingly intensive and
matched to instructional needs on the basis of progress monitoring and observation. Tier 3 Intensive Instruction is
provided in addition to Tier 1 and Tier 2 instruction only to students who are significantly below grade level in the
development of critical reading skills. This instruction will be guided by a specific intervention program that focuses on
one or more of the key components of reading development.

Students in grades 6-12 identified by FAST Progress Monitoring 3 assessment as scoring a level 1 or 2, may be enrolled in
Intensive Reading. Students are screened using Corrective Reading Decoding assessment and scheduled into the course
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best matched to meet the learning needs of the student. Students’ progress through the levels of decoding instruction
to offer a more personalized approach to ensure each student receives the necessary support to underpin his or her
reading gaps and increase academic success. Once decoding gaps are ameliorated, students will receive explicit
instruction in specific strategies for reading comprehension. Students are monitored through the School Literacy
Leadership Team and District Literacy Team progress monitoring systems in collaboration with teachers and school staff.
If a student does not demonstrate increased mastery of fundamental reading skills, a problem-solving protocol will be
completed and additional interventions will be provided.

English Language Learners (ELLs) are provided comprehensible instruction founded in the science of reading, coupled
with interventions that address both their content knowledge and their language barriers. ELLs are provided scaffolded
supports and instructional strategies aligned to the student’s level of English Language Proficiency (ELP) to ensure the
all-content instruction is comprehensible. ELLs with an oral ELP of 1.0-2.9 will receive explicit English Language
Instruction through the Vista curriculum, which provides English instruction in all four language domains- listening,
reading, speaking, and writing.

Students with disabilities (SWD) are provided Specially Desighed Instructional strategies that are designed to meet the
individual needs of each student, as well as intensive interventions if needed. Strong Tier | Core instruction using the
science of reading is provided to ensure that students master Florida’s ELA standards. Clay County District Schools
currently uses several evidence-based supplemental programs that often aid in providing Specially Designed Instruction.

2. Describe your public school PreK (VPK, Exceptional Student Education (ESE) and other PreK) program’s plan
for assessment, standards, instruction and support to meet the needs of all learners.
2a. Describe the instructional materials your public school PreK (VPK, ESE and other PreK) program
utilizes.
3. Describe the interventions provided to public school VPK students identified as having a substantial
deficiency in early literacy skills as defined in Rule 6A-6.053(5), F.A.C.

VPK Program Voluntary Prekindergarten (VPK) is a program that is funded by the Office of Early Learning at the Florida
Description Department of Education. During the school year, scholars must receive 540 of instructional hours during a 3-hour
instructional block designed for early learning within the framework of the ESE Preschool class for four-year-olds. To
complement the VPK program, the school district also offers extended day opportunities conforming to the ESE
Preschool full-day schedule. *300 instructional hours are required during the summer VPK program. **Lunch and
resources are scheduled outside of the 3-hour instructional block. Outdoor activities are required to be structured
and aligned with the standards for 4-year-olds.

Instructional e  Oral Language and Vocabulary Development: Story Champs, FrogStreet

Resources e  Emergent Literacy (Reading and Writing): FrogStreet, Additional supports: Heggergty, Tools4Reading: Kid
Lips, FCRR, and DEL Lessons, Wilson Fundations, and Phoneme Recognition Instruction Developing
Empowerment (P.R.I.D.E).

Emergent Math: FrogStreet

Science/Social Studies/Arts: FrogStreet

Teachers, CDA, and e  All VPK/PK teachers must have the following courses on their DCF transcript: Emergent Literacy and
Paraprofessional Implementing the Florida Standards in Preschool Classrooms: 3 Years Old to Kindergarten (VFSP). Recent
Professional legislative changes to section (s.) 1002.55, Florida Statutes (F.S.)., and s. 1002.63, F.S. requires all VPK
Development instructors, including those holding a valid Florida educator certificate, as well as public school VPK instructors

to complete three 5-hour emergent literacy courses for a total of 15 hours. After completing the first three
emergent literacy courses, Voluntary Prekindergarten (VPK) instructors must complete one emergent literacy
course every five years.

Annually, or as required by the state, VPK teachers are to receive training for the F.A.S.T. VPK assessment.
Assistants are to assist with academic and behavioral activities in the classroom and meet the needs of
individual students. The assistant should be an integral part of small group instruction and should lead a
center. **Note: General Health Assistants must have CPR, First Aid, and Medication Management Training.
Behavioral Health Assistants must have CPR, First Aid, Medication Management, and Safe Crisis Management
Training.
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Interventions Any VPK student in our district who exhibits a substantial deficiency in early literacy skills or math must have an

Provided for VPK individualized progress monitoring plan (PMP) developed no later than 45 days after the results of the STAR assessment
Sukf).st'antlal n become available.
SDt?uIic:\rt‘:y ldentified e  Early Literacy determination of intervention needed: The VPK student scores below the tenth (10th) percentile

or is unable to complete the practice items at the middle or end of the year administration of the coordinated
screening and progress monitoring system.

e Intervention and responsibility VPK Teacher: Notifying the parent/family about the identified deficiency,
creating the progress monitoring plan (PMP), providing the intervention for the student, using District
Approved interventions, updating the PMP monthly with student data, notifying the parent/family monthly
regarding the student’s progress

e Intervention Materials based on specifically identified need through diagnostics:

o  Kid Lips: Tools for Reading
o  VPKHeggerty

B. Assessment/Curriculum Decision Trees (Rule 6A-6.053(9)(b)4., F.A.C.)

Districts are required to develop Assessment/Curriculum Decision Trees to demonstrate how data will be used to
determine specific reading instructional needs and interventions for all students in grades K-12. Use
Assessment/Curriculum Decision Trees to address ALL students. The template can be used for grade bands or for
individual grades.

The Decision Trees must contain the following information:

° Name of each assessment, targeted audience, component(s) of reading assessed, type of assessment,
the frequency of data collection and the method and timeframes by which assessment data will be provided
to teachers and parents. For students in VPK through grade 10, the FAST must be administered pursuant to s.
1008.25(9)(b), E.S., and included as a component of the Assessment/Curriculum Decision Trees.

o Performance criteria used for decision-making for each assessment at each grade level.
o Evidence-based instructional materials and strategies.
° Specific criteria for when a student is identified to receive intensive reading interventions (Tier 3),

what intensive reading interventions will be used, how the intensive reading interventions are provided and
assurance that intensive reading interventions are delivered by a teacher who is certified or endorsed in
reading or instructional personnel who possess a literacy micro-credential.

° Identification of the multisensory interventions provided to students in grades K-3 who have a
substantial deficiency in reading or characteristics of dyslexia, including a description of the intensive, explicit,
systematic and multisensory reading interventions which will be provided to students in grades K-3.

Note: Evidence-based instructional materials and strategies have a significant effect on improving student
outcomes and meet strong, moderate or promising levels of evidence as defined in 20 United States Code (U.S.C.)

s. 7801(21)(A)(i):

(A) ...an activity, strategy or intervention that —
(i) demonstrates a statistically significant effect on improving student outcomes or other relevant outcomes
based on —
(1) strong evidence from at least 1 well-designed and well-implemented experimental study;
(1) moderate evidence from at least 1 well-designed and well-implemented quasi-experimental study; or
(Il1) promising evidence from at least 1 well-designed and well-implemented correlational study with
statistical controls for selection bias.
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1. Grades VPK-12 Assessments

FAST
Name of the Target Audience What component of | Assessment Type How often is the
Assessment reading is assessed? data collected?
FAST VPK X Oral Language Screening 3 x Year
Star Early Grade K Phonological Progress
Literacy X Grade 1 Awareness Monitoring
Phonics Summative
X Fluency
Vocabulary
XI Comprehension
FAST X Grade 1 X Vocabulary Xl Screening 3 x Year
Star Reading X Grade 2 X Comprehension Progress
Monitoring
Summative
FAST X Grade 3 X Vocabulary Screening 3 x Year
ELA Reading Grade 4 Comprehension Progress
Grade 5 Monitoring
Grade 6 X Summative
Grade 7
Grade 8
X Grade 9
X Grade 10

Indicate in the chart below any additional assessment(s) used to guide instructional decision-making for grades
PreK-5 students. Add additional rows as needed.

Additional Assessment(s)

Name of the Target Audience What component Assessment Type How often is the
Assessment (Grades PreK-5) of reading is (Select all that data collected?
(Select all that assessed? (Select apply.)
apply.) all that apply.)
Other District L1 VPK X Oral Language Screening ] Weekly
Assessment 1 PreK X Phonological X Progress [J 2 x Month
Acadience Grade K Awareness Monitoring ] Monthly
Benchmark Grade 1 X Phonics ] Diagnostic L] Quarterly
universal screener Grade 2 X ]{Fluency [J Summative X 3 x Year
(Elementary K-6) | X Grade 3 Xl Vocabulary (1 Annually
Grade 4 XI Comprehension
X Grade 5
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Additional Assessment(s)

Name of the Target Audience What component Assessment Type How often is the
Assessment (Grades PreK-5) of reading is (Select all that data collected?
(Select all that assessed? (Select apply.)
apply.) all that apply.)
Acadience X1 All Students [] Oral Language ] Screening 6-12
Progress X Grade 6 1 Phonological X Progress As Needed
Monitoring, at Grade 7 Awareness Monitoring
intervention level, Grade 8 1 Phonics X Diagnostic Intervention Level
for students who Grade 9 X Fluency [ Summative X Other, as

have a PMP, Tier
2, and/or Tier 3
reading
intervention plan

Grade 10
Select Students

X Vocabulary
XI Comprehension

determined by
intervention plan

Other District ] VPK [ Oral Language [] Screening L1 Weekly
Assessment L] PreK L1 Phonological (] Progress 1 2 x Month
LETRS Spelling Grade K Awareness Monitoring (1 Monthly
and Phonics Grade 1 X Phonics X Diagnostic [ Quarterly
Screeners Grade 2 L] Fluency [] Summative (13 x Year
Grade 3 [J Vocabulary (] Annually
X Grade 4 L] Comprehension X As Needed
Grade 5 ] Other
(1 All Students
Select Students
Other District J VPK [1 Oral Language X Screening ] Weekly
Assessment ] PreK [J Phonological X Progress (] 2 x Month
Informal Decoding Grade K Awareness Monitoring ] Monthly
Inventory Grade 1 X Phonics (] Diagnostic O Quarterly
X Grade 2 U] Fluency ] Summative [ 3 x Year
Grade 3 [J Vocabulary L1 Annually
X Grade 4 [J Comprehension X As Needed
Grade 5
XIGrade 6
Grade 7
X Grade 8
Grade 9
Grade 10
Select Students
Other District X VPK Oral Language [ Screening J Weekly
Assessment X PreK X Phonological L1 Progress ] 2 x Month
Early Phonological Grade K Awareness Monitoring (] Monthly
Awareness Grade 1 (1 Phonics X Diagnostic ] Quarterly
Screening Test Grade 2 L] Fluency (] Summative [ 3 x Year
(PAST) (] Grade 3 [ Vocabulary O Annually
[] Grade 4 ] Comprehension X As Needed
(] Grade 5 ] Other

[ All Students
Select Students
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Additional Assessment(s)

Name of the Target Audience What component Assessment Type How often is the
Assessment (Grades PreK-5) of reading is (Select all that data collected?

(Select all that assessed? (Select apply.)

apply.) all that apply.)
Phonological ] VPK [ Oral Language X Screening L] Weekly
Awareness [J PreK Xl Phonological X Progress [1 2 x Month
Screening Test ] Grade K Awareness Monitoring (] Monthly
(PAST) [1 Grade 1 L1 Phonics (] Diagnostic L] Quarterly

[] Grade 2 (] Fluency ] Summative (1 3 x Year

Grade 3 (1 Vocabulary (] Annually

X Grade 4 [] Comprehension X As Needed

Grade 5

XIGrade 6

Grade 7

Grade 8

Grade 9

Grade 10

Select Students

2. Students with a Substantial Deficiency in Reading (Rule 6A-6.053(3)(a). FA.C.)
Students identified with a substantial deficiency in reading must have an individualized progress monitoring
plan that is designed to address the student’s specific reading deficiency and that meets the minimum
requirements set forth in s. 1008.25(4)(c), F.S. The individualized progress monitoring plan must be developed
within forty-five (45) days after the results of the coordinated screening and progress monitoring system
become available, and parents must be consulted in the development of the plan.

Students with qualifying disabilities covered by an IEP or a 504 Plan are exempt from the requirement to have
progress monitoring plan, if the IEP or 504 Plan addresses the student’s reading deficiency. Nothing in Rule.
6A-6.053, EA.C,, should be construed to require or prohibit an IEP or 504 Plan or the contents of the CERP.

A K-3 student is identified as having a substantial deficiency in reading if:

The student is identified as in need of Tier 3 interventions;
A student in grades K-3 demonstrates through progress monitoring, formative assessments or teacher observation data,
minimum skill levels for reading competency in one or more of the six (6) components of reading; and

o  For kindergarten, the student scores below the tenth (10") percentile or is unable to complete the practice
items on the designated grade-level assessment at the beginning, middle or end of the year on the coordinated
screening and progress monitoring system pursuant to s. 1008.25(9), E.S.;

o  Forgrades 1 and 2, the student scores below the tenth (10") percentile or is unable to complete the practice
items on the designated grade-level assessment for the specified testing window of the coordinated screening
and progress monitoring system pursuant to s. 1008.25(9), F.S.; or

o  For grade 3, the student scores below the twentieth (20") percentile at the beginning or middle of the year on
the coordinated screening and progress monitoring system pursuant to s. 1008.25(9), F.S.

o Astudent in grade 3 scores Level 1 on the end-of-year statewide, standardized ELA assessment pursuant to s.

1008.22(3)(a), F.S.

Tier 3 interventions must be provided to students identified as having a substantial reading deficiency.

2a. Describe the district’s process (e.g., Multi-Tiered System of Supports (MTSS)) for identifying grades K-3 students in need of Tier 2/Tier
3 interventions.

2b. Describe the district’s process (e.g., MTSS) for identifying grades 4-5 students in need of Tier 2/Tier 3 interventions.

3. Students with Characteristics of Dyslexia (Rule 6A-6.053(7), FA.C.)
Students who have characteristics of dyslexia must be covered by one of the plans described in
s. 1008.25(4)(b), F.S,, and parents must be consulted in the development of the plan.
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3a. If notincluded within the Decision Tree, describe the district’s process (i.e., actionable steps) for identifying grades K-3 students with
characteristics of dyslexia. Tier 3 interventions must be provided to students identified as having characteristics of dyslexia.

Steps in the process of identifying individual student needs (2-3a)

Step 1: Clay County District Schools will implement the Coordinated Screening and Progress Monitoring (CSPM)
Program known as Florida’s Assessment of Student Thinking (FAST). All students enrolled in Voluntary
Pre-Kindergarten (VPK) through 10th grade will be administered the FAST in the fall, winter, and spring of each
program year. In addition, Acadience screeners will be administered as a universal screener to assist in the
triangulation of data. All students in elementary schools K-6 will be administered the Acadience screener in the fall,
winter, and spring of each program year.

Step 2: The School Literacy Leadership Team will analyze the screening data from the fall administration of the FAST
(K-10) and Acadience (elementary school K-6) to determine which students have been identified at the lowest
achievement level/benchmark.

Step 3: The School Literacy Leadership Team will use a triangulation of data including communication (parent and
student input), observation (teacher input), and product (assessment) to determine the effectiveness of Tier 1
Evidence-Based Reading Instruction (EBRI) through a structured literacy approach.

Examples of Product Data (Assessment)

e The students scoring at the lowest achievement level/benchmark on the coordinated screening and progress
monitoring system pursuant to Section 1008.25(8), F.S.;

e The students (if elementary school K-6) scoring at the lowest achievement level/benchmark as identified by
Acadience benchmark assessment at any time during the school year:

e The students who have demonstrated, through consecutive formative assessments or teacher observation
data, minimum skill levels for reading competency in one or more of the areas of phonological awareness;
phonics; vocabulary, including oral language skills; reading fluency; and reading comprehension.

Step 4: Strengthening Tier 1 and Identifying Individual Needs

Instruction must be provided at the most foundational level of deficiency, and response to instruction must be
monitored and reviewed by the School Literacy Leadership Team. Additionally, the School Literacy Leadership Team
will determine if the appropriate course of action is Tier 1 instruction and intervention at an individual, class-wide,
or grade-wide level based on student data.

Once initial EBRI is provided, the School Literacy Leadership Team will meet again to determine students' response
to Tier 1 instruction and intervention. The team will formulate the next steps in alighment with the B.E.S.T.
Foundational Benchmarks and the individual needs of the identified students.

If it is determined that a student demonstrates characteristics of dyslexia or meets criteria for substantial deficiency
in reading, a diagnostic assessment should be administered to identify the most foundational area(s) of deficit and
need. Using the Comprehensive Evidence-Based Reading Plan Decision Trees as a guide, an instructional and
intervention plan will be created to provide more individualized and frequent instruction and intervention to include
explicit, systematic, and multisensory reading interventions. All determinations must be made in compliance with
current state statutes regarding the identification of students with a substantial deficiency in reading and/or
characteristics of dyslexia (s 1008.25 F.S).

Step 5: The school will immediately provide written notification to the parent of any student determined to have a
substantial deficiency in reading and/or characteristics of dyslexia, and a plan will be created within 45 days of the
notification.

Step 6: Instruction and intervention will be implemented and progress monitored in alighment with Comprehensive
Evidence-Based Reading Plan Decision Trees and any individualized reading intervention plan. After initial
notification, the school will communicate to the parent through monthly updates of the student’s progress in
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response to the intensive interventions and support. Such communications must be in writing and must explain any
additional interventions or supports that will be implemented to accelerate the student’s progress if the
interventions and supports already being implemented have not resulted in improvement.

Step 7: The School Literacy Leadership Team will continue to meet to review progress monitoring data and make
determinations based on the students’ response to instruction and intervention. All instruction and intervention will
be provided until the identified reading deficiency has been ameliorated.

3b. Describe the district’s process for providing additional screening to students with characteristics of dyslexia
pursuant to s. 1008.25(9), F.S. Name the screener(s) utilized.

As outlined in state statute and in alignment with professional standards, multiple data sources must be considered
rather than utilizing a single assessment to make high-stakes decisions such as the determination of characteristics of
dyslexia. The district has created a data dashboard system to analyze Acadience data alongside FAST Progress
Monitoring data at the District, School, Class, and Student levels. This system allows the District-Based Literacy Team,
the District MTSS Team, and the School Literacy Leadership Team to determine the needs of all students.

CCDS Multi-Tiered System of Supports (MTSS) is a prevention-oriented model, which requires both early and periodic
screening to identify students who may be at risk in reading. Every elementary K-6 student will be screened with all
grade-appropriate components of the Acadience Benchmark Assessment at the beginning of the year to identify
students early so that targeted instruction and/or early intervention can be provided for students identified with
characteristics of dyslexia. Secondary students who are suspected of having characteristics of dyslexia will be assessed
with the Acadience Benchmark Assessment that most closely aligns to their grade level.

Based on student indicators, the following diagnostics may be implemented for students identified with characteristics
of dyslexia: the Early Phonological Awareness Skills Test (PAST) or Phonological Awareness Screening Test (PAST),
Language Essentials for Teachers of Reading and Spelling (LETRS) Phonics and Word Reading Survey, and/or Informal
Decoding Inventory. The diagnostic results will be used to determine the most foundational areas of deficit(s) to
determine targeted instructional support and intervention needed for the student to become a proficient reader. After
the determination of characteristics of dyslexia, the CCDS MTSS progress monitoring protocols, including parent
communication, as outlined in Steps 4-7 will be implemented and followed.

4. Explain how the effectiveness of Tier 1 instruction is monitored.

School level, grade level, and content area professional learning communities meet to review Tier 1 data, make
adjustments to instruction, and identify what Tier 1 remediation and enrichment is necessary based on the data.
School administrators are responsible for classroom walkthroughs, focused on monitoring Tier 1 instruction. Following
the classroom walkthrough, the school administrator provides constructive and actionable feedback. School Problem
Solving Teams meet monthly to review Tier 1 data, provide feedback on plans, and make any necessary adjustments to
support grade level and content area teams in their implementation of Tier 1 instruction.

The District Literacy Team analyzes the effectiveness of Tier 1 through multiple data sources including FAST Progress
Monitoring 1, 2, and 3, Acadience (Elementary K-6), RAISE school support data, and internal coaching logs. The team
meets monthly to problem solve and address areas of concern. The District Literacy team determines next steps in
district initiatives to address areas of opportunity to reach 80% proficiency.

5. Explain how the effectiveness of Tier 2 interventions is monitored.

Tier 2 reading interventions require progress monitoring two times per month, utilizing the Acadience progress
monitoring most closely aligned to the intervention need. This data is entered into the District Student Data System.
School-based Student Intervention Teams review this data monthly, with the expectation that 80% of students will
respond positively to Tier 2 interventions.
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The District MTSS team analyzes all Tier 2 data quarterly to determine the effectiveness of the intervention materials,
professional learning, and support. Data are reviewed annually after FAST Progress Monitoring 3 to determine student
growth for students receiving Tier 2 Support.

6. Explain how the effectiveness of Tier 3 interventions is monitored.
Tier 3 reading interventions require progress monitoring two times per week, utilizing the Acadience progress monitoring
most closely aligned to the intervention need. This data is entered into the District Student Data System. School based
Student Intervention Teams review this data monthly, with the expectation that 80% of students will respond positively to
Tier 3 intervention.
The District MTSS team analyzes all Tier 3 data quarterly to determine the effectiveness of the intervention materials,
professional learning, and support. Data are reviewed annually after FAST Progress Monitoring 3 to determine student
growth for students receiving Tier 3 Support.

Elementary schools (K-5) must teach reading in a dedicated, uninterrupted block of time of at least 90 minutes daily to all students. The reading block
will include whole group instruction utilizing an evidence-based sequence of reading instruction and small group differentiated instruction in order to
meet individual student needs.

FORMULA FOR
Wﬂl READING SUCCESS
[6+4+T1+T2+73 ]| Lne

go)
7 R
e, N
5© Imp\e‘(;é)\\"‘
Vm?ct' g: Od"’ e Scorborough, 2001

Beginning of Year Data

Students must meet the following criteria at the beginning of the school year: (Enter assessment criteria that will be used.)
Beginning of Year Criteria

K-12 FAST PM3 Summative Assessment (May 2025) Level 3 or higher, Acadience Benchmark Assessment Beginning of the Year
At/Above Benchmark as listed in the chart (Elementary K-6), historical and current progress monitoring, formative assessment
(Benchmark Advance K-5 & SAVVAS Perspectives 6-10) 60%, and teacher observation data.

Tier 1 Considerations: K-6 All Elementary Students

At and Above Benchmark: Reading Composite
BOY MOY EOY
Kindergarten 26+ 122+ 119+
Ist 113+ 130+ 155+
2nd 141+ 190+ 238+
3rd 220+ 285+ 330+
4th 290+ 330+ 391+
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5th 357+ 372+

415+

6th 344+ 358+

380+

List performance criteria that indicate Tier 1 instruction is sufficient for at least 80% of students.

Triangulation of data for consideration includes:

K-12 FAST PM3 Level 3 and above, Acadience Benchmark Assessment At/Above Benchmark Beginning of Year Composite Score
(Elementary K-6—chart above), and historical and current progress monitoring, formative assessment (Benchmark Advance K-5
& SAVVAS Perspectives 6-10) 60%, and teacher observation data supports students’ meeting grade level expectation for

beginning of the year criteria.

What processes and procedures are in place to identify and solve problems to improve effectiveness of Tier 1 instruction?

School Based Literacy Leadership (Problem Solving) Team will analyze

K-12 FAST PM3 Summative Assessment,

Acadience Benchmark Assessment Beginning of the Year (Elementary K-6), and
historical and current progress monitoring,

teacher observation data

formative assessment (K-5 Benchmark Advance @2026 and 6-10 SAVVAS Perspectives and district assessments) and

School based grade level and content area professional learning communities (PLCs) meet to review Tier 1 data, make
adjustments to instruction, and identify what Tier 1 differentiated instruction, reteaching, and remediation and enrichment is
necessary based on the data. School administrators are responsible for classroom walkthroughs, focused on monitoring Tier 1
instruction. Following the classroom walkthrough, the school administrator provides constructive and actionable feedback.
School Problem Solving Teams meet monthly to review Tier 1 data, provide feedback on plans, and make any necessary
adjustments to support grade level and content area teams in their implementation of Tier 1 instruction.

Core Instruction
Indicate the core curriculum utilized. Add additional rows as needed.

Name of Program

Year of Program Adoption

K-5: Benchmark Advance @2026 Adopted August 2025
Grades 6-12: SAVVAS, My Perspectives Adopted August 2021
ELL 1.0-2.9 English Language Development Courses: VISTA-English Language Development Adopted August 2024

Tier 1 Supplemental

Grades K-5: Lexia Core5
Teacher resource

Oral Language, Phonological
Awareness, Phonics, Fluency,
Vocabulary, Language Comprehension

Grades K-5: Benchmark Advance @2026 Intervention Tool Kit and Progress Monitoring

Phonological Awareness, Phonics,
Fluency, Vocabulary, Language
Comprehension

Grades K-12: ELD Course (K-2) Heggerty Early Phonological Awareness or (3-12) Heggerty Phonemic Awareness
Primary Extension 3-5 with language supports within the English Language Development

Supports Oral Language Development
for ELL 1.0-2.9

Grades K-5: ELD Course extended to 60 minutes to support phonics instruction with language supports utilizing
Benchmark Advance Phonics Toolkit and Progress Monitoring

Supports Phonics for ELL 1.0 -2.9

Grades 6-12: ELD/ELA Courses in grades 6-12 UFLI Foundations with language supports within the English
Language Development class

Supports Phonological Awareness,
Phonics for ELL 1.0-2.9

Grades 7-12: Vocab.com

Vocabulary, Language Comprehension

Grades 11-12: ChalkTalk

Vocabulary, Language Comprehension

Tier 1 Resources

FCRR Student Center Activities

Oral Language, Phonological
Awareness, Phonics, Fluency,
Vocabulary, Language Comprehension

Dialogic Reading

Oral Language, Vocabulary, Language
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Comprehension

Foundational Skills to Support Reading for Understanding in Kindergarten Through 3rd Grade Oral language, Phonological
Awareness, Phonics, Fluency,
Vocabulary, Language Comprehension

Teaching Elementary School Students to Be Effective Writers Oral language, Phonological
Awareness, Phonics, Fluency,
Vocabulary, Language Comprehension

Strategic Instruction Model (SIM ) Tier 1: Strong Evidence ESE, RAISE, or MTSS Model schools
after required training

Performance criteria that prompt the addition of Tier 2 interventions for students not meeting expectations/benchmarks
during the school year:

K-10 FAST PM3 Summative Assessment (May 2025) Level 1 or 2 and/or <30th percentile,

Acadience Benchmark Assessment Beginning of Year (Elementary K-6) Below Benchmark Composite (see table above),

Lexia Level is one grade level below, and

historical and current progress monitoring (including review of Progress Monitoring Plan data and work samples)

formative assessment below 50% K-5 Benchmark Advance @2026 and 6-10 SAVVAS Perspectives, and

teacher observation data that indicate below benchmark performance

If students demonstrate deficits in reading and below benchmark performance, complete the Problem-Solving Protocol and
convene a Student Intervention Team meeting to determine the next steps with intervention.

Tier 2 Considerations: K-6 All Elementary Students

Below Benchmark
BOY MOY EQY
Kindergarten 13-25 85-121 89-118
1st 97-112 100-129 111-154
2nd 109-140 145-189 180-237
3rd 180-219 235-284 280-329
4th 245-289 290-329 330-390
5th 258-356 310-371 340-414
6th 280-343 285-357 324-379

Tier 1 Instruction + Tier 2 Interventions

Beginning of Year Data

Students who meet the following criteria at the beginning of the school year: (Enter assessment criteria that will be used.)

e K-10 FAST PM3 Summative Assessment (May 2025) Level 1 or 2, <30th percentile,
Acadience Benchmark Assessment Beginning of Year (Elementary K-6) Below Benchmark Composite (see table above),
Lexia Level is one grade level below,
historical and current progress monitoring (including review of Progress Monitoring Plan data and work samples)
formative assessment below 50% K-5 Benchmark Advance @2026 and 6-10 SAVVAS Perspectives and
e—teacher observation data that indicate below benchmark performance.

Number of times per week interventions are provided: 3-5 Times Per Week
Number of minutes per intervention session: 15-30 Minutes
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Supplemental Instruction/Interventions
Indicate the evidence-based programs and/or practices used for Tier 2 interventions and how the programs and practices
are supported by strong, moderate or promising levels of evidence. Add additional rows as needed.

Name of Program

Grade Level and Component of
Reading

ESSA Evidence Level or Verbiage (as needed)

Teach Your Child to
Read in 100 Easy
Lessons

Grades K-2

Phonological Awareness,
Phonics, Vocabulary, Language
Comprehension

Teach Your Child to Read in 100 Easy Lessons does not meet strong, moderate, or
promising levels of evidence; however, the following WWC Practice Guide
Recommendation(s) support the program: Eoundational Skills to Support Reading
for Understanding in Kindergarten through 3rd Grade, Recommendation 2: Develop
awareness of segments of sounds in speech and how they link to letters (Strong
Evidence); Recommendation 3: Teach students to decode words, analyze word
parts, and write and recognize words (Strong Evidence); and Recommendation 4:
Ensure that each student reads connected text every day to support reading

accuracy, fluency, and comprehension (Moderate Evidence). These
recommendations were built into the program by systematically and explicitly

teaching phonics (sounds for letters) and the essential skills to blend sounds into
words and reading those words in connected text.

The district will support and monitor implementation of this program by monitoring
the district required Tier 2 intervention portfolios of students who receive
instruction/intervention with Teach Your Child to Read in 100 Easy Lessons, by
training Intervention Team Facilitators and MTSS Lead Administrators to train
teachers at the school level in utilizing this program, including progress monitoring,
with follow up and support from the district’s Intervention Coach and MTSS
Specialist, when necessary.

UFLI Foundations

Grades K-12

Phonological Awareness,
Phonics, Vocabulary, Language
Comprehension

Alignment to evidence-based instructional practices:

UELl Foundations does not meet strong, moderate, or promising levels of evidence;
however, the following WWC Practice Guide Recommendation(s) support the
program: Foundational Skills to Support Reading for Understanding in Kindergarten
through 3rd Grade, Recommendation 2: Develop awareness of segments of sounds
in speech and how they link to letters (Strong Evidence); Recommendation 3: Teach
students to decode words, analyze word parts, and write and recognize words
(Strong Evidence); and Recommendation 4: Ensure that each student reads
connected text every day to support reading accuracy, fluency, and comprehension
(Moderate Evidence). These recommendations were built into the program by
systematically and explicitly teaching phonics (sounds for letters) and the essential
skills to blend sounds into words and reading those words in connected text. and
Providing Reading Interventions for Students in Grades 4-9, Recommendation 1:
Build students; decoding skills to enable them to read complex multisyllabic words
(Strong Evidence); Recommendation 2: Provide purposeful fluency-building
activities to help students read effortlessly (Strong Evidence); Recommendation 3:
Routinely use a set of comprehension-building practices to help students make
sense of the text (Strong Evidence).

The district will support and monitor implementation of this program by monitoring
the district required Tier 2 intervention portfolios of students who receive
instruction/intervention with UFLI Foundations, by training Intervention Team
Facilitators and MTSS Lead Administrators to train teachers at the school level in
utilizing this program, including progress monitoring, with follow up and support
from the district’s Intervention Coach and MTSS Specialist, when necessary.

P.R.)DLE:

Phonemic Recognition
Instruction Delivering

Empowerment
Orton-Gillingham Program

P.R.l.D.E Comprehensive Reading
Assessment

Grades K-12

Phonological Awareness,
Phonics, Fluency, Vocabulary,
Language Comprehension

P.R.I.D.E. (Phonemic Recognition Instruction Delivering Empowerment does not
meet strong, moderate, or promising levels of evidence; however, the following
WWC Practice Gmde Recommendatlon(s) support the program Foundational Skills

Recommendatmn 2 Develop awareness of segments of sounds in speech and how
they link to letters (Strong Evidence); Recommendation 3: Teach students to decode
words, analyze word parts, and write and recognize words (Strong Evidence); and
Recommendation 4: Ensure that each student reads connected text every day to
support reading accuracy, fluency, and comprehension (Moderate Evidence). These
recommendations were built into the program by use of an Orton-Gillingham
structured literacy approach that systematically and explicitly teaches phonics
(sounds for letters) and the essential skills to blend sounds into words and reading
those words in connected text. The district will support and monitor
implementation of this program by monitoring the district required Tier 2
intervention portfolios of students who receive instruction/intervention with
PR.LD.E,, by training Intervention Team Facilitators and MTSS Lead Administrators
to train teachers at the school level in utilizing this program, including progress
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monitoring, with follow up and support from the district’s Intervention Coach and

MTSS Specialist, when necessary.
PRIDE Reading Program Instructional Design Review
Evidence-Based Reading Instruction for Dyslexia

Story Champs

Grades K-5

Oral Language, Vocabulary,
Language Comprehension

Story Champs does not meet strong, moderate, or promising levels of evidence;
however, the following WWC Practice Guide Recommendation supports the use of
the program:

oundational Skills to Support Reading for Understanding in Kindergarten throu
3rd Grade, Recommendation 1: Teach students academic language skills, including
the use of inferential and narrative language, and vocabulary knowledge (Minimal
Evidence). This recommendation is built into the program as it is developed to
systematically and explicitly promote oral academic language as the foundation for
success in school to foster growth in recalling and sharing information, acquiring
word meanings through context, expanding domain knowledge, writing and
comprehending.
The district will support and monitor implementation of this program by monitoring
the district required Tier 2 intervention portfolios of students who receive
instruction/intervention with Story Champs, by training Intervention Team
Facilitators and MTSS Lead Administrators to train teachers at the school level in
utilizing this program, including progress monitoring, with follow up and support

Heggerty Early
Phonological
Awareness

Curriculum

(Early Prekindergarten
Curriculum)

Grades K-3

Oral Language, Phonological
Awareness

from the district’s Intervention Coach and MTSS Specialist, when necessary.

EarlE ical A i E Prekind
Curriculum) does not meet strong, moderate, or promising levels of evidence;
however, the following WWC Practice Guide Recommendation supports the
program: Foundational Skills to Support Reading for Understanding in Kindergarten
through 3rd Grade, Recommendation 2: Develop awareness of segments of sounds
in speech and how they link to letters (Strong Evidence). This recommendation was
built into the design of the program through an intentional and systematic
instructional progression of a range of phonological and phonemic awareness skills.
The district will support and monitor implementation of this program by monitoring
the district required Tier 2 intervention portfolios of students who receive
instruction/intervention with Heggerty Early Pho ical Aware
by training Intervention Team Facilitators and MTSS Lead Administrators to train
teachers at the school level in utilizing this program, including progress monitoring,
with follow up and support from the district’s Intervention Coach and MTSS
Specialist, when necessary.

Heggerty Bridge
the Gap

Grades 3-12
Oral Language, Phonological
Awareness

Heggerty Bridge the Gap does not meet strong, moderate, or promising levels of
evidence; however, the following WWC Practice Guide Recommendations support
the use of this program: Eoundatjonal Skills to Support Reading for Understanding,
in Kindergarten through 3rd Grade, Recommendation 2: Develop awareness of
segments of sounds in speech and how they link to letters (Strong Evidence) and
Providing Reading Interventions for Students in Grades 4-9, Recommendation 1:
Build students’ decoding skills so that they can read complex, multisyllabic words
(Strong Evidence). Further information about this recommendation within the
practice guide supports the instruction at the phoneme level as a component of this
recommendation. These recommendations were built into the design of the
program through an intentional and systematic instructional progression of a range
of phonological and phonemic awareness skills.

The district will support and monitor implementation of this program by monitoring
the district required Tier 2 intervention portfolios of students who receive
instruction/intervention with Heggerty Bridge the Gap Curriculum, by training
Intervention Team Facilitators and MTSS Lead Administrators to train teachers at
the school level in utilizing this program, including progress monitoring, with follow
up and support from the district’s Intervention Coach and MTSS Specialist, when
necessary.

Sound Partners

Grades K-2
Oral Language, Phonological
Awareness, Phonics

Sound Partners - Struggling Readers: Strong
Sound Partners - English Learners: Strong

Spelling Mastery
Levels A-F

Grades 3-12
Companion to Corrective
Decoding

Spelling Mastery: Tier 3 Promising

This curriculum is designed to be paired with Corrective Decoding if Tier
3 is warranted.

Lexia PowerUp
Lesson Library

6-10
Phonics, Fluency, Vocabulary,
Language Comprehension

Lexia PowerUp Literacy: Evidence for ESSA: Strong
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6-10 PhOI’]iCS, Fluency, Rewards does not meet strong, moderate, or promising levels of evidence;

however, the following WWC Practice Guide Recommendation(s) support the
VocabUIary' Language program: Providing Reading Interventions for Students in Grades 4-9
Comprehension Recommendation 1: Build students’ decoding skills so that they can read complex,
multisyllabic words (Strong Evidence); and Recommendation 3:Routinely use a set
of comprehension-building practices to help students make sense of text (Strong
Evidence). These recommendations were built into the program through explicit
and systematic instruction in decoding multi-syllabic words using a “six-step
Rewa r‘d S strategy,” direct vocabulary instruction (including explicit teaching of content area
vocabulary) and fluency and comprehension instruction through repeated readings,
and guided practice. The district will support and monitor implementation of this
program by monitoring the district required Tier 2 intervention portfolios of
students who receive instruction/intervention with REWARDS, by training
Intervention Team Facilitators and MTSS Lead Administrators to train teachers at
the school level in utilizing this program, including progress monitoring, with follow
up and support from the district’s Intervention Coach and MTSS Specialist, when
necessary.

Indicate the evidence-based programs and/or practices implemented for students with a disability, students with an IEP and
students who are English language learners, if used instead of or in addition to programs above. Add additional rows as
needed.

Students with Disabilities: If the student is receiving core instruction, as well as specially designed instruction, then an Amendment IEP meeting will
be held so that the IEP team can review current student data to determine if the student needs the addition of a completed Problem Solving Protocol and=

targeted, Tier 2 intervention in reading. The IEP team will determine how specially designed instruction will be implemented as a component of the Tier 2
intervention support.

English Language Learners: If the student is receiving 45 minutes of ELD Vista support and through a collaborative meeting that includes the ESOL
Facilitator, parent, ELD teacher(s), content area teachers, Intervention Team Facilitator, and MTSS Lead Administrator, it is determined that the student
needs additional targeted, Tier 2 intervention, then the Student Intervention Team will consult with the school’s assigned ESOL Specialist to determine
additional language supports that may be warranted based on historical and current student data.

Name of Practice/Program ESSA Evidence Level or Verbiage (as needed)
ESE and ELL Considerations
Add visuals or comprehensible input support to any of the CEEDAR Center Evidence Based Practices for English Learners

b k . 5 h 5 | Providing visuals and In Comprehensible Input Practices do not meet strong, moderate, or
above programs to make it most appropnate to their anguage promising levels of evidence; however, the following WWC Practice Guide 6: Assisting Students
level needs. Struggling with Reading, Recommendation 4: Provide appropriate interventions for English

Learners who need support beyond Tier 1 instruction. This includes providing accommodations
during interventions, such as "using visuals and gestures, building background knowledge, and
clarifying meaning of words". The district will support and monitor implementation of this
program by monitoring the district required Tier 2 intervention portfolios of students who
receive instruction/intervention with, by training Intervention Team Facilitators and MTSS Lead
Administrators to train teachers at the school level in utilizing this program, including progress
monitoring, with follow up and support from the district’s Intervention Coach and MTSS
Specialist, when necessary.

For K-3 students who have a substantial deficiency in reading or characteristics of dyslexia, identify the multisensory
interventions provided.

Teach Your Child to Read in 100 Easy Lessons: incorporates auditory input (hearing letter sounds,
words, sentences, and stories, oral blending), visual input (seeing letters, words, sentences, illustrations, and visual

cues), kinesthetic/tactile input (finger tracing, physical manipulation), verbal output (practicing letters sounds out
loud, reading passages aloud, and repetition)

UFLI Foundations: incorporates auditory (phonemic awareness drills, auditory drills), visual examples (visual
drills), kinesthetic/tactile (finger tracing, sky writing, manipulating letter tiles, Elkonin boxes)

PRIDE (Phonemic Recognition Instruction Delivering Empowerment Orton-Gillingham

Program): incorporates auditory (phonological awareness, sound drills, oral blending), visual (grapheme cards,
blending boards), kinesthetic/tactile (finger tracing, sky writing, letter tiles)

Story Champs: incorporates auditory (listening comprehension, oral retelling), visual (story grammar icons,
visual cues), kinesthetic/tactile (physical gestures and movements, manipulation of the physical icons)
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Heggerty Phonemic Awareness: incorporates auditory (oral manipulation of sounds: kinesthetic/tactile
(hand motions are used to represent phonological skills, and physical manipulatives like Magnetic Spell Tiles offer
hands-on practice)

Sound Partners: utilizes a combination of visual materials (sound cards, texts), auditory drills and oral reading,
and kinesthetic interaction (pointing, tracing implicitly, manipulating materials)

Performance criteria that prompt the addition of Tier 3 interventions for students not meeting expectations/benchmarks
during the school year:
e K-10 FAST PM3 Summative Assessment (May 2025) Level 1; and/or
e K-2 FAST PM 1 or 2 <10th percentile or is unable to complete the practice items on the designated grade-level
assessment; and/or
3« grade FAST PM 1 or 2 or <20th percentile; and/or
e Acadience Benchmark Assessment Beginning of Year (Elementary K-6) Well Below Benchmark Composite (see table
above), Lexia Level is two or more grade levels below; and/or
e historical and current progress monitoring indicates unsatisfactory progress (including review of Tier 2 intervention
portfolio data and work samples); and/or
formative assessments below 40% K-5 Benchmark Advance @2026 and 6-10 SAVVAS Perspectives; and/or
e teacher observation data that indicate well below benchmark performance

Students are progress monitored at least two times per month with Acadience Progress Monitoring assessments aligned to the
student’s intervention level. An in-program mastery assessment designed to measure the efficacy of the intervention program
is administered as directed within the intervention program.

Student Intervention Teams convene monthly to determine the student’s response to intervention (good, questionable, poor)
and to develop modifications or intensification of interventions. Parents are notified monthly regarding their student’s
progress, and during this meeting, a graph of progress monitoring must be shared with parents, in addition to student
intervention work samples.

Tier 3 Considerations: K-6 Elementary

Well Below Benchmark
BOY MOY EQY
Kindergarten 0-12 0-84 0-88
1st 0-96 0-99 0-110
2nd 0-108 0-144 0-179
3rd 0-179 0-234 0-279
4th 0-244 0-289 0-329
5th 0-257 0-309 0-339
6th 0-279 0-284 0-323

Begining of Year Data

Students who meet the following criteria at the beginning of the school year:
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(Enter assessment criteria that will be used.)
e K-10 FAST PM3 Summative Assessment (May 2025) Level 1

e K-2 FAST PM 1 or 2 <10th percentile or is unable to complete the practice items on the designated grade-level

assessment

e 3"grade FAST PM 1 or 2 <20th percentile
Acadience Benchmark Assessment Beginning of Year (Elementary K-6) Well Below Benchmark Composite (see table
above), Lexia Level is two or more grade levels below,

e historical and current progress monitoring (including review Tier 2 data and student work samples)

e formative assessment, and

e—teacher observation data that indicate well below benchmark performance

Number of times per week interventions are provided: 4-5 times per week
Number of minutes per intervention session: 30 to 45 minutes per session

Intensive, Individualized Instruction/Interventions
Indicate the evidence-based programs and/or practices used for Tier 3 interventions and how the programs and practices
are supported by strong, moderate or promising levels of evidence. Add additional rows as needed.

Name of Program

Component of Reading and
Grade Level

ESSA Evidence Level or Verbiage (as needed

Early Fundations

Kindergarten®
Oral Language,
Phonological Awareness,
Phonics

Early Fundations Tier 3 Intervention
requires district support through an
individualized plan specific to the
student needs. Please submit a MTSS
Service and Support Form to request

district support.

According to information provided by the publisher, Fundations’ study is
sufficient for a rating of “Promising Evidence/Tier 3” on the U.S.
Department of Education’s ESSA evidence scale. The following WWC
Practice Guide Recommendations support the use of Eundations program:
E . Ski S Readingf inie I Ki

Through 3rd Grade, Recommendation 2: Develop awareness of the
segments of sounds in speech and how they link to letters (Strong
Evidence); Recommendation 3: Teach students to decode words, analyze
word parts, and write and recognize words (Strong Evidence);
Recommendation 4: Ensure students read connected text every day to
support reading accuracy, fluency, and comprehension (Moderate
Evidence).

The district will support and monitor implementation of this program by
monitoring the district required Tier 3 intervention portfolios of students
who receive instruction/intervention with Fundations, by training teachers
at the school level in utilizing this program, including progress monitoring,
with follow up and support from the district’s R.A..S.E. Specialist,
Intervention Coach, and MTSS Specialist, on a monthly basis, and more
often, when needed..

Fundations

Kindergarten - 4th
Oral Language,
Phonological Awareness,
Phonics

Fundations Tier 3 Intervention requires
district support through an
individualized plan specific to the
student needs. Please submit a MTSS
Service and Support Form to request
district support.

According to information provided by the publisher, Fundations’ study is
sufficient for a rating of “Promising Evidence/Tier 3” on the U.S.
Department of Education’s ESSA evidence scale. The following WWC
Practice Guide Recommendations support the use of Fundations program:
Foundational Skills to Support Reading for Understanding in Kindergarten
Through 3rd Grade, Recommendation 2: Develop awareness of the
segments of sounds in speech and how they link to letters (Strong
Evidence); Recommendation 3: Teach students to decode words, analyze
word parts, and write and recognize words (Strong Evidence);
Recommendation 4: Ensure students read connected text every day to
support reading accuracy, fluency, and comprehension (Moderate
Evidence).

The district will support and monitor implementation of this program by
monitoring the district required Tier 3 intervention portfolios of students
who receive instruction/intervention with Fundations, by training
Intervention Team Facilitators and MTSS Lead Administrators to train
teachers at the school level in utilizing this program, including progress
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monitoring, with follow up and support from the district’s R.A.l.S.E.
Specialist, Intervention Coach, and MTSS Specialist, on a monthly basis,
and more often, when needed.

Alignment to evidence-based instructional practices:

Equipped for Reading Success does not meet strong, moderate, or
promising levels of evidence; however, the following WWC Practice Guide
Recommendations support the use of the program:

Foundational Skills to Support Reading for Understanding in Kindergarten
Through 3rd Grade, Recommendation 2: Develop awareness of the
segments of sounds in speech and how they link to letters (Strong
Evidence); Recommendation 3: Teach students to decode words, analyze
word parts, and write and recognize words (Strong Evidence), and

. Providing Reading Interventions for Students in Grades 4-9,
EqUIpped for Grades 3-12 Recommendation 1: Build students’ decoding skills so that they can read

B i complex, multisyllabic words (Strong Evidence). Further information about
Read : ng SUCCGSS Phonologlcal FiNErGREss this recommendation within the practice guide supports the instruction at
the phoneme level as a component of this recommendation. This
recommendation was built into the program by comprehensive and
sequential instruction in phonemic awareness and fluent word
recoghition.

The district will support and monitor the implementation of this program
by training Intervention Team Facilitators and MTSS Lead Administrators
to train teachers at the school level in utilizing this program, including
progress monitoring, with follow up and support from the district’s
Intervention Coach and MTSS Specialist, when necessary..

Corrective Reading WWC: Corrective Reading Decoding: Tier 3 Promising
Decoding Grades 3-12
Requires: Corrective Decoding Placement
Assessment
Corrective Reading Grades 4-12 WWC: Corrective Reading: Tier 3 Promising
Language Oral Language, Vocabulary,
Comprehension Language Comprehension
Grades 3-12 Wilson Reading System: Tier 3 Promising
Oral Language, Phonological i
. . Awareness, Phonics, Vocabulary, ::Ziéxm
Wilson Reading System .
ilitheesiien Language Comprehension e
equires: Wilson Assessment of Decoding . ) . E:: 3
and Encoding (WADE) program placement | \Nilson Reading System Tier 3
assessment

AND Word Identification and Spelling Test Intervention requires district support
(WisT) through an individualized plan specific
to the student needs. Please submit a
MTSS Service and Support Form to
request district support.

Indicate the evidence-based programs and/or practices implemented for students with a disability, students with an IEP
and students who are English language learners, if used instead of or in addition to programs above. Add additional rows as
needed.

Students with Disabilities: If the student is receiving core instruction, as well as specially designed instruction, then an Amendment IEP meeting will
be held so that the IEP team can review current student data to determine if the student needs the addition of a completed Problem-Solving Protocol ands-
intensive, Tier 3 intervention in reading. The |EP team will determine how specially designed instruction will be implemented as a component of the Tier 3
intervention support.

English Language Learners: If the student is receiving 45 minutes of ELD Vista support and through a collaborative meeting that includes the ESOL
Facilitators, parent, ELD teacher(s), content area teachers, Intervention Team Facilitator, and MTSS Lead Administrator, it is determined that the students’
needs additional targeted support, then the school team will consult with the Supervisors of ESOL and MTSS to determine additional Tier 3 interventions.

Name of Program ESSA Evidence Level or Verbiage (as needed)
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Add visuals or comprehensible input support to any of the CEEDAR Center Evidence Based Practices for English Learners
above programs to make it most appropriate to their |anguage Providing visuals and In Comprehensible Input Practices ds not meet strong,

d moderate, or promising levels of evidence; however, the following WWC Practice
level needs. Guide 6: Assisting Students Struggling with Reading, Recommendation 4: Provide
appropriate interventions for English Learners who need support beyond Tier 1
instruction. This includes providing accommodations during interventions, such as
"using visuals and gestures, building background knowledge, and clarifying meaning
of words". The district will support and monitor implementation of this program by
monitoring the district required Tier 2 intervention portfolios of students who
receive instruction/intervention with, by training Intervention Team Facilitators and
MTSS Lead Administrators to train teachers at the school level in utilizing this
program, including progress monitoring, with follow up and support from the
district’s Intervention Coach and MTSS Specialist, when necessary.

For K-3 students who have a substantial deficiency in reading or characteristics of dyslexia, identify the multisensory
interventions provided.

Early Fundations: incorporates visual (letter cards, keyword cards, visual cues for handwriting, kinesthetic/tactile (sky
writing, finger tracing)

Fundations: incorporates auditory (letter-keyword-sound drills, oral repetition), visual (letter and keyword cards,
handwriting lines, visual cues), kinesthetic/tactile (sky writing, tapping for blending and segmenting, magnetic letter tiles)

Wilson Reading: incorporates auditory (letter-keyword-sound drills, phonemic awareness, oral repetition), visual (letter and
keyword cards, syllable types and spelling patterns, handwriting lines), kinesthetic/tactile (sky writing, sound tapping,
magnetic letter tiles)

What processes and procedures are in place to identify and solve problems to improve effectiveness of Tier 3 interventions?
Students are progress monitored at least two times per week with Acadience Progress Monitoring assessments aligned to the
student’s intervention level. An in-program mastery assessment designed to measure the efficacy of the intervention program
is administered as directed within the intervention program.

Student Intervention Teams convene monthly to determine the student’s response to intervention (good, questionable, poor)
and to develop modifications or intensification of interventions. Parents are notified monthly regarding their student’s
progress, and during this meeting, a graph of progress monitoring must be shared with parents, in addition to student
intervention work samples.

7. Summer Reading Camps (Rule 6A-6.053(8), F.A.C.)
Requirements of Summer Reading Camps pursuant to s. 1008.25(8), E.S., include:

e Providing instruction to grade 3 students who score Level 1 on the statewide, standardized ELA assessment;
Implementing evidence-based explicit, systematic and multisensory reading instruction in phonemic
awareness, phonics, fluency, vocabulary and comprehension; and

e Providing instruction by a highly effective teacher endorsed or certified in reading.

o Note: Instructional personnel who possess a literacy micro-credential may not be assigned to these students.

7a. Provide a description of the district's plan to meet each requirement for Summer Reading Camps required by s.
1008.25(8). ES. As a reminder, instructional personnel providing services to retained third grade students,
including those attending Summer Reading Camp, must be certified or endorsed in reading and rated highly
effective as determined by the teacher’s performance evaluation under s, 1012.34, E.S.

Summer Reading Camps for Retained Grade 3 Students

Schedule: 22 days - June 8, 2026 - July 16, 2026. Student and Teacher Holiday June 29-July 2

Evidence-Based Instructional Materials to be used, as defined in 20 U.S.C. s. 7801(21)(A)(i):
Phonemic Awareness: Heggerty, FCRR Student Center Activities
Phonics, Fluency, Vocabulary, and Comprehension: From Phonics to Reading Multisyllabic Words, LexiaCore5, FCRR
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Comprehension: P.R.1.D.E. (Phonemic Recognition Instruction Delivering Empowerment Orton-Gillingham Program)
Reading Comprehension

From Phonics to Reading Building Reading Success does not meet strong, moderate, or promising levels of evidence;
however, the following WWC Practice Guide Recommendation(s) support the program: Foundational Skills to Support
Reading for Understanding in Kindergarten through 3rd Grade (WWC Practice Guide 14): Recommendation 1: Teach
students academic language skills, including the use of inferential and narrative language, and vocabulary knowledge;
Recommendation 2: Develop awareness of the segments of sounds in speech and how they link to letters (Strong
Evidence); Recommendation 3: Teach students to decode words, analyze word parts, and write and recognize words
(Strong Evidence); Recommendation 4: Ensure that each student reads connected text every day to support reading
accuracy, fluency, and comprehension (Moderate Evidence).

These recommendations were built into the program by its design as a module-based intervention founded on the latest
Science of Reading research and elements of structured literacy. The program explicitly develops foundational literacy
skills, with a strong emphasis on phonics and word study (aligning with Recommendations 2 and 3). It promotes fluency
through daily reading and writing applications and addresses comprehension (aligning with Recommendation 4).
Furthermore, its inclusion of vocabulary and syntax instruction supports the development of academic language skills
(aligning with Recommendation 1). The program aims to accelerate learning through additional instruction, small-group or
one-on-one intensity, and instruction tailored to individual student needs.

The district will support and monitor implementation of this program by providing professional learning to teachers hired
to teach Summer Reading Camp during the initial day of training. The district will monitor use through classroom visits,
surveys, and analyzing outcome data at the end or SRC.

Alternative Assessment Used: May, 2025— STAR Reading and SAT 10 Form A, July—FAST 3rd Grade Retake and SAT10
Reading Form H

Additional Information (optional):

The 2025 Summer Reading Camp will be offered at individual elementary school sites for 3rd-grade students scoring a
level 1 on the end-of-year FAST Assessment (PM 3). 3rd-grade students attending Summer Reading Camp will receive
evidence-based explicit, systematic, and multisensory reading instruction in phonemic awareness, phonics, fluency,
vocabulary, and comprehension instruction and intervention from a highly effective teacher who is either endorsed or
certified in reading using district-adopted evidence-based intervention materials and instructional practices. The following
diagnostics will be implemented for students attending Summer Reading Camp: the Early Phonological Awareness Skills
Test (PAST) or Phonological Awareness Screening Test (PAST), and/or Language Essentials for Teachers of Reading and
Spelling (LETRS) Phonics and Word Reading Survey. The diagnostics will determine individualized small-group instruction.
School administrators will hire reading endorsed, highly effective teachers to provide instruction during Summer Reading
Camp.

7b. Districts have the option of providing Summer Reading Camps to students in grades K-5 with a reading
deficiency.

Summer Reading Camps for Students in Grades K-5

Will the district implement this option?

[1Yes No
If yes, please describe the grade level(s) that will be invited to participate.
n/a

5) Professional Learning (Rule 6A-6.053(9)(b)3.f.—j., F.A.C.
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Describe the literacy professional learning that will be provided by the district and/or schools, aligned to the

requirements below:

e Provide professional learning required by ss. 1012.585(3)(f) and 1012.98(5)(b)11., E.S., which includes training
to help teachers integrate phonemic awareness, phonics, word study and spelling, fluency, vocabulary and text

comprehension strategies into an explicit, systematic and sequential approach to reading instruction, including
multisensory intervention strategies;
Provide professional learning in B.E.S.T. ELA Standards and evidence-based reading practices and programs;

e Provide professional learning to help instructional personnel and certified PreK teachers funded in the FEFP
earn a certification, a credential, an endorsement or an advanced degree in scientifically researched and
evidence-based reading instruction;

Differentiate and intensify professional learning for teachers based on progress monitoring data;
Identify mentor teachers and establish model classrooms within the school; and
® Ensure that time is provided for teachers to meet weekly for professional learning.

Provide the Name of Professional Learning, Target Audience and Description. Add additional rows as needed.

Name of Target Description
Professional Audience

Learning
Clay County’s FCRR K-12 The Florida Center for Reading Research at Florida State University has
Literacy Matrix for Teachers developed the Reading Foundations and Evidence-Based Instructional Practices
Reading Seeking Pathway to support educators in earning the Reading Endorsement. This
Endorsement Reading pathway requires participants to complete all five reading endorsement

Endorseme | competencies. Courses are delivered by certified Literacy Cadre Trainers in Clay
nt County. Competency 1 AND Competency 2 may count toward the 40 hour
reading renewal requirement.

Literacy for Leaders Clay School and district leaders receive information and professional learning

Administrators

opportunities throughout the school year starting with Summer Leadership. At
Summer Leadership the district’s Comprehensive Evidence-Based Reading Plan
is reviewed and the implementation plan discussed. Specific training is offered
in regards to best practices in analyzing Tier 1, Tier 2, Tier 3 outcomes for
school, grade levels, and students. Administrators receive updates weekly
through the SWB and monthly via virtual meetings. Specific trainings are offered
throughout the year at monthly administrator trainings or in stand alone
sessions by topic.

Learning Through VPK-PreK | Discover how purposeful play supports learning and development in VPK

Play classrooms! This professional learning session explores strategies to integrate
play into daily instruction, helping children build critical thinking, language, and
social-emotional skills while meeting Florida Early Learning and Development
Standards.

VPK Summer VPK-PreK + | Growing Florida Strong: Exploring the (FELDS) Standards for Preschoolers

Emergent Literacy ESE Through State Related Activities-Educators will make connections between the

Teachers Language and Literacy domain of the FELDS and developmentally appropriate

activities that foster knowledge building about the State of Florida and discuss
strategies for supporting preschoolers as citizens of the State. Domains will
include concept development, quality of feedback and language modeling. In
order to ensure theory to practice, coaching models will be provided for school
that indicate need for further development.
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Let’s Take It Outside: Exploring the(FELDS) Standards Through Nature- This
interactive session is designed to inspire preschool educators to use both
natural materials and nature-based experiences to promote language and
vocabulary development, along with observation and problem-solving skills,
while developing a sense of curiosity and creativity within young learners.
Participants will be introduced to the many benefits of nature-based inquiry and
receive practical strategies for addressing the Language and Literacy domain of
the FELDS through interactions with the natural world.

Emergent Literacy VPK-PreK | Enhance your teaching practice by joining a VPK Professional Learning Cohort!
Quarterly Cohorts These cohorts bring educators together for ongoing collaboration, professional
development, and hands-on learning. Participants will explore the Florida Early
Learning and Development Standards through the Frog Street curriculum, with
a special focus on building a strong foundation in emergent literacy. Educators
will deepen their understanding of developmentally appropriate practices and
inclusive strategies using Universal Design for Learning (UDL) principles.
Through coaching, workshops, and shared experiences, teachers will develop
effective strategies to support young children's growth, learning, and long-term
success in VPK classrooms.
Summer Literacy Grades K-5 | This annual professional learning opportunity is designed as a full day session
Learning ELA with multiple session opportunities. This year sessions will include % day
Teachers + | Benchmark Advance @2026 (new curriculum), multisensory phonics
ESE instruction, and B.E.S.T. Writing Strategies.
Teachers
K-5 Grade Level Quarters Each 9 weeks professional learning is provided to 2 teachers per school, per
Cohorts per grade 1-3 grade level in a train-the-trainer model. This year’s sessions will include % day
Benchmark Advance @2026 training plus grade level specific training based on
feedback, data, and trends. Topics will include instructional strategies that
increase capacity in the 5 Practice Profiles to integrate instruction in the 6
components of reading.
Summer Training 6-12 ELA ELA teachers in grades 6-12 will be offered the opportunity to attend multiple
Teachers half day learning sessions during the summer:
e Session 1: From Practice to Assessment: Effective Vocabulary
Instruction in 6-12 ELA
e Session 2: Breaking the Silence: Creating a Culture of Discourse in 6-12
ELA
e Session 3: Getting Started in 6-12 ELA: Navigating Curriculum Guides
and Resources for Purposeful Instruction
Beyond the ELA 6-12 ELA Selected ELA teachers in grades 6-12 will collaborate with literacy coaches to
Collaborative: Teachers deepen their implementation of evidence-based literacy instructional practices
Putting Strategies introduced through middle and high school professional learning collaboratives.
into Action This initiative includes opportunities to observe model lessons, engage in
reflective discussions with coaches and colleagues, and receive individualized
support in integrating these practices into their own instruction. Teachers will
convene twice per quarter in after-school sessions.
Middle School Grades 6-8 | English Language Arts (ELA) teachers in grades 6—8 will participate in quarterly
Collaboratives ELA professional learning sessions focused on enhancing instructional effectiveness.
Teachers These sessions will address key areas including: explicit vocabulary instruction,

targeted benchmark instruction, alignment of classroom tasks to grade-level
benchmarks, strategies to increase student discourse, data-driven instructional
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decision-making, and explicit writing instruction grounded in the six principles
of The Writing Revolution by Hochman and Wexler.

High School Grades 9-12 | English Language Arts (ELA) teachers in grades 9-12 will participate in quarterly
Collaboratives ELA professional learning sessions focused on enhancing instructional effectiveness.
Teachers These sessions will address key areas including: explicit vocabulary instruction,
targeted benchmark instruction, alignment of classroom tasks to grade-level
benchmarks, strategies to increase student discourse, data-driven instructional
decision-making, and explicit writing instruction grounded in the six principles
of The Writing Revolution by Hochman and Wexler.
6-12 ELA BEST and Grades 6-12 | This session will provide participants with a foundational understanding of the
FAST Basics ELA ELA B.E.S.T. benchmarks and the structure of the ELA F.A.S.T. assessment used to
Teachers measure student proficiency. It is particularly beneficial for:
e First-year teachers
e Educators new to secondary ELA content
e Secondary ELA teachers who are new to Florida
This session will be offered twice during the school year.
Summer Learning - 6-12 This session facilitates teachers' use of Vocabulary.com to effectively boost our
Intensive Reading Intensive intensive reading students’ morphology. This optional session is open to all
Reading current 7-12 Intensive Reading teachers and is offered twice per year.
Teachers
B.E.S.T. Practices in 7-12 These sessions are designed for secondary Intensive Reading teachers to refine
Intensive Reading Intensive | our delivery of direct, explicit, and engaging instruction of our curricula. The
and Collabhoration Reading purpose of these sessions is to move beyond implementation and enrich our
Teachers understanding of the science of reading and add engaging strategies that are
being leveraged by our colleagues and educators outside of our district to
increase the efficacy of our instructional practices.
K-12 Curriculum K-2; 3-5; At the end of each year, a cohort of teachers from the different grade bands are
Guide Input 6-8; 9-12 selected to review curriculum guides. Data from progress monitoring and PM3
ELA FAST will help guide where to addresses needed changes, professional learning,
Teachers | or supplemental material.
Strategic Grades 4-10 | Learning Strategies that can help students overcome specific learning
Intervention Models | + MTSS Pilot | difficulties that impede literacy, from identifying words in text to completing
(SImS) Schools + | assignments on time to writing complete essays. Students use SIM Learning
Paraphrasing/Summ ESE Strategies to help them understand information and solve problems. Students

arizing, Inference
Strategy, LINCS
Vocabhulary

who do not know or use good learning strategies often learn passively and
ultimately fail in school. SIM Learning Strategy instruction focuses on making
students active learners.

MTSS Training

School Based
ITF’s and MTSS
Lead
Administrators

Beginning of the year mandatory training for Intervention Team Facilitators and
MTSS Lead Administrators, focused on the district’s mission and vision and
multi-tiered system of support and led by the multi-disciplinary district MTSS
team. Follow up optional training opportunities based on district needs are
offered throughout the year.

Instructional Personnel and Certified PreK Teachers

Describe how professional learning is provided to help instructional personnel and certified PreK teachers funded in
the FEFP earn a certification, a credential or credentials, an endorsement or an advanced degree in scientifically
researched and evidence-based reading instruction.

District-wide Professional Learning opportunities are coordinated by the reading department and are facilitated by
district specialists and coaches. This includes training to help teachers integrate phonemic awareness, phonics, word
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study and spelling, fluency, vocabulary, and text comprehension strategies into an explicit, systematic, and sequential
approach to reading instruction, including multisensory intervention strategies. The PL opportunities are designed to
meet the requirements of s. 1012.585(3)(f). Teachers are notified of these opportunities via flyers and Google
Classroom announcements and can register for the PL in Elevate, the district’s professional learning tracking system.
These sessions currently include: Reading Competency Courses through UF Flamingo; LETRS course; Corrective Reading
and Spelling Through Morphographs DL Course; BEES Portal courses: Facilitated-- Exploring Structured Literacy,
Differentiating Reading Instruction, Self-Paced, Independent-Reading Difficulties, Disabilities and Dyslexia, Structured
Literacy through a Multi-Sensory Approach) Developmental Literacy, Literacy Micro-Credentials, and Leveraging Lexia
PowerUp for Data-Driven Lesson Planning focused on Florida’s B.E.S.T. Benchmarks for Reading.

Professional learning in B.E.S.T. ELA standards and evidence-based reading practices and programs are also offered at
the district and school levels. District unit-planning sessions are offered five times a year in alignment with the
curriculum guides that integrate the B.E.S.T. standards and the district-adopted reading curriculum. Additional district
and school-based training is provided for teachers in using the supplemental resources in alignment with the B.E.S.T.
standards and identified student needs.

Differentiated Professional Learning

Describe how professional learning is differentiated and intensified for teachers based on progress monitoring data.
Student data is reviewed throughout the year and support is prioritized for teachers, grade levels, and schools based
on identified students’ needs. Individual teachers may receive side-by-side coaching with job-embedded support,
teams may receive ongoing support in reviewing data and developing literacy response plans, and school leaders may
receive support for reviewing schoolwide data and making strategic plans for enhancing literacy instruction throughout
the school.

7 schools have been identified for more intensive support in foundational skills K-3. These schools are implementing
Fundations for foundational skills instruction. The district provides training and support as schools are launching this
curriculum. Additional supports are provided to assist school-based coaches in monitoring and supporting instruction.

Mentor Teachers

Describe how mentor teachers are identified and how model classrooms are established and utilized within the
school.

Each school identifies teacher leaders to serve as mentor teachers and may also serve as model classrooms for others.
These teachers are selected to demonstrate evidence-based literacy practices and the use of evidence-based literacy
programs in ways that can be viewed and replicated by others to strengthen student literacy achievement across the
school.

Demonstration classroom teachers have been identified in K-10 to provide professional learning and access to
classrooms with evidence-based teaching practices. There will be one K-5 and one 6-10 ELA demonstration classroom
teacher identified across the district. The teachers will 1) engage in ongoing job-embedded professional learning, 2)
implement this learning in the classroom, 3) open their classroom for professional learning observations by other
teachers. Demonstration classroom teachers will work closely with a district coach.

Professional Learning Time

Describe how time is provided for teachers to meet weekly for professional learning.

As part of the CCEA teacher contract, teachers engage in a minimum of 1 hour of collaborative professional learning
each week. Literacy teachers use this time to identify the specific literacy skills and standards that students need to
know and be able to do, develop common formative assessments, and use other diagnostic literacy assessments as
needed to determine which students are meeting expectations and which need additional support and develop
responsive tiered support plans to meet the student needs.
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6) Tutoring Programs to Accelerate Literacy Learning (Rule 6A-6.053(9)(b)3.b., F.A.C.)

Describe any tutoring programs available within your district and include targeted grade levels (e.g., Reading
Achievement Initiative for Scholastic Excellence (RAISE) High School Tutoring). Add additional rows as needed.

Name of Tutoring Target | Description
Program Audie

nce
SAI (Supplemental K-5 The district establishes a tutoring program for students who have reading deficiencies
Academic with funding provided through SAI (Supplemental Academic Instruction) findings or as
Instruction) funds become available. The district utilizes evidence-based materials included in our

Decision Tree for before or after-school tutoring based on individual student needs
through additional screenings. Schools develop a data-driven plan that identifies
specific students, screenings to determine needs, and evidence-based materials that
will be used for instruction.

Materials include: The Phonemic Recognition Instruction Delivering Empowerment
(P.R.I.D.E.) Orton-Gillingham Program—PAR (Green) Level; Black Grades 4-5
non-Summer Reading Camp students. The P.R.l.D.E. Orton-Gillingham Program is
based on scientific research and years of Orton-Gillingham training and teaching
experience at P.R.I.D.E. Orton-Gillingham Program Learning Center. P.R.I.D.E.
Orton-Gillingham Program Learning Center is world-renowned for its work with
students struggling with their reading and spelling due to common language
difficulties such as dyslexia, auditory and visual processing disorders, speech deficits,
and other learning differences. Spelling Through Morphographs Grades 4-6

RAISE School K-2 | K-2 RAISE schools as identified through May, Progress Monitoring 3 outcomes, receive
Tutoring additional funds to prioritize K-2 students with the intention to ameliorate gaps prior
to third grade. Screeners will be utilized to determine students' most foundational
reading component to begin with a tutoring focus to close gaps.

Materials include: Heggerty Phonemic Awareness (ESSA Level 3), From Phonics to Reading
Backpack Levels K, A, B, C dependent on student need (ESSA Level 4), Kid Lips Tools4Reading Backpack
(meets criteria for ESSA Level 3).

7) Family Engagement (Rule 6A-6.053(9 b)3.0., F.A.C.)

In accordance with the list outlined/in s. 1008.25(5)(d), F.S., describe the district’s plan for immediately notifying
parents of students identified with a substantial deficiency in reading.

When a student is identified with a substantial reading deficiency, the parents of the student will receive a digital copy
of the district’s Read At-Home Plan in alighment with s. 1008.25(5)(e), F.S. The plan is embedded with links to resources
including links to the New Worlds Reading Initiative . The plan is disseminated through school communication, emails
to families, posters provided to schools, Google Classrooms to teachers, and on the One Clay website.

Schools receive data to determine which students enroll in the New Worlds Reading Initiative. Students who qualify,
but are not enrolled, will receive information through backpack fliers, email messages, and parent conferences. The
district provides this information to schools after each Progress Monitoring Assessment.

Back-to-school events are planned for the district’s most at-risk schools to assist in enrolling students in these
partnership programs.
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Parents will digitally receive a Literacy Newsletter each quarter. The goal of the newsletter is to provide ongoing
information to assist in building a stronger partnership between school and home. Parents will be provided with
educational articles, activities, and updates about literacy in our district.

Each year, family nights are planned to engage all stakeholders in literacy. OneClay Parent Academies are hosted 3
times per year at locations in each region of the district. A VPK-2 literacy night is held during Florida’s Literacy Week to
offer partnership resources and activities for families.

Describe the literacy partnerships or programs the district utilizes to increase support for families to engage in
literacy activities and reading at home (e.g., New Worlds Reading Initiative).

Our school district partners with New Worlds Reading Initiative. Flyers are distributed to schools with the purpose of
sharing with qualifying students. The district provides family emails for teachers to send home to specific students.
The district contact shares New Worlds information with administrators for direct contact for partnerships of school
literacy nights. The district literacy night includes a partnership with CEA to host a New Worlds Reading Initiative table
to provide families with information. The district literacy team supports RAISE schools in distributing flyers on
orientation day.
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8) Assurances (Rule 6A-6.053(9(b)2., F.A.C.)

District CERP Assurances: Initial next to each assurance (a.—i.). The [Local Educational Agency Chief Executive
Officer, or his/her authorized representative] assures the following:

Initials

Assurance

a.

All reading instruction and professional learning is grounded in the science of reading; uses
instructional strategies that includes phonics instruction for decoding and encoding as the primary
strategy for word reading; and does not employ the three-cueing system model of reading or visual
memory as a basis for teaching word reading.

All students identified with a substantial deficiency in reading are covered by an individualized
progress monitoring plan that meets the requirements of s. 1008.25(4)(c), E.S., to address their
specific reading deficiency, unless they have an IEP or 504 plan that addresses their reading
deficiency, or both in accordance with Rule 6A-6.053(6)(c), F.A.C.

All intensive reading interventions provided in Summer Reading Camps to students in grade 3 who
score Level 1 on the statewide, standardized ELA assessment are delivered by instructional
personnel who are certified or endorsed in reading and rated highly effective as determined by the
teacher’s performance evaluation under s, 1012.34, .S, All other intensive reading interventions are
delivered by instructional personnel who are certified or endorsed in reading, or by instructional
personnel who possess the elementary or secondary literacy micro-credential and who are
supervised by an individual certified or endorsed in reading.

Each school has a literacy leadership team consisting of a school administrator, literacy coach,
media specialist and a lead teacher, as applicable.

All literacy coaches in the district meet the minimum qualifications described in Rule 6A-6.053(4),
EAC.

Literacy coaches are prohibited from performing administrative functions that will detract from
their role as a literacy coach and spend limited time administering or coordinating assessments.

Literacy coaches are assigned to schools with the greatest need based on student performance data
in reading.

Time is provided for teachers to meet weekly for professional learning, including lesson study and
professional learning communities.

The CERP will be shared with stakeholders, including school administrators, literacy leadership
teams, literacy coaches, classroom instructors, support staff and parents.

Local Educational Agency Chief Executive Officer or Authorized Representative (Printed Name):

Signature:

Date:
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House Bill 1255 amends section 1003.4201, Florida Statutes, and adds a component of the reading instruction

plan to provide a description of how the district prioritizes the assignment of highly effective teachers from
kindergarten to grade 2.

9) Highly Effective Teachers

Describe how the district prioritizes the assignment of highly effective teachers, as identified in
s. 1012.34(2)(e), from kindergarten to grade 2.

We recognize the importance of building a strong foundation for students in grades K-2. Considerations for identifying
highly effective teachers through multiple measures that can include—teacher evaluations, student data, classroom

walkthroughs, and collegial learning. As teachers are identified, administrators work to strategically place teachers based
on teacher strength and student needs.
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School Board of Clay County

September 4, 2025 - Regular School Board Meeting

Title
CS5 - Interlocal Agreement Between The School Board of Clay County, Florida and Eagle Harbor Association Regarding Usage

of District Recreational Facilities.

Description

Fleming Island High School would like to enter into an Interlocal Agreement with Eagle Harbor Association for the purpose of
which is to allow their swim team to use the competition swimming pool facilities at the Eagle Harbor Aquatic Facilities for
practices and swim meets.

Gap Analysis
N/A

Previous Outcomes
N/A

Expected Outcomes
Approval of this item will allow Fleming Island High School swim team to use the Eagle Harbo Aquatic Facility competition
swimming pool for practices and for swim meets.

Strategic Plan Goal
N/A

Recommendation
Approve Interlocal Agreement as submitted.

Contact
Travis Cunningham Athletic Director Fleming Island High School ; Matthew Fetzner Swim Coach

Financial Impact
$1,800.00

Review Comments

Attachments

@ Interlocal Agreement FIHS Swim (2025) - EAGLE HARBOR.docx - Google Docs.docx - Google Docs.pdf
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INTERLOCAL AGREEMENT BETWEEN THE SCHOOL BOARD OF CLAY COUNTY,
FLORIDA, AND EAGLE HARBOR COMMUNITY DEVELOPMENT DISTRICT
REGARDING USE OF DISTRICT'S AMENITY COMPLEX FACILITIES

THis AGREEMENT (“Agreement”) is effective this _ day of _2025, and is by and between:

THE CROSSINGS AT FLEMING ISLAND CoMMUNITY DEVELOPMENT DISTRICT, a local
unit of special-purpose government established pursuant to Chapter 190, Florida
Statutes, with offices at 2105 Harbor Lake Dr, Fleming Island, Florida 32003 (the
"District"), and

THE ScHOOL BoARD OF CLAY COUNTY, FLORIDA (“School Board”) FOR THE USE AND
BENEFIT OF THE FLEMING IsLaAND HiGH ScHooL SwiMm TEam (“Swim Team”),
900 Walnut Street, Green Cove Springs, Florida 32043 (the School Board and the

Swim Team together with the District, the “Parties”).

RECITALS

WHEREAS, it is the purpose and intent of this Agreement to permit and authorize the
School Board and the District to make the most efficient use of their respective resources,
authority and capabilities by enabling them to cooperate on the basis of mutual advantage and to
achieve the results provided in this Agreement pursuant to Section 163.01, Florida Statutes,
known as the Florida Interlocal Cooperation Act of 1969 (“Cooperation Act”); and

WHEREAS, it is the purpose of the Cooperation Act to provide a means by which the
School Board and the District may exercise their respective privileges and authority which they
may have separately, but which pursuant to this Agreement and Cooperation Act they may
exercise collectively; and

WHEREAS, the District 1s a special-purpose unit of local government established pursuant
to and governed by Chapter 190, Florida Statutes; and

WHEREAS, the District owns, operates and maintains certain recreational facilities,
including a competition pool (“Aquatic Facilities”); and

WHEREAS, the School Board, on behalf of the Swim Team, approached the District and
expressed desires to make use of the Aquatic Facilities for practices and the hosting of swim
meets; and

WHEREAS, the District is willing to allow the Swim Team to make use of the Aquatic
Facilities for practices and swim meets provided that such use does not impede the operation of
the Aquatic Facilities; and

WHEREAS, the District has determined that providing the School Board with the ability to

use the competition pool is a benefit to the District, is a proper public purpose, and makes
appropriate use of the Aquatic Facilities; and
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WHEREAS, the District and the School Board warrant and agree that they have all right,
power and authority to enter into and be bound by this Agreement.

Now, THEREFORE, in consideration of the recitals, agreements, and mutual covenants
contained herein, and other good and valuable consideration, the receipt and sufficiency of which
are hereby acknowledged by the Parties, the Parties agree as follows:

SecTioN 1. REeciTALs. The recitals so stated are true and correct and by this reference are
incorporated into and form a material part of this Agreement.

Section 2. Term. This Agreement shall be effective July 29, 2025 and shall terminate
September 30, 2028 unless terminated early in accordance with Section 8 below. However, the
covenants and obligations of the School Board contained in this Agreement shall survive
termination for acts and omissions which occurred during the effective term of this Agreement.

SEcTION 3. UsaGe By Swim TEAM.

A. Usage; Generally. The District hereby grants to the Swim Team a license to use the
Aquatic Facilities for practices and meets in accordance with the schedules attached hereto as
Exhibit A, as coordinated between the District’s representative and the Swim Team
representative, and with the guidelines provided in Exhibit B, both of which are incorporated
herein by this reference (“License’). Swim Team shall hold no more than six (6) “Home” meets
as indicated in the schedule provided in Exhibit A. The License to use the Aquatic Facilities is
limited to the hours provided in such schedules. In consideration of said use of the Aquatic
Facilities, School Board and Swim Team agree to the following conditions:

1. Access to the Aquatic Facilities is limited to the competition pool, the pool
decks, parking lot serving the Aquatic Facilities and designated restrooms in case
of emergencies. No other use of, or access to, the District’s recreational facilities
is permitted.

il. Swim Team understands and acknowledges that there are limited parking
spaces available at the District’s facilities, which is primarily available for District
residents wishing to utilize the District’s recreational facilities. During the meets,
the Swim Team will leave at least one (1) row of parking spaces closest to the
Aquatic Facilities open and available to residents who want to use the District
facilities. Swim Team shall be responsible for redirecting the traffic to enforce the
same. No parking shall impede the flow of traffic on the streets. Swim Team staff
shall inform its team members and the visiting teams and spectators coming to the
meets of the limited parking available at the District facilities and shall encourage
them to carpool to the District facilities. Swim Team shall, to the maximum extent
possible, carpool to the District facilities for practices and meets, and whenever
feasible, shall utilize a school bus or similar mode of mass transportation to arrive
at the District facilities.
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iil. The District hereby designates the District Manager or his or her designee
as the District’s representative.

v. Swim Team’s use of Aquatic Facilities shall be in conjunction with the use
of the Aquatic Facilities by other members of the public and by other swim teams,
if any, and the Swim Team use shall not interfere with the operation of the
Aquatic Facilities as a public improvement.

V. All use of the Aquatic Facilities shall be subject to the policies and
regulations of the District, including but not limited to the Eagle Harbor Facilities
and Amenity Policies, the Guidelines for the Swim Team Usage and Guidelines
for Swim Team Meets, which are incorporated herein and attached as Exhibit B.

vi. The District shall have the right to take such actions as are necessary to
preserve the health, safety and welfare of its residents, landowners, lands and
facilities.

vtt—Persons identified as Coaches by the Swim Team, and any such Coach’s
minor children, may participate on the Swim Team.:

viii. The Swim Team shall (i) provide one (1) time payment of eighteen
hundred dollars and zero cents ($1800.00) to the District in year 1, nineteen
hundred dollars and zero cents $1900.00, year 2. Two thousand dollars and zero
cents $2000.00 year 3. 1 year extension option in the amount of twenty two
hundred dollars and zero cents $2200.00. If requested by the District, Swim Team
shall (i1) provide a minimum of five volunteers for one resident event as arranged
by the District; and (iii) provide at least ten (10) volunteer hours each week during
the term of this Agreement (which may include resident events referenced above).

B. Usage During an Endemic or Pandemic. In the event of a known endemic or
pandemic affecting the locality whereupon the District is located, the Parties agree that additional
procedures may apply to the Swim Team’s usage of the Aquatic Facilities, which shall apply by
an amendment to this Agreement to be executed by the Parties and Swim Team agrees to enter
into same, as necessary.

SEcTION 4. CARE OF THE PrOPERTY. School Board agrees to use all due care to protect
the property of the District, its residents and landowners from damage, and to require any meet
participants invited to the Aquatic Facilities to do the same. School Board agrees that it shall
assume responsibility for any and all damage to the District's facilities or lands as a result of
School Board's use under this Agreement other than damage which may be attributable to
ordinary wear and tear as determined by the District. In the event that any damage to the
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District's facilities or lands occurs, the District shall notify the School Board of such damage and
shall allow the School Board’s agents or employees the opportunity to examine the damage prior
to repair. Swim Team agrees that the District may make whatever arrangements necessary, in its
sole discretion, to promptly make any such repairs as is necessary to preserve the health, safety
and welfare of the District's lands, facilities, residents and landowners. Swim Team agrees to
reimburse the District for any such repairs within thirty (30) days of receipt of an invoice from
the District reflecting the cost of the repairs made under this Section.

SECTION 5. ENFORCEMENT. A default by either Party under this Agreement shall entitle the
other Party to all remedies available at law or in equity, which shall include, but not be limited
to, the right of damages, injunctive relief and specific performance. Notwithstanding this, the
School Board’s right to recover damages from the District on any and all claims of any type shall
be limited in all instances to no more than five-hundred dollars and zero cents ($500.00).

SECTION 6. INDEMNIFICATION AND INSURANCE. The Swim Team agrees to indemnify and
hold harmless the District and its officers, agents and employees from any and all liability,
claims, actions, suits or demands by any person, corporation or other entity for injuries, death or
property damage of any nature, arising out of, or in connection with, wholly or in part by, the use
of the District's facilities and lands by the Swim Team and its guests, including litigation or any
appellate proceedings, both in and outside court proceedings, with respect thereto, and
specifically including but not limited to claims arising out of or connected to alleged or actual
exposure to the COVID-19 virus.

Notwithstanding any terms of this Agreement to the contrary, the Parties agree that
nothing herein shall be construed as a waiver of either the School Board’s or the District's
sovereign immunity or limits of liability beyond any statutory limited waiver of immunity or
limits of liability which may have been adopted by the Florida Legislature in Section 768.28,
Florida Statutes, or other statute. The School Board, subject to the School Board’s self-insured
retention, agrees and covenants to provide liability insurance with limits of One Million Dollars
($1,000,000.00) applicable to bodily injury, sickness or death in any one occurrence and One
Million Dollars ($1,000,000.00) for loss or damage to property in any one occurrence and shall
provide evidence of such insurance in the form of an insurance certificate prior to commencing
use of the District’s facilities under this Agreement. Additionally, the School Board agrees that
its policy may not be canceled during the term of this Agreement without at least thirty (30)
days’ written notice to the District.

Notwithstanding any language in this section to the contrary, nothing in this
indemnification agreement shall be construed or interpreted to increase the scope or dollar limit
of the Swim Team’s or the School Board’s liability beyond that which is set forth in Section
768.28, Florida Statutes, or to otherwise waive the Swim Team’s/School Board’s sovereign
immunity, or to require the Swim Team/School Board to indemnify District or any other person,
corporation, or legal entity of any kind or nature whatsoever for injury or loss resulting from any
acts other than the negligent acts of the Swim Team or the School Board or its agents or
employees. The Swim Team and the School Board shall not indemnify any party for attorney’s
fees or costs other than those court costs which are set forth by Florida Statute or other Florida
law as recoverable costs of court.
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SEcTION 7. RECOVERY OF Costs AND FEEs. In the event either Party is required to enforce
this Agreement by court proceedings or otherwise, then the substantially prevailing party shall be
entitled to recover from the other party all costs incurred, excluding reasonable attorneys' fees.

SecTiON 8. TERMINATION. Both Parties shall have the right to terminate this Agreement at
any time without cause with written notice. However, the covenants and obligations of Swim
Team contained in this Agreement shall survive termination for acts and omissions which
occurred during the effective term of the agreement.

SECTION 9. ENTIRE AGREEMENT. This instrument, together with the attached Exhibits,
shall constitute the final and complete expression of the agreement between the Parties relating
to the subject matter of this Agreement.

SecTioN 10. AMENDMENT. Amendments to and waivers of the provisions contained in this
Agreement may be made only by an instrument in writing that is executed by both Parties hereto.

SEcTION 11. AssiIGNMENT. Neither the District nor the Swim Team may assign their rights,
duties, or obligations under this Agreement or any monies to become due hereunder without the

prior written approval of the other. Any attempted assignment without such written approval
shall be void.

SEcTION 12. AppPLICABLE LAw. This Agreement and the provisions contained herein shall
be construed, interpreted and controlled according to the laws of the State of Florida. The Parties
consent to and agree that the exclusive venue for any litigation arising out of or related to this
Agreement shall be in a court of appropriate jurisdiction, in and for Clay County, Florida.

Section 13. Notices. All notices, requests, consents and other communications hereunder
("Notices") shall be in writing and shall be delivered, mailed by overnight delivery service or
First Class Mail, postage prepaid, to the Parties, as follows:

1. If to Swim Team: Fleming Island High School Swim Team
2025 Highway 16 West
Green Cove Springs, Florida 32043
Attn: Matthew Fetzner, Swim Team Coach

With a copy to: Jeremiah Blocker
Attorney to Clay County School Board
900 Walnut Street
Green Cove Springs, Florida 32043

2. If to District:
The Crossings at Fleming
Island CDD, 2105 Harbor
Lake Dr Fleming Island, FL
32003
Attn: Steve Andersen, District Manager
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Except as otherwise provided in this Agreement, any Notice shall be deemed received
only upon actual delivery at the address set forth above. Notices delivered after 5:00 p.m. (at the
place of delivery) or on a non-business day, shall be deemed received on the next business day. If
any time for giving Notice contained in this Agreement would otherwise expire on a
non-business day, the Notice period shall be extended to the next succeeding business day.
Saturdays, Sundays, and legal holidays recognized by the United States government shall not be
regarded as business days. Counsel for the District and counsel for the School Board may deliver
Notice on behalf of the District and the School Board. Any party or other person to whom
Notices are to be sent or copied shall notify the other parties and addressees of any change in
name or address to which Notices shall be sent by providing the same on five (5) days’ written
notice to the parties and addressees set forth herein.

SeEcTioN 14. SEVERABILITY. The invalidity or unenforceability of any one or more
provisions of this Agreement shall not affect the validity or enforceability of the remaining
portions of this Agreement, or any part of this Agreement not held to be invalid or
unenforceable.

SECTION 15. AUTHORIZATION. The execution of this Agreement has been duly authorized
by the appropriate body or official of the District and the School Board, both the District and the
School Board have complied with all the requirements of law, and both the District and the
School Board have full power and authority to comply with the terms and provisions of this
instrument.

SEcTION 16. HEADINGS FOR CONVENIENCE ONLY. The descriptive headings in this
Agreement are for convenience only and shall neither control nor affect the meaning or
construction of any of the provisions of this Agreement.

SEcTiON 17. EXEcuTiON IN COUNTERPARTS. This Agreement may be executed in any
number of counterparts, each of which, when executed and delivered, shall constitute an original,
and such counterparts together shall constitute one and the same instrument. Signature and
acknowledgment pages, if any, may be detached from the counterparts and attached to a single
copy of this Agreement to physically form one document.

SEcTION 18. Access To REcORrDs. The access to, disclosure, non-disclosure, or exemption
of records, data, documents, and/or materials, associated with this Agreement shall be subject to
the applicable provisions of the Florida Public Records Law (Chapter 119, Florida Statutes), and
other applicable State or Federal law. Access to such public records may not be blocked,
thwarted, and/or hindered by placing the public records in the possession of a third party, or an
unaffiliated party.

Section 19. FiLinG. After approval of this Agreement by the respective governing bodies
of the School District and the District, and its execution by the duly qualified and authorized
officers of each of the Parties, the District shall cause this Agreement to be filed with the Clerk
of the Circuit Court of Clay County, Florida, in accordance with the requirements of Section
163.01(11), Florida Statutes.

[Signatures on next page]

Page 166 of 2427



IN WITNESS WHEREOF, the Parties hereto have signed and sealed this Agreement on the day and
year first written above.

THE SCHOOL BOARD OF CLAY
COUNTY, FLORIDA

By:

Dated:

Erin Skipper, Chairperson

Attest:

By:
Dated:
DAVID S. BROSKIE, Superintendent of Schools

Reviewed for legal sufficiency by:

By:
Dated:

JEREMIAH BLOCKER,

Attorney for The School Board of Clay
County, Florida

THE CROSSINGS AT
FLEMING ISLAND CDD

By:

Dated:

Steve Andersen, District Manager

Witness:

By:
Dated:

Exhibit A Swim Team Practice and Meet Schedules
Exhibit B Guidelines for S wim Team
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EXHIBIT A

Fleming Island High School

2233 Village Square Parkway
Fleming Island, FL. 32003
Phone: (904) 336-7500
Fax: (904) 336-7478

Thomas E. Pittman

Principal
Mark Mckinney Heather Labbe Brittany Senna Amy Cannon
Assistant Principal Assistant Principal Assistant Principal Dean of Students

To whom it may concern,

Fleming Island High School Swimming and Diving team requests use of the Eagle Harbor Aquatic
Facilities for practice and competition.

The Official Swim and Dlve season begins July 31st and extends into mid November annually. Fleming
Island High School requests the competitive swim lanes for 2 hours of practice Monday through Friday
during this period. Practice times will be coordinated annually with the Eagle Harbor Aquatics Director.

The primary location for practice and sole location for “home” competitions will be the Eagle Harbor
Swim Park. Use of Eagle Harbor’s Waterfront facility may be allowed for practice late in the season

n should low water temperatures occur at Swim Park. Approval/coordination with the Eagle Harbor
Aguatics director is required prior.

Competitions, or meets, normally last 3-4 hours and are scheduled on weekdays. Fleming Island
requests the ability to host a minimum of 4 meets scheduled at Eagle Harbor each season. Fleming
Island Highschool’s Head Coach will coordinate the meet schedule with the Eagle Harbor Aquatics
Director. Eagle Harbor will provide a Supervisor and Lifeguard for each meet.

Fleming Island High will maintain a minimum of 1 lifeguard, usually the coaching staff, on deck during
practice and meets. Athletes are not permitted to enter Eagle Harbor facilities without coaches present.
Fleming Island High School is responsible for cleanliness of the facility and for any lost or broken items
as a result of practice or swim meets.

Thank you very much for your consideration. We look forward to a continued partnership.

Matthew Fetzner

Fleming Island High School
Swimming and Diving Head Coach
matthew.fetzner@myoneclay.net
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EXHIBIT B

Guidelines for Swim Team Usage

Practice beginning August 11th - mid November when States concludes
approx 3p-5p

o (Practice cannot be prior to sunrise or after sunset due to license).
If Swim Park hours coincide with swim team practice the dive well is not
available for use.
Organized practices are limited to Swim Park only.
Eagle Harbor will provide 1 supervisor and 1 Lifeguard for each meet.
High School Swim practice must have a lifeguard (usually the
coach/assistant coach on deck at all times).
Entry into facility is only permitted when Coach is present

o EH Lifeguards that are also FIHS swimmers are not permitted to open

the facility prior to arrival of coaches.

Meets take place during the week on mutually agreed upon dates when the
facility is already closed to residents, no weekends or weekdays when the
pool is still open for residents.
No use of Swim Park for practice on Monday September 1st (Labor Day).
Senior night facility rental negotiated outside of the swim team use contract.
Cleanup of restrooms, pool and pool deck after practices and meets are the
responsibility swim team (cleaning supplies will be provided)
FIHS is responsible for lost or broken items that occur during practice or
swim meets.
Umbrellas and stands are not permitted to be moved unless under staff
supervision.
FIHS swim team coaches are responsible for communicating and enforcing
rules to guest team coaches, swimmers and spectators.
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School Board of Clay County

September 4, 2025 - Regular School Board Meeting

Title
C6 - School Improvement Plan Approval

Description

According to State Rule 6A-1.099811, School Improvement Plans are fluid plans developed by school leadership and approved
by the SAC and district to guide school improvement planning, problem solving and implementation processes by coordinating
strategies and resources that will lead to increased student achievement.

Every school writes a School Improvement Plan each year. Each plan is developed collaboratively with various stakeholders
including teachers, support staff, administration, parents, and community members. Teams reflect on previous school data and
develop goals to address specific grade levels, subject areas, and/or subgroups. The plan outlines areas of focus, measurable
outcomes, action steps, evidence-based strategies, and timeline for implementation.

Gap Analysis
These plans are necessary for school improvement efforts.

Previous Outcomes
School improvement plans, while only required to be approved by the district, have previously been reviewed and approved by
the School Board.

Expected Outcomes
Approval of all School Improvement Plans for the 2025-2026 school year

Strategic Plan Goal

Goal 1: Student Success

Provide evidence-based academic opportunities with differentiated support for all students.

Goal 4: Safe and Positive Learning Environment

Cultivate and sustain resilience, respect, and positive behavior through the training and implementation of student-centered,
evidence-based practices.

Recommendation
That the School Board approve the School Improvement Plans for the 2025-2026 school year.

Contact
Roger Dailey, Chief Academic Officer, 904.336.6904 roger.dailey @myoneclay.net

Financial Impact
None

Review Comments

Attachments

@ School Improvement Plans 2025-2026.pdf
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Clay ARGYLE ELEMENTARY SCHOOL 2025-26 SIP

School Board Approval

A "Record School Board Approval Date" tracking event has not been added this plan. Add this
tracking event with the board approval date in the notes field to update this section.

SIP Authority

Section (s.) 1001.42(18)(a), Florida Statutes (F.S.), requires district school boards to annually
approve and require implementation of a new, amended or continuation SIP for each school in the
district which has a school grade of D or F; has a significant gap in achievement on statewide,
standardized assessments administered pursuant to s. 1008.22, F.S., by one or more student
subgroups, as defined in the federal Elementary and Secondary Education Act (ESEA), 20 U.S. Code
(U.S.C.) § 6311(c)(2); has not significantly increased the percentage of students passing statewide,
standardized assessments; has not significantly increased the percentage of students demonstrating
Learning Gains, as defined in s. 1008.34, F.S., and as calculated under s. 1008.34(3)(b), F.S., who
passed statewide, standardized assessments; has been identified as requiring instructional supports
under the Reading Achievement Initiative for Scholastic Excellence (RAISE) program established in
s. 1008.365, F.S.; or has significantly lower graduation rates for a subgroup when compared to the
state’s graduation rate.

SIP Template in Florida Continuous Improvement Management
System Version 2 (CIMS2)

The Department's SIP template meets:

1. All state and rule requirements for public district and charter schools.

2. ESEA components for targeted or comprehensive support and improvement plans required for
public district and charter schools identified as Additional Targeted Support and Improvement
(ATSI), Targeted Support and Improvement (TSI), and Comprehensive Support and
Improvement (CSlI).

3. Application requirements for eligible schools applying for Unified School Improvement Grant
(UniSIG) funds.

Purpose and Outline of the SIP

The SIP is intended to be the primary artifact used by every school with stakeholders to review data,
set goals, create an action plan and monitor progress. The Department encourages schools to use
the SIP as a “living document” by continually updating, refining and using the plan to guide their work
throughout the year.
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Clay ARGYLE ELEMENTARY SCHOOL 2025-26 SIP

l. School Information

A. School Mission and Vision

Provide the school's mission statement

The mission of Argyle Elementary School, Home of the Pioneers, is to work collaboratively with all
stakeholders to provide a public education experience that is engaging, innovating, reflective, and
safe, which will establish confidence in all students. We will increase student achievement by
providing students with learning opportunities that are rigorous with benchmark aligned content that is
relevant, and transcends beyond the boundaries of the school walls. We will ensure a working and
learning environment built upon community, accountability, mindfulness, intentionality, regulation,
prevention and engagement. Through these values, we will maximize student potential and promote
individual ownership.

Provide the school's vision statement

The vision of Argyle Elementary School is to equip students with the skills needed to forge the future's
next discoveries, inventions, solutions, and adventures in a world of new possibilities. We envision
our Pioneers as safe, responsible, reflective, confident, innovative, and engaged individuals who
foster a lifelong love of learning, preparing them to be compassionate and contributing global

citizens.

B. School Leadership Team, Stakeholder Involvement and SIP
Monitoring

1. School Leadership Membership

School Leadership Team

For each member of the school leadership team, enter the employee name, and identify the position
title and job duties/responsibilities as they relate to SIP implementation for each member of the
school leadership team.

Leadership Team Member #1

Employee's Name
Mary Dorsch

mary.dorsch@myoneclay.net

Position Title
Principal
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Clay ARGYLE ELEMENTARY SCHOOL 2025-26 SIP

Job Duties and Responsibilities

The function of the School-Based Leadership Team (SBLT) is to analyze

school-wide data to determine the effectiveness of Tier 1 instruction for all

students. Data to be analyzed includes K-6 FAST assessment and K-2 Foundational Skills
Assessment using Accidence The Principal is a participant

in the data meetings and SBLT meetings.

The Assistant Principals will attend the discussions in a support role for the Principal.

The school based literacy team may provide effective interventions for the

Tier 1, 2, or 3 instructional needs, as well as the school based leadership team will support
recommendations for math. The Intervention Team Facilitator is

present to help ensure that the district's MTSS plan is followed. Lead teachers

sometimes serve on the SBLT as a liaison to other teachers in their grade/

content area grouping.

Leadership Team Member #2

Employee's Name
Casey Leone

casey.leone@myonclay.net

Position Title
Assistants Principal

Job Duties and Responsibilities

The Assistant Principal will attend the meetings in a support role for the
Principal.

Leadership Team Member #3

Employee's Name
Olivia Smith

olivia.smith@myoneclay.net

Position Title
Assistant Principal

Job Duties and Responsibilities

The Assistant Principal will attend the meetings in a support role for the
Principal.
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Leadership Team Member #4

Employee's Name
Michelle Barnes

michelle.barnes@myoneclay.net

Position Title
Intervention Team Facilitator and Title 1 Lead

Job Duties and Responsibilities

Intervention Team Facilitator is present to help ensure that the district's MTSS plan is followed, and
that tier 1, 2, 3 are implemented with fidelity in reading, math, and behavior. supports the
implementation of effective tier 1 instructional in reading classrooms 3rd -6th grade. Mrs. Barnes
oversee the School Based Literacy Team in tracking progress monitoring, data driven planning, and
implementation research based practices in all reaching classroom. In this role, she will provide

Leadership Team Member #5

Employee's Name
Breclyn Kriener

breclyn.kriener@myoneclay.net

Position Title
Teacher K-6 and Title 1 Lead

Job Duties and Responsibilities

Mrs. Kriener supports the implementation of effective tier 1 instructional in K-6
grades.

Mrs. Kriener is the 4th-Grade Team Lead. In this role, she will guide her

team in improving student achievement by modeling and supporting effective
instructional practice, data analysis, collegial learning, communication, and
oversight.

Leadership Team Member #6

Employee's Name
Melanie Newport

melanie.newport@myoneclay.net

Position Title
Teacher ESE K-6

Job Duties and Responsibilities
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In this role, she will guide her team in

Improving student achievement by modeling and supporting effective
instructional practice, data analysis, collegial learning, communication, and
oversight.

Leadership Team Member #7

Employee's Name
Elizabeth Sellers

elizabeth.sellers@myoneclay.net

Position Title
ESE Teacher K-6

Job Duties and Responsibilities

In this role, she will guide her team in

Improving student achievement by modeling and supporting effective
instructional practice, data analysis, collegial learning, communication, and
oversight

Leadership Team Member #8

Employee's Name
Avery Davis

avery.davis@myoneclay.net

Position Title
Teacher K-6

Job Duties and Responsibilities

In this role, she will guide her

team in improving student achievement by modeling and supporting effective
instructional practice, data analysis, collegial learning, communication, and
oversight.

Leadership Team Member #9

Employee's Name
Tamara Mason

tamara.mason@myoneclay.net

Position Title
VE-ESE Team Lead PBS K-6
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Job Duties and Responsibilities

Mrs. Mason is the VE ESE Team Lead. In this role, she will guide her team in
Improving student achievement by modeling and supporting effective
instructional practice, data analysis, collegial learning, communication, and
oversight.

Leadership Team Member #10

Employee's Name
Jon Christy Bankhead

jonchristy.bankhead@myoneclay.net

Position Title
Teacher K-6

Job Duties and Responsibilities

Ms. Bankhead is fifth grade ELA teacher and a member of the school based leadership team. In this
role, she will guide her team in

Improving student achievement by modeling and supporting effective

instructional practice, data analysis, collegial learning, communication, and

oversight.

Leadership Team Member #11

Employee's Name
Kacee Wolfe

kacee.wolfe@myoneclay.net

Position Title
Teacher K-6

Job Duties and Responsibilities

Ms. Wolfe is a self contained grade 1 teacher, team lead and a member of the school based
leadership team. In this role, she will guide her team in

Improving student achievement by modeling and supporting effective

instructional practice, data analysis, collegial learning, communication, and

oversight.

Leadership Team Member #12

Employee's Name
Ashlee Morgan
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ashlee.morgan@myoneclay.net

Position Title
Teacher PrK-3

Job Duties and Responsibilities

Ms. Morgan is a self contained grade 2 teacher, team lead and a member of the school based
leadership team. In this role, she will guide her team in

Improving student achievement by modeling and supporting effective

instructional practice, data analysis, collegial learning, communication, and

oversight.

Leadership Team Member #13

Employee's Name
Miguel Rivera

miguel.rivera@myoneclay.net

Position Title
Teacher K-6

Job Duties and Responsibilities

Mr. Rivera is grade 6 ELA/ SS/ Writing teacher a member of the school based leadership team. In
this role, she will guide her teamin

Improving student achievement by modeling and supporting effective

instructional practice, data analysis, collegial learning, communication, and

oversight.

Leadership Team Member #14

Employee's Name
Amanda Mercer

amanda.mercer@myoneclay.net

Position Title
Teacher K-6

Job Duties and Responsibilities

Mrs. Mercer is a grade 5 science teacher, team lead, and member of the school based leadership
team. In this role, she will guide her team in

Improving student achievement by modeling and supporting effective

instructional practice, data analysis, collegial learning, communication, and
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oversight

2. Stakeholder Involvement

Describe the process for involving stakeholders [including the school leadership team, teachers and
school staff, parents, students (mandatory for secondary schools) and families, and business or
community leaders] and how their input was used in the SIP development process (20 U.S.C. §
6314(b)(2), ESEA Section 1114(b)(2).

Note: If a School Advisory Council is used to fulfill these requirements, it must include all required
stakeholders.

Quarterly School Advisory Council meetings will be held during the school year to involve all
stakeholders in school improvement efforts. During the 1st-quarter SAC meeting, our SBLT and SAC
committee will

present the SIP to stakeholders. The SIP will be reviewed for feedback and input from stakeholders
for the final SIP approval.

3. SIP Monitoring

Describe how the SIP will be regularly monitored for effective implementation and impact on
increasing the achievement of students in meeting the state academic standards, particularly for
those students with the greatest achievement gap. Describe how the school will revise the plan with
stakeholder feedback, as necessary, to ensure continuous improvement (20 U.S.C. § 6314(b)(3),
ESEA Section 1114(b)(3)).

Quarterly School Advisory Council meetings will be held during the school year to involve all
stakeholders in school improvement efforts. At each meeting, schoolwide progress monitoring data
will be reviewed to ensure that student achievement and proficiency rates are in alignment with our
established SIP goals. Adjustments to the plan, as needed, will be agreed upon by all stakeholders
during these meetings to maximize effective instructional strategies to propel student learning.
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C. Demographic Data

2025-26 STATUS

ACTIVE
(PER MSID FILE)
SCHOOL TYPE AND GRADES SERVED ELEMENTARY
(PER MSID FILE) PK-5

PRIMARY SERVICE TYPE K-12 GENERAL EDUCATION

(PER MSID FILE)

2024-25 TITLE | SCHOOL STATUS YES
2024-25 ECONOMICALLY DISADVANTAGED (FRL) RATE 65.8%
CHARTER SCHOOL NO
RAISE SCHOOL YES

2024-25 ESSA IDENTIFICATION

*UPDATED AS OF 1 N/A

ELIGIBLE FOR UNIFIED SCHOOL IMPROVEMENT GRANT

(UNISIG)
STUDENTS WITH DISABILITIES
(SWD)
ENGLISH LANGUAGE LEARNERS
(ELL)
2024-25 ESSA SUBGROUPS REPRESENTED ASIAN STUDENTS (ASN)
(SUBGROUPS WITH 10 OR MORE STUDENTS) BLACK/AFRICAN AMERICAN
(SUBGROUPS BELOW THE FEDERAL THRESHOLD ARE STUDENTS (BLK)
IDENTIFIED WITH AN'ASTERISK) HISPANIC STUDENTS (HSP)
MULTIRACIAL STUDENTS (MUL)
WHITE STUDENTS (WHT)
ECONOMICALLY DISADVANTAGED
STUDENTS (FRL)
2024-25: A
SCHOOL GRADES HISTORY 2023-24: C
*2022-23 SCHOOL GRADES WILL SERVE AS AN 2022-23: B
INFORMATIONAL BASELINE. 2021-22: B
2020-21:
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D. Early Warning Systems

1. Grades K-8
Current Year 2025-26

Using 2024-25 data, complete the table below with the number of students by current grade level that

exhibit each early warning indicator listed:

INDICATOR

K 1
School Enrollment 86 123
Absent 10% or more school days 14 22
One or more suspensions 3 13
Course failure in English Language Arts (ELA) 0 9
Course failure in Math 1 4
Level 1 on statewide ELA assessment 12 37
Level 1 on statewide Math assessment 14 22

Number of students with a substantial reading
deficiency as defined by Rule 6A-6.053, F.A.C. (only 0 0
applies to grades K-3)

Number of students with a substantial mathematics
defined by Rule 6A-6.0533, F.A.C. (only applies to 0 0
grades K-4)

Current Year 2025-26

2
94
21

26
23

GRADE LEVEL

3 4 5
118 112 99
22 18 19
13 15 12
23 1 0
0 2 M
26 22 22
20 9 26
2 0 0
0 0 0

6
84
28
14
1
0
6
1

TOTAL

7

716
144
78
40
21
151
125

Using the table above, complete the table below with the number of students by current grade level

that have two or more early warning indicators:
INDICATOR
K

Students with two or more indicators 10
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1
15

GRADE LEVEL

2 3 4 5
1 39 22 29

6

12

TOTAL
7 8

138
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Current Year 2025-26

Using the table above, complete the table below with the number of students retained:
GRADE LEVEL
INDICATOR TOTAL
K 1 2 3 4 5 6 7 8
Retained students: current year 1 3 0 5 6 0 O 15

Students retained two or more times 0

Prior Year (2024-25) As Last Reported (pre-populated)
The number of students by grade level that exhibited each early warning indicator:

GRADE LEVEL
INDICATOR TOTAL
K 1 2 3 4 5 6 7 8

Absent 10% or more school days 15 39 23 25 28 19 15 164
One or more suspensions 8 3 27 19 15 72
Course failure in English Language Arts (ELA) 5 5 6 16
Course failure in Math 1 2 2 3 8
Level 1 on statewide ELA assessment 20 35 31 27 30 17 160
Level 1 on statewide Math assessment 33 26 24 20 30 22 155
Number of students with a substantial reading deficiency

as defined by Rule 6A-6.053, F.A.C. (only applies to 20 35 3 86
grades K-3)

Number of students with-a substantial mathematics

defined by Rule 6A-6.0533, F.A.C. (only applies to grades 33 26 24 20 103
K-4)

Prior Year (2024-25) As Last Reported (pre-populated)

The number of students by current grade level that had two or more early warning indicators:
GRADE LEVEL
INDICATOR TOTAL
K 1 2 3 4 5 6 7 8

Students with two or more indicators 1 3 4 4 4 4 20
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Prior Year (2024-25) As Last Reported (pre-populated)

The number of students retained:
GRADE LEVEL
INDICATOR TOTAL
K 1 2 3 4 5 6 7 8
Retained students: current year 2 1 4 1 8

Students retained two or more times 0
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2. Grades 9-12 (optional)

This section intentionally left blank because it addresses grades not taught at this school or
the school opted not to include data for these grades.
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ll. Needs Assessment/Data Review (ESEA Section 1114(b)(6))
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A. ESSA School, District, State Comparison

The district and state averages shown here represent the averages for similar school types (elementary, middle, high school or
combination schools). Each “blank” cell indicates the school had less than 10 eligible students with data for a particular component and
was not calculated for the school.

Page 15 of 42

Data for 2024-25 had not been fully loaded to CIMS at time of printing.

2025 2024 2023*
SCHOOL DISTRICTT STATE' SCHOOL DISTRICTT STATE' SCHOOL DISTRICTT STATE?

ACCOUNTABILITY COMPONENT

ELA Achievement* 59 63 59 51 62 57 50 59 53
Grade 3 ELA Achievement 58 66 59 57 65 58 58 61 53
ELA Learning Gains 68 62 60 56 62 60

ELA Lowest 25th Percentile 64 60 56 59 60 57

Math Achievement* 64 67 64 53 67 62 52 64 59
Math Learning Gains 74 65 63 50 68 62

Math Lowest 25th Percentile 76 57 51 46 59 52

Science Achievement 52 62 58 38 61 57 55 65 54
Social Studies Achievement* 92

Graduation Rate
Middle School Acceleration
College and Career Acceleration

Progress of ELLs in Achieving

72 24 1
English Language Proficiency (ELP) % 63 %5 6 %5 o9

*In cases where a school does not test 95% of students in a subject, the achievement component will be different in the Federal Percent of Points
Index (FPPI) than in school grades calculation.

**Grade 3 ELA Achievement was added beginning with the 2023 calculation.

T District and State data presented here are for schools of the same type: elementary, middle, high school, or combination.
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B. ESSA School-Level Data Review (pre-populated)

2024-25 ESSA FPPI
ESSA Category (CSI, TSI or ATSI)
OVERALL FPPI — All Students
OVERALL FPPI Below 41% - All Students
Total Number of Subgroups Missing the Target
Total Points Earned for the FPPI
Total Components for the FPPI
Percent Tested

Graduation Rate

ESSA OVERALL FPPI HISTORY
2024-25 2023-24 2022-23 2021-22 2020-21** 2019-20*

68% 48% 54% 55% 44%

N/A

68%

No

608

99%

2018-19

66%

* Any school that was identified for Comprehensive or Targeted Support and Improvement in the previous school year
maintained that identification status and continued to receive support and interventions in the 2020-21 school year. In April
2020, the U.S. Department of Education provided all states a waiver to keep the same school identifications for 2019-20 as

determined in 2018-19 due to the COVID-19 pandemic.

** Data provided for informational purposes only. Any school that was identified for Comprehensive or Targeted Support and
Improvement in the 2019-20 school year maintained that identification status and continued to receive support and
interventions in the 2021-22 school year. In April 2021, the U.S. Department of Education approved Florida's amended
waiver request to keep the same school identifications for 2020-21 as determined in 2018-19 due to the COVID-19

pandemic.
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C. ESSA Subgroup Data Review (pre-populated)

ESSA
SUBGROUP

Students With
Disabilities

English
Language
Learners

Asian Students

Black/African
American
Students

Hispanic
Students

Multiracial
Students

White Students

Economically
Disadvantaged
Students

2024-25 ESSA SUBGROUP DATA SUMMARY

FEDERAL
PERCENT OF
POINTS INDEX

50%

60%

70%

60%

70%

70%

66%

65%

SUBGROUP
BELOW 41%

No

No

No

No

No

No

No

No
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D. Accountability Components by Subgroup

Each “blank” cell indicates the school had less than 10 eligible students with data for a particular component and was not calculated for

the school.

All Students

Students With
Disabilities

English
Language
Learners

Asian
Students

Black/African
American
Students

Hispanic
Students

Multiracial
Students

White
Students

Economically
Disadvantaged
Students

ELA

ACH.

59%

36%

36%

70%

53%

65%

58%

59%

53%

GRADE
3 ELA
ACH.

58%

30%

55%

55%

61%

61%

56%

ELA
LG

68%

73%

47%

69%

69%

71%

66%

64%

2024-25 ACCOUNTABILITY COMPONENTS BY SUBGROUPS

ELA
LG
L25%

64%

67%

50%

71%

53%

65%

61%

MATH
ACH.

64%

45%

46%

70%

60%

69%

68%

63%

62%

MATH
LG

74%

71%

74%

74%

69%

81%

76%

74%

MATH
LG
L25%

76%

68%

82%

63%

92%

84%

76%

SCI SS

ACH. ACH.

52%

9%

38%

65%

53%

47%

GRAD
MS
RATE
ACCEL. 2023-24

c&cC
ELP
ACCEL
2023-24 PROGRESS
93%
93%
N
N
N
N
g
-
(
4
@
T
al
83%
91%

~
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All Students

Students With
Disabilities

English
Language
Learners

Black/African
American
Students

Hispanic
Students

Multiracial
Students

White
Students

Economically
Disadvantaged
Students

ELA

ACH.

51%

24%

31%

48%

54%

58%

48%

46%

GRADE
3 ELA
ACH.

57%

35%

52%

50%

71%

56%

49%

ELA
LG

56%

44%

73%

49%

64%

61%

57%

54%

2023-24 ACCOUNTABILITY COMPONENTS BY SUBGROUPS

ELA
LG
L25%

59%

65%

38%

88%

67%

59%

MATH
ACH.

53%

32%

46%

43%

64%

51%

56%

44%

MATH

LG

50%

46%

73%

45%

64%

53%

44%

50%

MATH

LG

L25%

46%

59%

41%

83%

38%

51%

SCI SS

ACH. ACH.

38%

27%

25%

48%

28%

GRAD

MS
RATE
ACCEL. 2022-23

C&C
ACCEL
2022-23

ELP

PROGRESS

24%

24%

23%

24%
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All Students
Students With
Disabilities

Black/African
American
Students

Hispanic
Students

Multiracial
Students

White Students
Economically

Disadvantaged
Students

ELA

ACH.

50%

25%

41%

60%

58%

51%

42%

GRADE
3 ELA
ACH.

ELA
LG

58%

36%

47%

79%

53%

55%

2022-23 ACCOUNTABILITY COMPONENTS BY SUBGROUPS

ELA
LG
L25%

MATH MATH g_.M_._ Sscl

ACH. LG 5 ACH.
52% 55%
29% 29%
40% 47%
62% 68%
53%

57% 64%
41% 37%

SS
ACH.

MS
ACCEL.

GRAD
RATE
2021-22

c&C
ACCEL
2021-22

ELP
PROGRESS
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E. Grade Level Data Review — State Assessments (pre-
populated)

The data are raw data and include ALL students who tested at the school. This is not school grade
data. The percentages shown here represent ALL students who received a score of 3 or higher on

the statewide assessments.

An asterisk (*) in any cell indicates the data has been suppressed due to fewer than 10 students
tested or all tested students scoring the same.

SUBJECT GRADE SCHOOL

ELA
ELA
ELA
ELA
Math
Math
Math
Math

Science

a o o b~ W O OO b~ W

55%
55%
44%
1%
58%
79%
37%
71%
50%

2024-25 SPRING

Page 193 of 2427

DISTRICT %?SHT%?(':'T'
65% -10%
59% -4%
56% -12%
67% 4%
66% -8%
63% 16%
55% -18%
77% 6%
61% -11%

STATE

57%
56%
56%
60%
63%
62%
57%
60%
55%

SCHOOL -
STATE

-2%
-1%
-12%
1%
-5%
17%
-20%
1%
-5%
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lll. Planning for Improvement

A. Data Analysis/Reflection (ESEA Section 1114(b)(6))

Answer the following reflection prompts after examining any/all relevant school data sources.

Most Improvement
Which data component showed the most improvement? What new actions did your school take in this
area?

Our data components that showed the most improvement was math achievement, math learning
gains, and lowest quartile. Math learning gains increased from 50% to 74%. In the lowest quartile, we
improved from 46% to 75%. Overall math achievement increased from 53% to 63%. For math
achievement SWD, we increased from 32% to 55%. LG for SWD increased from 46% to 70%. LQ
Gains for SWD increased from 59% to 68%.

We saw these increases as a result of our systematic instruction focus during the whole group PLC.
We engaged in an inquiry cycle with an overall focus of strong Tier | instruction with a focus on clear
learning targets and success criteria. The administrative team intentionally completed walkthroughs in
math classrooms during small group.instruction.

We had weekly attendance incentives on a schoolwide level. This included recognition of students
being on time and in class in-order to prioritize and maximize Tier | instruction.

During PM2 Data Chats, we looked at student data based on four quadrants (PG, PNG, NPG,
NPNG). For our subgroup students, we collaborated with the district ESE department to facilitate
planning collaboratives for Tier | instruction and implementation of SDI.

Lowest Performance
Which data component showed the lowest performance? Explain the contributing factor(s) to last
year's low performance and discuss any trends.

Third grade ELA showed the lowest performance. We increased from 54% to 55%, only a 1% gain.
While 3rd grade SWD increased in ELA from 35% to 52%, the overall proficiency for the grade level
remained stagnant. This could be attributable to the lack of evidence of collaborative planning
amongst the grade level teachers.

This creates an area of opportunity to offer in-house professional development during school choice
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weeks to build teacher capacity in student engagement, academic ownership, and rigorous
benchmark-aligned tasks.

Measurable outcomes: The administrative team will utilize the walkthrough tool to track collaborative
structures that transfer academic ownership to the students during small group instruction.
Additionally, acadience screeners could be used to a greater capacity to drive small group instruction
to close skill gaps in early literacy.

Greatest Decline
Which data component showed the greatest decline from the prior year? Explain the factor(s) that
contributed to this decline.

Fifth grade math demonstrated the greatest decline from 44% to 37% proficiency. Scheduling
obstacles did present themselves this year, so utilizing the master scheduling guidelines is an
administrative priority in order to limit transition time, as well as maximize tier | instructional and push-
in supports. Another priority for the upcoming school year is. generating teacher buy-in of PBIS
structures and implementation of Tier | behavior strategies. Participating in school-wide PBIS from the
beginning of the school year would improve the classroom culture of learning and increase student
engagement/sense of belonging.

Greatest Gap
Which data component had the greatest gap when compared to the state average? Explain the
factor(s) that contributed to this gap and any trends.

Two areas that had the greatest gap compared to the state average were 1st grade ELA and 5th
grade ELA. There was a 5% difference in 1st grade ELA and a 12% difference in 5th grade ELA.

For 1st grade ELA, there was limited buy-in from the teachers. There are clear opportunities for
professional development in the Science of Reading and the development of an emerging reader.

For 5th grade ELA, areas of growth are evident in collaborative planning and building in gap lessons
for adequate scaffolding and differentiation to meet the needs of all students. We need to emphasize
and build capacity in the implementation of power practices such as systematic instruction, direct
instruction, intentional small group instruction, and immediate corrective feedback.

EWS Areas of Concern
Reflecting on the EWS data from Part |, identify one or two potential areas of concern.

1st and 3rd grade are two grade levels that are high in EWS in all areas. These grade levels have
double digit numbers in 50% of the early warning sign indicators, including 39 students in the 3rd
grade with two or more indicators.
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Highest Priorities
Rank your highest priorities (maximum of 5) for school improvement in the upcoming school year.

1. K-6 ELA Achievement
2. 3rd and 5th Grade Math Achievement
3. Decrease in Suspension Rates
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B. Area(s) of Focus (Instructional Practices)

(Identified key Area of Focus that addresses the school’s highest priority based on any/all relevant
data sources)

Area of Focus #1

Address the school’s highest priorities based on any/all relevant data sources.

Instructional Practice specifically relating to Small-group Instruction

Area of Focus Description and Rationale

Area of Focus Description and Rationale: Include a description of your Area of Focus for each
relevant grade level, how it affects student learning and a rationale explaining how it was identified as
a crucial need from the prior year data reviewed.

Description: Targeted small group instruction in ELA and math, focusing on foundational and
prerequisite skills and addressing specific learning gaps identified in student data sources. Impact on
Student Learning: Aims to improve overall student achievement as measured by the proficiency
rates in ELA and math, and decrease the district/state achievement gaps through implementation of
key components of strong instruction (systematic instruction, explicit instruction, differentiation,
scaffolded instruction, and corrective feedback)Rationale:Prior year data shows a decrease in overall
math proficiency in 5th grade, with a decline in the rate of progress for 3rd grade math and 3-6 ELA.

Measurable Outcome
Measurable Outcome: Include prior year data and state the specific measurable outcome the school
plans to achieve for each relevant grade level. This should be a data-based, objective outcome.

Progress monitoring FAST data will reflect an increase of student proficiency in math and ELA by 5%
in overall achievement in K-2 and 3-6 grade. Walkthrough data demonstrate evidence of strong
instruction 80% content classroom. Students in lower quartile in ELA will increase learning gains
from 63% to 67% on the FAST assessment.

Monitoring
Monitoring: Describe how this Area of Focus will be monitored for implementation and impact to reach
the desired outcome.

Teaching and learning in a small group setting that is specifically targeted to the needs of students
identified in classroom and progress monitoring data. Ongoing monitoring through classroom
walkthroughs during small group intervention blocks will lead to improved student achievement
outcomes. Walkthrough data will be reviewed in Leadership Team meetings on a monthly basis,
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during faculty meetings, and during Progress Monitoring data chats. Data from common formative
assessments, acadience screeners, and progress monitoring assessments will be collected to
determine the impact on student achievement.

Person responsible for monitoring outcome
Mrs. Dorsch- Principal , Dr. Leone- Assistant Principal , Ms. Smith- Assistant Principal

Evidence-based Intervention:

Evidence-based intervention: (May choose more than one evidence-based intervention.) Describe the
evidence-based intervention (practices/programs) being implemented to achieve the measurable
outcomes in each relevant grade level and describe how the identified interventions will be monitored

for this Area of Focus (20 U.S.C. § 7801(21)(A)(i) and (B), ESEA Section 8101(21)(A) and (B)).
Description of Intervention #1:

The following evidence-based strategies will be implemented: Data-driven small group instruction.
Implementation of a Research based program that addresses the identified gaps aligned with the
Science of Reading. Direct instruction, systematic instruction, differination, scaffolding, and corrective
feedback. Explicit vocabulary instruction. Teachers will engage families in constructing goals,
monitoring progress, and supporting learning together.

Rationale:

If all teachers implement on-level curriculum using the power practices of instruction aligned to
Florida State Standards, then student proficiency rates will improve in the content areas. Instructional
interventionists, ESE teachers, and general education teachers are all intentionally and thoughtfully
trained and specialized in high- impact classroom strategies that focus on accelerating learning for
students whose performance is subordinate to that of their peers. Academically tested and proven,
research-based curricular materials are effective if implemented with fidelity, thus improving student
proficiency rates.

Tier of Evidence-based Intervention:
Tier 1 — Strong Evidence

Will this evidence-based intervention be funded with UniSIG?
No

Action Steps to Implement:
Action step(s) needed to address this Area of Focus or implement this intervention. Identify 2 to 3
action steps and the person responsible for each step.

Action Step #1

Teachers K-3 will utilize the intervention block for content area small group at tier 1. Teachers in
grades 4-6 grade will use the instructional minutes per the master schedule for small group on regular
and consistent basis.

Person Monitoring: By When/Frequency:

Mary Dorsch, Principal Dr. Leone Assistant April 2026/ Implemented during first quarter, and
Principal , Olivia Smith Assistant Principal and monitored/ supported yearlong.

Argyle Elementary Leadership Team
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Describe the Action to Be Taken and how the school will monitor the impact of this action
step:

The implementation of this step will be monitored through school wide walkthroughs, grade level
planning templates, and grade levels agenda for small group instructional based on student needs
and data.

Action Step #2

Teachers will intentionally meet on a regular basis with grade level teams as well as ESE, ELD, and
other student services teams to engage small group planning and data driven groups that is focused
on benchmark aligned tasks and the implementation of the power practices each time.

Person Monitoring: By When/Frequency:

Mary Dorsch, Principal Dr. Leone Assistant April 2026/ Implemented during first quarter, and
Principal , Olivia Smith Assistant Principal and monitored/ supported yearlong.

Argyle Elementary Leadership Team

Describe the Action to Be Taken and how the school will monitor the impact of this action
step:

Monitoring will be conducted with our SBLT and grade level agendas. Power practices discussed and
intentional strategies for implementation will be listed in the minutes of the agendas.

Action Step #3

Monthly leadership meeting, the school based leadership team reviews that current school data and
progress within the school improvement plan for small group instruction and evidence of the power
practice within our small group minutes.

Person Monitoring: By When/Frequency:

Mary Dorsch, Principal Dr. Leone Assistant Monthly, leadership team meetings
Principal , Olivia Smith Assistant Principal and

Argyle Elementary Leadership Team

Describe the Action to Be Taken and how the school will monitor the impact of this action
step:

The implementation of this action step will be monitored through weekly PLCs focused on strong
instruction and student work sample, data driven discussion at BOY, MOY, EOY data chats with all
grade level teams, and shared and aligned agendas to create a consistent and clear vision for grade
level meeting.

Area of Focus #2

Address the school’s highest priorities based on any/all relevant data sources.

Instructional Practice specifically relating to Collaborative Planning

Area of Focus Description and Rationale

Area of Focus Description and Rationale: Include a description of your Area of Focus for each
relevant grade level, how it affects student learning and a rationale explaining how it was identified as
a crucial need from the prior year data reviewed.

Description: Evidence of collaborative planning among ESE & general education teachers, grade
level teams, and vertical PLC teams, making instructional decisions based on student data
Impact on Student Learning: Aims to create consistency across what students are learning, how
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they are learning it, and how students are being supported and held accountable.
Rationale: Collaborative planning creates consistency in the implementation of Tier 1 instruction and
increases teacher capacity.

Measurable Outcome
Measurable Outcome: Include prior year data and state the specific measurable outcome the school
plans to achieve for each relevant grade level. This should be a data-based, objective outcome.

Walkthrough data will indicate 80% of all content-area classrooms show evidence of one or more key
components of strong instruction (explicit instruction, systematic instruction, differentiation, scaffolded
instruction, and corrective feedback). This will be our school-specific indicator that is added to the
walkthrough tool utilized by the administrative team. In ELA content on the end of the year FAST
assessment we will see a 3% increase in all grade levels proficiency.

Monitoring
Monitoring: Describe how this Area of Focus will be monitored for implementation and impact to reach
the desired outcome.

Progress toward collaborative planning will be measured through:
» Grade Level Collaborative Planning Agendas
+ PLC agendas
» Walkthrough data aligned with strong instruction key components
* teaching planning tools that support SDI, ELL, and tier 1 gaps

This data will be used by team leads in monthly leadership meetings, PLC teams to inform their
ongoing planning and adjustments based on data and student achievement.

Person responsible for monitoring outcome
Mrs. Dorsch- Principal , Dr. Leone- Assistant Principal , Ms. Smith- Assistant Principal

Evidence-based Intervention:

Evidence-based intervention: (May choose more than one evidence-based intervention.) Describe the
evidence-based intervention (practices/programs) being implemented to achieve the measurable
outcomes in each relevant grade level and describe how the identified interventions will be monitored

for this Area of Focus (20 U.S.C. § 7801(21)(A)(i) and (B), ESEA Section 8101(21)(A) and (B)).

Description of Intervention #1:

The following evidence-based strategies will be implemented: Data-driven small group instruction.
Implementation of a Research based program that addresses the identified gaps aligned with the
Science of Reading. Direct instruction, systematic instruction, differination, scaffolding, and corrective
feedback. Explicit vocabulary instruction. Teachers will engage families in constructing goals,
monitoring progress, and supporting learning together.
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Rationale:

If all teachers implement weekly collaborative planning using the power practices then student
proficiency rates and bottom quartile will improve in all content areas from K-6 grade and assessment
areas in grades 3-6. Instructional interventionists, ESE teachers, and general education teachers are
all intentionally and thoughtfully trained and specialized in high- impact classroom strategies that
focus on accelerating learning for students whose performance is subordinate to that of their peers.
Academically tested and proven, research-based curricular materials are effective if implemented with
fidelity, thus improving student proficiency rates.

Tier of Evidence-based Intervention:
Tier 1 — Strong Evidence

Will this evidence-based intervention be funded with UniSIG?
No

Action Steps to Implement:

Action step(s) needed to address this Area of Focus or implement this intervention. Identify 2 to 3
action steps and the person responsible for each step.

Action Step #1

Description of action needed Teachers will intentionally meet on a weekly basis with grade level

teams as well as ESE, ELD, and other student services teams to engage in sessions of collaborative
planning that is focused on benchmark aligned tasks and the implementation of the power practices

each time.
Person Monitoring: By When/Frequency:
Mary Dorsch, Principal Dr. Leone Assistant April 2026/ Weekly

Principal , Olivia Smith Assistant Principal and
Argyle Elementary Leadership Team

Describe the Action to Be Taken and how the school will monitor the impact of this action
step:

Monitoring will be conducted through grade level collaborative planning agendas. Power practices
discussed and intentional strategies for implementation will be listed in the minutes of the agendas.

Action Step #2

Professional learning of the power practices will be provided monthly in the format of whole group PL
sessions facilitated by teacher leaders and administration. The professional learning will focus on
systematic instruction, explicit instruction, differentiation, scaffolded instruction, and corrective

feedback.
Person Monitoring: By When/Frequency:
Mary Dorsch, Principal Dr. Leone Assistant Implemented on a monthly basis through April,

Principal , Olivia Smith Assistant Principal and 2026.
Argyle Elementary Leadership Team

Describe the Action to Be Taken and how the school will monitor the impact of this action
step:

The implementation of this step will be monitored through attendance at PLCs, content PLC agendas,
collaborative planning agendas, and classroom walkthrough data.

Action Step #3
Teacher will meet and implement -grade level agendas -review walkthrough data centered on the
power practices on strong instruction -Grade levels will vertical plan for benchmarks to close
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instructional gaps and build capacity within content areas

Person Monitoring: By When/Frequency:

Mary Dorsch, Principal Dr. Leone Assistant Monthly , Leadership Meetings
Principal , Olivia Smith Assistant Principal and

Argyle Elementary Leadership Team

Describe the Action to Be Taken and how the school will monitor the impact of this action
step:

The implementation of this action step will be monitored through weekly PLCs focused on strong
instruction and student work sample, data driven discussion at BOY, MOY, EQY data chats with all
grade level teams, and shared and aligned agendas to create a consistent and clear vision for grade
level meeting.

Area of Focus #3
Address the school’s highest priorities based on any/all relevant data sources.

Instructional Practice specifically relating to ELA required by RAISE (specific
questions)

Area of Focus Description and Rationale

Area of Focus Description and Rationale: Include a description of your Area of Focus for each
relevant grade level, how it affects student learning and a rationale explaining how it was identified as
a crucial need from the prior year data reviewed:

We have chosen to focus on increasing student proficiency rates within the ELA content area. As
reflected by current FAST data, our proficiency rate ELA was 55% to 57% for the 2024-2025 school
year. We

identified this as a critical need because proficiency rates reflect learning gaps for students as
emerging readers. If our proficiency increases, that

shows that our students' learning gaps are decreasing in foundation skills as well as increasing
fluency in reading that supports comprehension.

Grades K-2: Instructional Practice specifically relating to Reading/ELA

The the 2025-2026 school year the Argyle does not have any students in K-2 that are consider a
RAISE grade level for ELA.

We will continue to implement small instruction weekly to address students areas of need in tier 1 as
well as

scaffolding the learning to close gaps. We will also use our interventionist to screen students that are
below grade level expectations and provide next steps and ongoing feedback to teachers for small
group instruction.

Grades 3-5: Instructional Practice specifically related to Reading/ELA
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The the 2025-2026 school year the 6th grade will students will be a RAISE grade level for ELA based
off PM 2 FAST in grade 5. Last year on the 2024-2025 FAST PM assessment 44% of our 5th grade
students demonstrated a level 3 or higher.

We will implement small instruction weekly to address students areas of need in tier 1 as well as
scaffolding the learning to close gaps. We will also follow the district reading plan to ensure we areas
provided students

instruction that is aligned to the science of reading. Walkthrough will focus on strong instruction and
the walkthrough data will be review monthly as a leadership team.

Grades K-2: Measurable Outcome(s)

The goal is for all grade levels K-2, to demonstrate 50% or higher in proficient as
measured by the state FAST PM 3 assessment at the end of the year.

Grades 3-5: Measurable Outcome(s)

The goal is for all grade levels 3-6, especially 6 grade to show 50% or higher in proficient as
measured by the state FAST PM 3 assessment at the end of the year.

Monitoring
Monitoring: Describe how this Area of Focus will be monitored for implementation and impact to reach
the desired outcome.

Data monitoring sources will include FAST, Lexia, classroom assessments, etc. This data will be
routinely reviewed by the school-based leadership and teachers regularly, and more formal "data
meetings" will be scheduled quarterly. In addition, weekly classroom walkthroughs and ongoing
progress monitoring

will be used to monitor this area of focus for the desired outcome.

Person responsible for monitoring outcome
Mary Dorsch , Principal

Evidence-based Intervention:

Evidence-based intervention: (May choose more than one evidence-based intervention.) Describe the
evidence-based intervention (practices/programs) being implemented to achieve the measurable
outcomes in each relevant grade level and describe how the identified interventions will be monitored

for this Area of Focus (20 U.S.C. § 7801(21)(A)(i) and (B), ESEA Section 8101(21)(A) and (B)).
Description of Intervention #1:

The following evidence-based strategies will be implemented: Data-driven small group instruction.
Implementation of a research based program that addresses the identified gaps aligned with the
Science of Reading. As a school we are focused on the power practices of strong instruction to
increase student leaning outcomes. We will engage families in constructing goals, monitoring
progress, and supporting learning together.

Rationale:
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If all teachers , especially grade 6 implement on-level curriculum and instruction aligned to Florida
State Standards, then student proficiency rates will improve in the area of ELA. Instructional
interventionists, ESE teachers, and general education teachers are all intentionally and thoughtfully
trained and specialized in high- impact classroom strategies that focus on accelerating learning for
students whose performance is subordinate to that of their peers. Academically tested and proven,
research-based curricular materials are effective if implemented with fidelity, thus improving student
proficiency rates.

Tier of Evidence-based Intervention:
Tier 1 — Strong Evidence

Will this evidence-based intervention be funded with UniSIG?
No

Action Steps to Implement:
Action step(s) needed to address this Area of Focus or implement this intervention. Identify 2 to 3
action steps and the person responsible for each step.

Action Step #1
Data-driven instructional grouping within small group instructional.

Person Monitoring: By When/Frequency:
Mary Dorsch, Principal Implemented during first quarter, and monitored/
supported yearlong.

Describe the Action to Be Taken and how the school will monitor the impact of this action
step:

Evidence-Based Program that addresses the identified gaps aligned with the science of reading and
the power practices of strong instruction. We will implement SAVVAS in grade 6 and Benchmark in
grade K-5 as our evidence-based program as adopted by the district.

Action Step #2
Strong Instruction- Explicit ELA Instruction

Person Monitoring: By When/Frequency:
Mary Dorsch, Principal Implemented during first quarter, and monitored/
supported yearlong.

Describe the Action to Be Taken and how the school will monitor the impact of this action
step:

We will implement SAVVAS as our evidence-based program as adopted by the district. Classrooms
will receive a set of recommended novels in the Florida BEST standards to supplement SAVVAS.
Additionally in school wide PLCs grade 6 will engage and implement an inquiry cycle of explicit
instruction.

Action Step #3
Explicit vocabulary instruction

Person Monitoring: By When/Frequency:
Mary Dorsch, Principal Implemented during first quarter, and monitored/
supported yearlong.

Describe the Action to Be Taken and how the school will monitor the impact of this action
step:

Elements of academic language and explicit vocabulary will be used in small groups in grade 6th
grade support instruction for explicit, systematic, cumulative, multi-sensory morphology (word parts:
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morphemes), decoding, and encoding.

IV. Positive Learning Environment

Area of Focus #1
Positive Behavior and Intervention System (PBIS)

Area of Focus Description and Rationale

Include a description of your Area of Focus for each relevant grade level, how it affects student
learning and a rationale explaining how it was identified as a crucial need from the prior year data
reviewed.

Description: Strengthen school-wide culture through continued implementation of Tier 1 Pioneer
Attributes with clear expectations, explicit teaching, consistent reinforcement, and clear
consequences.

Impact on student learning: A positive learning environment aims to reduce disruptions, increase
engagement, and improve safety, ultimately maximizing instructional time and learning.

Rationale: A total of 181 discipline referrals were issued during the 2024-2025 school year. While this
is a decrease since the 2023-2024 school year, it suggests a need to continue and enhance proactive
behavior supports. Strengthening positive behaviors and supports through Pioneer Attributes will
provide a consistent framework for teaching and reinforcing positive behavior, addressing these
negative trends.

Measurable Outcome
Include prior year data and state the specific measurable outcome the school plans to achieve for
each relevant grade level. This should be a data-based, objective outcome.

During the 2024-2025 school year, 7% (49/747) of students received In School Suspension (ISS) and
5% (38/747) of students received Out of School Suspension (OSS). Through the focus of
strengthening our PBIS implementation, we will decrease the percentage of students receiving ISS
and OSS by 2% in each category.

Monitoring
Describe how this Area of Focus will be monitored for the desired outcome. Include a description of
how ongoing monitoring will impact student achievement outcomes.

» Continued and consistent implementation of Pioneer Passes to positively recognize
demonstration of Pioneer Attributes
* Monthly meetings to review data by the PBIS Committee
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» Continuous monitoring of suspension rates via Synergy reports
» Attendance of teachers at the OneClay Culture PD

Person responsible for monitoring outcome
Mary Dorsch, Principal , Casey Leone Assistant Principal, Olivia Smith Assistant Principal and PBIS
Committee

Evidence-based Intervention:

Evidence-based intervention: (May choose more than one evidence-based intervention.) Describe the
evidence-based intervention (practices/programs) being implemented to achieve the measurable
outcomes in each relevant grade level and describe how the identified interventions will be monitored

for this Area of Focus (20 U.S.C. § 7801(21)(A)(i) and (B), ESEA Section 8101(21)(A) and (B)).
Description of Intervention #1:

Professional learning on the AES PBIS Systems and the new OneClay Culture will be provided at the
beginning of the year in the format of whole group PL sessions, facilitated by administration, and will
focus on Tier 1 behavior expectations and creating a culture of student engagement.

Rationale:
Implementation of the school-wide PBIS system will be monitored through the use of the Pioneer
Pass system and monthly school store.

Tier of Evidence-based Intervention:
Tier 1 — Strong Evidence

Will this evidence-based intervention be funded with UniSIG?
No

Description of Intervention #2:

Professional learning on the AES PBIS Systems and the new OneClay Culture will be provided at the
beginning of the year'in the format of whole group PL sessions, facilitated by administration, and will
focus on Tier 1 behavior expectations and creating a culture of student engagement.

Rationale:

mplementation of strong Tier 1 behavior expectations and a culture of student engagement will be
monitored through: - classroom walkthroughs - attendance at PD sessions - discipline referral data -
monthly PBIS Committee meetings

Tier of Evidence-based Intervention:
Tier 1 — Strong Evidence

Will this evidence-based intervention be funded with UniSIG?
No

Action Steps to Implement:

Action step(s) needed to address this Area of Focus or implement this intervention. Identify 2 to 3
action steps and the person responsible for each step.

Action Step #1

Professional learning on the AES PBIS Systems and the new OneClay Culture will be provided at the
beginning of the year in the format of whole group PL sessions, facilitated by administration, and will
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focus on Tier 1 behavior expectations and creating a culture of student engagement.

Person Monitoring: By When/Frequency:

Mary Dorsch, Principal , Casey Leone Assistant Implemented on a consistent basis through May,
Principal, Olivia Smith Assistant Principal and 2026

PBIS Committee

Describe the Action to Be Taken and how the school will monitor the impact of this action
step:

Implementation of strong Tier 1 behavior expectations and a culture of student engagement will be
monitored through: - classroom walkthroughs - attendance at PD sessions - discipline referral data -
monthly PBIS Committee meetings

Action Step #2

Teachers will implement the school-wide PBIS system on a consistent basis and reinforce the school-
wide expectations using the provided lesson plans and resources, including Pioneer Passes to
reinforce positive behavior expectations.

Person Monitoring: By When/Frequency:

Mary Dorsch, Principal Dr. Leone Assistant Implemented on a consistent basis through May,
Principal , Olivia Smith Assistant Principal and 2026

Argyle Elementary Leadership Team

Describe the Action to Be Taken and how the school will monitor the impact of this action
step:

Implementation of the school-wide PBIS system will be monitored through the use of the Pioneer
Pass system and monthly school store.
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V. Title | Requirements (optional)

A. Schoolwide Program Plan (SWP)

This section must be completed if the school is implementing a Title |, Part A SWP and opts to use
the SIP to satisfy the requirements of the SWP plan, as outlined in 20 U.S.C. § 6314(b) (ESEA
Section 1114(b)). This section of the SIP is not required for non-Title | schools.

Dissemination Methods

Provide the methods for dissemination of this SIP, UniSIG budget and SWP to stakeholders (e.g.,
students, families, school staff and leadership, and local businesses and organizations). Please
articulate a plan or protocol for how this SIP and progress will be shared and disseminated and to the
extent practicable, provided in a language a parent can understand (20 U.S.C. § 6314(b)(4), ESEA
Section 1114(b)(4)).

List the school's webpage where the SIP is made publicly available.

The SIP is shared with stakeholders through quarterly School
Advisory Council meetings, Title 1 Annual Meeting, family newsletters,
and the school's webpage https://aes:myoneclay.net/

Positive Relationships With Parents, Families and other Community Stakeholders
Describe how the school plans to build positive relationships with parents, families and other
community stakeholders to fulfill the school’'s mission, support the needs of students and keep
parents informed of their child’s progress.

List the school’s webpage where the school’s Parental Family Engagement Plan (PFEP) is made
publicly available (20 U.S.C. § 6318(b)-(g), ESEA Section 1116(b)-(g)).

AES plans to build positive relationships with parents, families, and AES

the community by ensuring that all stakeholders feel a part of our

students' academic experience. Stakeholders will receive monthly

newsletters, Facebook posts, robocalls, and flyers for school events

such as Back to School Kickoff, Parent and Family Engagement Events, STEAM Night,
Rally for Attendance,

(https://aes.myoneclay.net/title-1-resources)

Plans to Strengthen the Academic Program
Describe how the school plans to strengthen the academic program in the school, increase the
amount and quality of learning time and help provide an enriched and accelerated curriculum. Include
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the Area of Focus if addressed in Part 1l of the SIP (20 U.S.C. § 6314(b)(7)(A)(ii), ESEA Section
1114(b)(7)(A)(ii)).

Argyle Elementary increased the amount of quality learning time in the master

schedule by creating intervention blocks in K-3, as well as recreating the schedule for push in support
my faculty and instructional

assistants.

Teachers have also received professional development on the power practices and how to integrate
in all content areas and instructional planning for instruction.

How Plan is Developed

If appropriate and applicable, describe how this plan is developed in coordination and integration with
other federal, state and local services, resources and programs, such as programs supported under
this Act, violence prevention programs, nutrition programs, housing programs, Head Start programs,
adult education programs, career and technical education programs, and schools implementing CSI
or TSI activities under section 1111(d) (20 U.S.C. § 6314(b)(5) and §6318(e)(4), ESEA Sections
1114(b)(5) and 1116(e)(4)).

The SIP has been developed to coordinate with our SBLT and Title 1 leads to create a plan that
supports school wide goals and achievement for all students.

Title 1 funds are used for coverage for data driven meetings for all teachers three times a year, as
well as hiring an instructional assistant to support and increase student contact in small group
instruction in math and reading classrooms K-3.
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B. Component(s) of the Schoolwide Program Plan

Components of the Schoolwide Program Plan, as applicable

Include descriptions for any additional, applicable strategies that address the needs of all children in
the school, but particularly the needs of those at risk of not meeting the challenging state academic
standards which may include the following:

Improving Student's Skills Outside the Academic Subject Areas

Describe how the school ensures counseling, school-based mental health services, specialized
support services, mentoring services and other strategies to improve students’ skills outside the
academic subject areas (20 U.S.C. § 6314(b)(7)(A)(iii)(l), ESEA Section 1114(b)(7)(A)(iii)(1)).

Faculty and staff trainings such a youth mental health first aid. Our school also has a school based
school counselor as well as a mental health counselors that provided classroom lessons and support
for students at AES. Our classroom

teachers also provided PBlIs lessons that align to the Cambridge Attributers to support students
education and skills outside academic

areas.

Preparing for Postsecondary Opportunities and the Workforce

Describe the preparation for and awareness of postsecondary opportunities and the workforce, which
may include career and technical education programs and broadening secondary school students’
access to coursework to earn postsecondary credit while still in high school (20 U.S.C. §
6314(b)(7)(A)(iii)(I), ESEA Section 1114(b)(7)(A)(iii)(Il)).

Argyle Elementary patriciates in culture events with our feeder patterns in middle and high school.
Our school also partners with students for volunteer opportunities as they revisit and invest in their
elementary school.

Addressing Problem Behavior and Early Intervening Services

Describe the implementation of a schoolwide tiered model to prevent and address problem behavior
and early intervening services coordinated with similar activities and services carried out under the
Individuals with Disabilities Education Act (20 U.S.C. § 6314(b)(7)(A)(iii)(ll1), ESEA Section
1114(b)(7)(A)(iii)(111)).

Our school based literacy and PBIS committee review and track students that need additional
resources in differentiated

instruction to meets. Our title 1 leads and interventionist will coach and support teachers in screening
and tracking early warning signs to close gaps to support student achievement.

Professional Learning and Other Activities
Describe the professional learning and other activities for teachers, paraprofessionals and other
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school personnel to improve instruction and use of data from academic assessments, and to recruit
and retain effective teachers, particularly in high-need subjects (20 U.S.C. § 6314(b)(7)(A)(iii)(IV),
ESEA Section 1114(b)(7)(A)(iii)(IV)).

Working alongside the district professional development team AES faculty and staff will implement a
learning cycle around algin learning targets to essential standards, tracking students success based
on essential standards, and how to plan and align the power practices into our daily tier 1.

Strategies to Assist Preschool Children

Describe the strategies the school employs to assist preschool children in the transition from early
childhood education programs to local elementary school programs (20 U.S.C. § 6314(b)(7)(A)(iii)(V),
ESEA Section 1114(b)(7)(A)(iii)(V)).

Argyle Elementary will work alongside the district reading departments and district professional
development as students move from the preschool to

kindergarten setting at AES. Including the pre school, PrK , and VPK students in all school events,
and title 1 events will ensure they are exposed to school setting prior to attending kindergarten.
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VI. ATSI, TSI and CSI Resource Review

This section must be completed if the school is identified as ATSlor CSI (ESEA Sections
1111(d)(1)(B)(4) and (2)(C) and 1114(b)(6).

Process to Review the Use of Resources

Describe the process you engage in with your district to review the use of resources to meet the
identified needs of students.

No Answer Entered

Specifics to Address the Need

Identify the specific resource(s) and rationale (i.e., data) you have determined will be used this year to
address the need(s) (i.e., timeline).

No Answer Entered
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VIl. Budget to Support Areas of Focus

Check if this school is eligible for 2025-26 UniSIG funds but has chosen No
NOT to apply.
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School Board Approval

A "Record School Board Approval Date" tracking event has not been added this plan. Add this
tracking event with the board approval date in the notes field to update this section.

SIP Authority

Section (s.) 1001.42(18)(a), Florida Statutes (F.S.), requires district school boards to annually
approve and require implementation of a new, amended or continuation SIP for each school in the
district which has a school grade of D or F; has a significant gap in achievement on statewide,
standardized assessments administered pursuant to s. 1008.22, F.S., by one or more student
subgroups, as defined in the federal Elementary and Secondary Education Act (ESEA), 20 U.S. Code
(U.S.C.) § 6311(c)(2); has not significantly increased the percentage of students passing statewide,
standardized assessments; has not significantly increased the percentage of students demonstrating
Learning Gains, as defined in s. 1008.34, F.S., and as calculated under s. 1008.34(3)(b), F.S., who
passed statewide, standardized assessments; has been identified as requiring instructional supports
under the Reading Achievement Initiative for Scholastic Excellence (RAISE) program established in
s. 1008.365, F.S.; or has significantly lower graduation rates for a subgroup when compared to the
state’s graduation rate.

SIP Template in Florida Continuous Improvement Management
System Version 2 (CIMS2)

The Department's SIP template meets:

1. All state and rule requirements for public district and charter schools.

2. ESEA components for targeted or comprehensive support and improvement plans required for
public district and charter schools identified as Additional Targeted Support and Improvement
(ATSI), Targeted Support and Improvement (TSI), and Comprehensive Support and
Improvement (CSlI).

3. Application requirements for eligible schools applying for Unified School Improvement Grant
(UniSIG) funds.

Purpose and Outline of the SIP

The SIP is intended to be the primary artifact used by every school with stakeholders to review data,
set goals, create an action plan and monitor progress. The Department encourages schools to use
the SIP as a “living document” by continually updating, refining and using the plan to guide their work
throughout the year.
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l. School Information

A. School Mission and Vision

Provide the school's mission statement

AMIkids Clay County's mission is to protect public safety and positively impact as many youth as
possible through the efforts of a diverse and innovative staff. We strive to provide a safe, nurturing
environment through education, behavior modification, and treatment; to create a community of
empowered learners who will become caring, competent, and responsible citizens; and to educate at-
risk youth for life-long learning with an uncompromising commitment to excellence; thereby reducing
juvenile crime.

Provide the school's vision statement

AMIkids Clay County's Vision: Separating a troubled past from a bright future. Our primary objective
is to provide a safe and successful learning environment for troubled youth, while encouraging social
and emotional development through achievement of academic and personal goals.

B. School Leadership Team, Stakeholder Involvement and SIP
Monitoring

1. School Leadership Membership

School Leadership Team

For each member of the school leadership team, enter the employee name, and identify the position
title and job duties/responsibilities as they relate to SIP implementation for each member of the
school leadership team.

Leadership Team Member #1

Employee's Name
Maria Przybylski

maria.przybylski@myoneclay.net

Position Title
Executive Director
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Job Duties and Responsibilities

Responsible for comprehensive administration of all program operations, academic programming,
behavior modification and individual case management. ED functions as chief program administrator
to oversee all components of and evidence-based practices. Work includes implementing fundraising
initiatives, overseeing financial resources, securing and maintaining relationships with community
agencies and managing the budget.

Leadership Team Member #2

Employee's Name
Colby Bias

colby.bias@myoneclay.net

Position Title
Director of Education

Job Duties and Responsibilities

The Director of Education role provides overall supervision of the academic program. Ensure quality
learning

services are provided through professional development and effective classroom management.
Primary

objective and execution of duties is aligned with AMIkids mission to provide a safe and successful
learning

environment for a diverse population of youth, while encouraging social and emotional development
through

the achievement of academic and personal goals.

Leadership Team Member #3

Employee's Name
Jillian Lee

jillian.lee@myoneclay.net

Position Title
School Improvement Coach

Job Duties and Responsibilities

Oversees the implementation of content and curriculum. Acts as a liaison between CCSD and AMI
Kids. Coaches teachers on modifying and differentiating curriculum to meet the diverse academic
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levels and learning styles of male alternatively placed students, who often have significant gaps in
their learning. This includes integrating hands-on activities, project-based learning, and real-world
connections.

2. Stakeholder Involvement

Describe the process for involving stakeholders [including the school leadership team, teachers and
school staff, parents, students (mandatory for secondary schools) and families, and business or
community leaders] and how their input was used in the SIP development process (20 U.S.C. §
6314(b)(2), ESEA Section 1114(b)(2).

Note: If a School Advisory Council is used to fulfill these requirements, it must include all required
stakeholders.

The School Leadership Team reviews data to identify trends that call for intervention and provide data
to teachers, and parents. Teachers work in collaboration with school leadership and instructional
coaches to determine what intervention processes should take place, then work with teachers to
implement that intervention plan. This action will then lead to the successful completion of SIP Goals.
Parents, students and families are involved in the development of the SIP by attending family
engagement activities such as structured Title 1'meetings, family fun days, and campus family
activities during which they are asked for feedback, or may complete a questionnaire.

3. SIP Monitoring

Describe how the SIP will be regularly monitored for effective implementation and impact on
increasing the achievement of students in meeting the state academic standards, particularly for
those students with the greatest achievement gap. Describe how the school will revise the plan with
stakeholder feedback, as necessary, to ensure continuous improvement (20 U.S.C. § 6314(b)(3),
ESEA Section 1114(b)(3)).

AMIkids Coach will monitor students’ Reading and Math progress monthly, using the data to form
instructional interventions. The plan will be revised as necessary, with data updates and intervention
planning with the instructional scaffolds to ensure continuous improvement .
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C. Demographic Data

2025-26 STATUS

ACTIVE
(PER MSID FILE)
SCHOOL TYPE AND GRADES SERVED SENIOR HIGH
(PER MSID FILE) 6-12

PRIMARY SERVICE TYPE ALTERNATIVE EDUCATION

(PER MSID FILE)
2024-25 TITLE | SCHOOL STATUS YES

2024-25 ECONOMICALLY DISADVANTAGED (FRL) RATE 100.0%

CHARTER SCHOOL NO

RAISE SCHOOL NO

2024-25 ESSA IDENTIFICATION csi

*UPDATED AS OF 1

ELIGIBLE FOR UNIFIED SCHOOL IMPROVEMENT GRANT

(UNISIG)

2024-25 ESSA SUBGROUPS REPRESENTED

(SUBGROUPS WITH 10 OR MORE STUDENTS) ECONOMICALLY DISADVANTAGED
(SUBGROUPS BELOW THE FEDERAL THRESHOLD ARE STUDENTS (FRL)*

IDENTIFIED WITH AN ASTERISK)

2024-25: MAINTAINING

DJJ ACCOUNTABILITY RATING HISTORY 2023-24:
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D. Early Warning Systems

1. Grades K-8

Current Year 2025-26
Using 2024-25 data, complete the table below with the number of students by current grade level that
exhibit each early warning indicator listed:

GRADE LEVEL
INDICATOR TOTAL
K 1 2 3 4 5 6 7 8

School Enroliment 3 21 24 48
Absent 10% or more school days 1 3 1 5
One or more suspensions 0
Course failure in English Language Arts (ELA) 6 1 7
Course failure in Math 5 3 8
Level 1 on statewide ELA assessment 2 8 13 23
Level 1 on statewide Math assessment 2 9 12 23
Number of students with a substantial reading deficiency as 0
defined by Rule 6A-6.053, F.A.C. (only applies to grades K-3)

Number of students with a substantial mathematics defined 0

by Rule 6A-6.0533, F.A.C. (only applies to grades K-4)

Current Year 2025-26
Using the table above, complete the table below with the number of students by current grade level

that have two or more early warning indicators:
GRADE LEVEL
INDICATOR TOTAL
K 1 2 3 4 5 6 7 8

Students with two or more indicators 2 10 12 24

Current Year 2025-26
Using the table above, complete the table below with the number of students retained:

GRADE LEVEL
INDICATOR TOTAL
K 1 2 3 4 5 6 7 8
Retained students: current year 2 2
Students retained two or more times 0
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Prior Year (2024-25) As Last Reported (pre-populated)
The number of students by grade level that exhibited each early warning indicator:

GRADE LEVEL
INDICATOR TOTAL
K 1 2 3 4 5 6 7 8

Absent 10% or more school days 2 2
One or more suspensions 0
Course failure in English Language Arts (ELA) 8 4 5 17
Course failure in Math 6 7 13
Level 1 on statewide ELA assessment 8 4 5 17
Level 1 on statewide Math assessment 6 7 13
Number of students with a substantial reading deficiency as 0
defined by Rule 6A-6.053, F.A.C. (only applies to grades K-3)

Number of students with a substantial mathematics defined 0

by Rule 6A-6.0533, F.A.C. (only applies to grades K-4)

Prior Year (2024-25) As Last Reported (pre-populated)

The number of students by current grade level that had two or more early warning indicators:
GRADE LEVEL
INDICATOR TOTAL
K 1 2 3 4 5 6 7 8

Students with two or more indicators 6 4 10

Prior Year (2024-25) As Last Reported (pre-populated)
The number of students retained:

GRADE LEVEL
INDICATOR TOTAL
K 1 2 3 4 5 6 7 8
Retained students: current year 0 0 o0 0 0 o 0 00 0
Students retained two or more times 0 0 0 o0 0 0 o0 00 0
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2. Grades 9-12 (optional)

Current Year (2025-26)
Using 2024-25 data, complete the table below with the number of students by current grade level that
exhibit each early warning indicator listed:

GRADE LEVEL

INDICATOR TOTAL
9 10 11 12
School Enrollment 1 2 3
Absent 10% or more school days 0
One or more suspensions 0
Course failure in English Language Arts (ELA) 1 1
Course failure in Math 0
Level 1 on statewide ELA assessment 17 1 2
Level 1 on statewide Algebra assessment 0

Current Year (2025-26)
Using the table above, complete the table below with the number of students by current grade level

that have two or more early warning.indicators:
GRADE LEVEL
INDICATOR TOTAL
9 10 11 12

Students with two or more indicators 1 1

Prior Year (2024-25) As Last Reported (pre-populated)
The number of students by grade level that exhibited each early warning indicator:
GRADE LEVEL
INDICATOR TOTAL
9 10 11 12
Absent 10% or more school days
One or more suspensions
Course failure in English Language Arts (ELA)

Course failure in Math

Level 1 on statewide ELA assessment

o O o o o o

Level 1 on statewide Algebra assessment
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Prior Year (2024-25) As Last Reported (pre-populated)

The number of students by grade level that exhibited each early warning indicator:
GRADE LEVEL
INDICATOR TOTAL
9 10 11 12

Students with two or more indicators 0

Prior Year (2024-25) As Last Reported (pre-populated)
The number of students by grade level that exhibited each early warning indicator:

GRADE LEVEL
INDICATOR TOTAL
9 10 11 12
Retained students: current year 0
Students retained two or more times 0
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ll. Needs Assessment/Data Review (ESEA Section 1114(b)(6))
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A. ESSA School, District, State Comparison

The district and state averages shown here represent the averages for similar school types (elementary, middle, high school or

combination schools). Each “blank” cell indicates the school had less than 10 eligible students with data for a particular component and

was not calculated for the school.

Data for 2024-25 had not been fully loaded to CIMS at time of printing.

2025
SCHOOL DISTRICTT STATE!

ACCOUNTABILITY COMPONENT

ELA Achievement* 9 66 59
Grade 3 ELA Achievement

ELA Learning Gains 29 60 58
ELA Lowest 25th Percentile 59 56
Math Achievement* 32 59 49
Math Learning Gains 68 48 47
Math Lowest 25th Percentile 42 49
Science Achievement 9 82 72
Social Studies Achievement* 84 75
Graduation Rate 95 92
Middle School Acceleration

College and Career Acceleration 63 69
Progress of ELLs in Achieving 69 59

English Language Proficiency (ELP)

14

48

2024
SCHOOL DISTRICTT

64

62
62
61
60
61
80
83
94

60

51

STATE?

55

57
55
45
47
49
68
71
90

67

49

33

18

2023*
SCHOOL DISTRICT?

57

50

74
80
95

63

52

STATE?
50

38

64
66
89

65

45

*In cases where a school does not test 95% of students in a subject, the achievement component will be different in the Federal Percent of Points

Index (FPPI) than in school grades calculation.
**Grade 3 ELA Achievement was added beginning with the 2023 calculation.

T District and State data presented here are for schools of the same type: elementary, middle, high school, or combination.
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B. ESSA School-Level Data Review (pre-populated)

2024-25 ESSA FPPI
ESSA Category (CSI, TSI or ATSI)
OVERALL FPPI — All Students
OVERALL FPPI Below 41% - All Students
Total Number of Subgroups Missing the Target
Total Points Earned for the FPPI
Total Components for the FPPI
Percent Tested

Graduation Rate

ESSA OVERALL FPPI HISTORY
2024-25 2023-24 2022-23 2021-22 2020-21** 2019-20*

29% 15% 26% 33% 17%

Csl

29%

Yes

147

95%

2018-19

13%

* Any school that was identified for Comprehensive or Targeted Support and Improvement in the previous school year
maintained that identification status and continued to receive support and interventions in the 2020-21 school year. In April
2020, the U.S. Department of Education provided all states a waiver to keep the same school identifications for 2019-20 as

determined in 2018-19 due to the COVID-19 pandemic.

** Data provided for informational purposes only. Any school that was identified for Comprehensive or Targeted Support and
Improvement in the 2019-20 school year maintained that identification status and continued to receive support and
interventions in the 2021-22 school year. In April 2021, the U.S. Department of Education approved Florida's amended
waiver request to keep the same school identifications for 2020-21 as determined in 2018-19 due to the COVID-19

pandemic.
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C. ESSA Subgroup Data Review (pre-populated)

ESSA
SUBGROUP

Economically
Disadvantaged
Students

2024-25 ESSA SUBGROUP DATA SUMMARY

FEDERAL
PERCENT OF
POINTS INDEX

33%

SUBGROUP
BELOW 41%

Yes

Page 229 of 2427
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D. Accountability Components by Subgroup

Each “blank” cell indicates the school had less than 10 eligible students with data for a particular component and was not calculated for

the school.
2024-25 ACCOUNTABILITY COMPONENTS BY SUBGROUPS
ELA Mw_mo_,._w’m ELA m_._m.o, MATH MATH _<__\.y n._w. H SCI SS MS M_M..wm_u >MMM_. ELP
ACH. ACH. LG L25% ACH. LG L25% ACH. ACH. ACCEL. 2023-24 2023-24 PROGRESS
All Students 9% 29% 32% 68% 9%
Economically
Disadvantaged 6% 31% 25% 71%

Students
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2023-24 ACCOUNTABILITY COMPONENTS BY SUBGROUPS

ELA awm_m»_._w,m ELA m._m» MATH MATH 3”..0..: SCI SS MS WM%mU >MMM_. ELP
ACH. ACH. LG L25% ACH. LG L25% ACH. ACH. ACCEL. 2022-23 2022-23 PROGRESS

All Students 14% 48% 0% 15% 0%

Students With o

Disabilities 10%

White Students 22% 56% 0% 6%

Economically

Disadvantaged 15% 47% 0% 19%

Students
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All Students
White Students
Economically

Disadvantaged
Students

ELA

ACH.

33%

31%

30%

2022-23 ACCOUNTABILITY COMPONENTS BY SUBGROUPS

Awmmo_,uwrm ELA m_u_mp MATH MATH _<_W MI SCI SS
ACH. LG L25% ACH. LG L25% ACH. ACH.

18%

20%

MS
ACCEL.

GRAD
RATE
2021-22

c&C
ACCEL
2021-22

ELP
PROGRESS
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E. Grade Level Data Review — State Assessments (pre-
populated)

The data are raw data and include ALL students who tested at the school. This is not school grade
data. The percentages shown here represent ALL students who received a score of 3 or higher on
the statewide assessments.

An asterisk (*) in any cell indicates the data has been suppressed due to fewer than 10 students
tested or all tested students scoring the same.

[ There is no assessment data available for this school. }
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lll. Planning for Improvement

A. Data Analysis/Reflection (ESEA Section 1114(b)(6))

Answer the following reflection prompts after examining any/all relevant school data sources.

Most Improvement
Which data component showed the most improvement? What new actions did your school take in this
area?

Math: new curriculum was adopted and the curriculum guide was followed. Prior to this school year,
instruction was being given from computer programs. With the help of newly purchased materials and
the CCDS curriculum guide, significant gains were made in math.

Lowest Performance
Which data component showed the lowest performance? Explain the contributing factor(s) to last
year's low performance and discuss any trends.

ELA: teacher in process of becoming a certified teacher. Teacher retention has been a true challenge.
We currently have our ELA educator in the process of becoming a certified teacher. Specific classes
and coaching will promote higher performance for the following school year.

Greatest Decline
Which data component showed the greatest decline from the prior year? Explain the factor(s) that
contributed to this decline.

Overall, ELA showed the greatest decline from last year. The reporting categories all seemed to
mirror a similar decline. A new teacher who is not certified contributed to these factors. We are in the
process of getting that teacher certified and properly trained.

Greatest Gap
Which data component had the greatest gap when compared to the state average? Explain the
factor(s) that contributed to this gap and any trends.

6-10 ELA showed a regression of learning when comparing apples to apples. Comparing that to the
state average, that places AMI significantly lower. A non-certified teacher contributed to these gaps
and trends. This teacher is currently in the process of becoming certified and is being trained by
county coach.

EWS Areas of Concern
Reflecting on the EWS data from Part |, identify one or two potential areas of concern.
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Our ESSA subgroups of economically disadvantaged students and white students did not perform as
well as they could have. Student retentions are also an area of concern.

Highest Priorities
Rank your highest priorities (maximum of 5) for school improvement in the upcoming school year.

1. ESSA subgroups economically disadvantaged and white students are our highest priority.
2. Preventing students from course failure.

3. Retaining certified teachers who can meet students' needs.

4. Providing small group intensive instruction to low-performing/ESSA subgroup students.
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B. Area(s) of Focus (Instructional Practices)
(Identified key Area of Focus that addresses the school’s highest priority based on any/all relevant
data sources)

Area of Focus #1

Address the school’s highest priorities based on any/all relevant data sources.

ESSA Subgroups specifically relating to Economically Disadvantaged Students
(FRL)

Area of Focus Description and Rationale

Area of Focus Description and Rationale: Include a description.of your Area of Focus for each
relevant grade level, how it affects student learning and a rationale explaining how it was identified as
a crucial need from the prior year data reviewed.

Description: Reading across genres and vocabulary will be addressed with new evidence-based
curriculum, Corrective Reading. Through small groups and the use of graphic organizers, students
who are economically disadvantaged will have their academic needs met.

Impact on student learning: Corrective Reading will address deficiencies and close the gaps our
economically disadvantaged students have.

Rationale: ELA had 29% learning gains. This percentage indicates a significant opportunity for
growth and a crucial need to implement targeted strategies related to the reporting category of
reading across genres and vocabulary. By focusing on these reporting category deficiencies, our
students who are economically disadvantaged will have intentional instruction to meet existing
deficiencies.

Measurable Outcome
Measurable Outcome: Include prior year data and state the specific measurable outcome the school
plans to achieve for each relevant grade level. This should be a data-based, objective outcome.

By using Corrective Reading, and the strategies/action plan described below, we will increase ELA
LQ gains from 29% to 35% by the end of the 2025-2026 school year. These results will heavily impact
our economically disadvantaged students

Monitoring
Monitoring: Describe how this Area of Focus will be monitored for implementation and impact to reach
the desired outcome.

Regular weekly walkthroughs will monitor consistent display of Corrective Reading being taught at the
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beginning of every block. PM1-3 data will track the desired outcome by showing growth in the
necessary reporting categories. We will also track our economically disadvantaged students each PM
to ensure necessary growth is being made. Lexia Power Up will also be used to meet learning
deficits.

Person responsible for monitoring outcome
Jillian Lee

Evidence-based Intervention:

Evidence-based intervention: (May choose more than one evidence-based intervention.) Describe the
evidence-based intervention (practices/programs) being implemented to achieve the measurable
outcomes in each relevant grade level and describe how the identified interventions will be monitored

for this Area of Focus (20 U.S.C. § 7801(21)(A)(i) and (B), ESEA Section 8101(21)(A) and (B)).

Description of Intervention #1:
Corrective Reading Vocabulary.com Manipulatives ALEKS Part-time Tutor McGraw Hill: Florida Social
Studies Lexia: Power-Up Read&Write Instructional Coach- hired and supporting teachers

Rationale:

1. Corrective Reading. Taught every day to meet learning needs by addressing decoding concerns
and deficits related to reading across genres and vocabulary. 2. Vocabulary.com to ensure explicit
vocabulary is being taught and retained. 3. Manipulatives. Visuals help students make sense out of
the content and direct attention, increasing the possibilities that the learners will remember the
material. 4. ALEKS- Frequent student practice in Math facts builds automaticity. 5. Part-time tutor.
Research has shown that well designed tutoring programs that use volunteers and other
nonprofessionals as tutors can-be effective in improving children's reading skills. 6. McGraw Hill:
Florida Social Studies- This program has the ability to monitor student progress. Research has
demonstrated that when teachers use student progress monitoring, students learn more, teacher
decision making improves, and students become more aware of their own performance. 7. Lexia
PowerUp: PowerUp is designed to accelerate literacy gains, whether students are several grade
levels behind or show some risk of not meeting College- and Career-Ready Standards 8.
Read&Write- An easy-to-use toolbar aimed at making documents, files and web pages more
accessible through its multiple functions. These functions include speech-to-text, text-to-speech,
language checkers, picture dictionary and study skills tools. The product aims to provide an intuitive
approach to support learners with a range of literacy tasks. 9. Instructional Coach: Coaching is an
essential feature of PD training that facilitates teachers’ ability to translate knowledge and skills into
actual classroom practice.

Tier of Evidence-based Intervention:
Tier 1 — Strong Evidence

Will this evidence-based intervention be funded with UniSIG?
Yes

Action Steps to Implement:
Action step(s) needed to address this Area of Focus or implement this intervention. Identify 2 to 3
action steps and the person responsible for each step.

Action Step #1
ELA teacher will attend quarterly collaboratives for training related to meeting students' needs.
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Person Monitoring: By When/Frequency:
Jillian Lee Quarterly

Describe the Action to Be Taken and how the school will monitor the impact of this action
step:

ELA teacher will attend quarterly collaboratives which will result in improved student performance in
STAR, FAST, and classroom assessments.

Action Step #2
Conduct frequent walkthroughs to ensure benchmark alignment within instruction and student tasks.

Person Monitoring: By When/Frequency:
Jillian Lee monthly

Describe the Action to Be Taken and how the school will monitor the impact of this action
step:

The school-based leadership team will meet monthly to review walkthrough data for benchmark
alignment within instruction and student tasks. The team will work with teacher to make adjustments
as needed to reach the goal of 35% LQ learning gains in ELA at the end of 25-26 school year.

Action Step #3
Leadership team will meet to disaggregate student data and create actions steps for all students
based on the PM data.

Person Monitoring: By When/Frequency:
Jillian Lee Quarterly

Describe the Action to Be Taken and how the school will monitor the impact of this action
step:

Disaggregating data from different assessments (FAST, STAR) will give a true reflection of where
students academically stand and will give more of a direction to go based upon students' needs. This
will impact student learning by meeting specific needs.

Action Step #4
Hired an Instructional Coach

Person Monitoring: By When/Frequency:
Maria Przybylski Quarterly

Describe the Action to Be Taken and how the school will monitor the impact of this action
step:

Coaching is an essential feature of PD training that facilitates teachers’ ability to translate knowledge
and skills into actual classroom practice. The instructional coach will work directly with students,
teachers, and administrators to ensure directed discourse is embedded within standards- aligned
instruction.

Area of Focus #2

Address the school’s highest priorities based on any/all relevant data sources.

ESSA Subgroups specifically relating to White Students (WHT)

Area of Focus Description and Rationale
Area of Focus Description and Rationale: Include a description of your Area of Focus for each
relevant grade level, how it affects student learning and a rationale explaining how it was identified as
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a crucial need from the prior year data reviewed.

Description: According to FAST data, each grade level has a different need related to the results in
each reporting category.

6th: Geometric Reasoning, Data Analysis, and Probability, Algebraic Reasoning

7th: Number Sense and Operations and Algebraic Reasoning

8th: Linear Relationships, Data Analysis and Functions

each grade levels' unmet needs will be met through ALEKS and Reveal.

Impact on student learning: The ESSA subgroup of white students will have their individualized
needs met through the ALEKS platform and Reveal curriculum.

Rationale: Math had 57% LQ learning gains. This percentage indicates an opportunity for growth and
a crucial need to implement targeted strategies related to the ESSA subgroup of white students.

Measurable Outcome
Measurable Outcome: Include prior year data and state the specific measurable outcome the school
plans to achieve for each relevant grade level. This.should be a data-based, objective outcome.

By using evidence based strategies and the action plan described below, we will increase Math LQ
gains from 57% to 60% by the end of the 2025-2026 school year which will result in significant gains
in the ESSA subgroup of white students.

Monitoring
Monitoring: Describe how this Area of Focus will be monitored for implementation and impact to reach
the desired outcome.

The school-based leadership team will meet monthly to review walkthrough data for benchmark
alignment within instruction and student tasks. The team will work with teacher to make adjustments
as needed to reach the goal of 60% LQ learning gains in Math at the end of 25-26 school year.
Walkthrough data will show a 50% increase in small group instruction in math classes which will meet
the ESSA subgroup of white students needs. FAST data will reflect 60% LQ gains in Math.

Person responsible for monitoring outcome
Jillian Lee

Evidence-based Intervention:

Evidence-based intervention: (May choose more than one evidence-based intervention.) Describe the
evidence-based intervention (practices/programs) being implemented to achieve the measurable
outcomes in each relevant grade level and describe how the identified interventions will be monitored

for this Area of Focus (20 U.S.C. § 7801(21)(A)(i) and (B), ESEA Section 8101(21)(A) and (B)).

Description of Intervention #1:

1. ALEKS/McGraw Hill-Reveal 2. Explicit vocabulary instruction 3. Visual Representations 4.
Frequent Student Practice 5. Providing Additional Programs Outside of the Regular School Day 6.
Progress Monitoring
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Rationale:

1. ALEKS/McGraw Hill-Reveal. This is a CCDS approved curriculum that will ensure benchmark
alignment within instruction and assignments. 2. Explicit vocabulary instruction. Vocabulary learning is
effective when it entails active engagement that goes beyond definition knowledge. 3. Visual
Representations. Visuals help students make sense out of the content and direct attention, increasing
the possibilities that the learners will remember the material 4. Frequent Student Practice. Spacing
out repeated exposure and engagement with concepts, practice problems, or skills over time builds
automaticity. 5. Providing Additional Programs Outside of the Regular School Day. Students have
access to their materials at home to promote further learning outside of the educational setting. 6.
Progress Monitoring . Research has demonstrated that when teachers use progress monitoring,
students learn more, teacher decision making improves, and students become more aware of their
own performance.

Tier of Evidence-based Intervention:
Tier 1 — Strong Evidence

Will this evidence-based intervention be funded with UniSIG?
Yes

Action Steps to Implement:
Action step(s) needed to address this Area of Focus or implement this intervention. Identify 2 to 3
action steps and the person responsible for each step.

Action Step #1
Use visual models to represent strategies used to increase Reading skills. Use visual models and
manipulatives to support and scaffold-in. math.

Person Monitoring: By When/Frequency:
Jillian Lee monthly walkthroughs

Describe the Action to Be Taken and how the school will monitor the impact of this action
step:

Leadership team will familiarize themselves with the manipulatives needed for 6th-10th math
concepts to provide the Math teacher with manipulatives to choose from.

Action Step #2
Math teacher will attend quarterly collaboratives for training related to meeting students' needs.

Person Monitoring: By When/Frequency:
Jillian Lee Quarterly

Describe the Action to Be Taken and how the school will monitor the impact of this action
step:

Math teacher will attend quarterly collaboratives which will result in improved student performance in
STAR, FAST, and classroom assessments.

Action Step #3
Disaggregate quarterly data to inform further instruction

Person Monitoring: By When/Frequency:
Jillian Lee Quarterly

Describe the Action to Be Taken and how the school will monitor the impact of this action
step:

Disaggregating data from different assessments (FAST, STAR) will give a true reflection of where
students academically stand and will give more of a direction to go based upon students' needs. This
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will impact student learning by meeting specific needs.

IV. Positive Learning Environment

Area of Focus #1
Teacher Retention and Recruitment

Area of Focus Description and Rationale

Include a description of your Area of Focus for each relevant grade level, how it affects student
learning and a rationale explaining how it was identified as a crucial need from the prior year data
reviewed.

Being a non-profit organization that does not benefit from any additional funding supplied by Florida's
Governor to increase teacher pay has made it incredibly hard for AMikids to have competitive pay-
especially, because AMIkids is a 12 month school. Teacher recruitment has become increasingly
more difficult. Recruiting and retaining teachers has become a critical need.

Measurable Outcome
Include prior year data and state the specific measurable outcome the school plans to achieve for
each relevant grade level. This should be a data-based, objective outcome.

The desired outcome is to hire effective, certified, highly-qualified teachers, and retain them for as
long as possible. In order to accomplish this goal, AMIkids has implemented a retention bonus, and
an instructional coach to support students' needs.

Monitoring
Describe how this Area of Focus will be monitored for the desired outcome. Include a description of
how ongoing monitoring will impact student achievement outcomes.

The area of focus will be monitored by the Director of Education and the Executive Director by
screening applicants, hiring those that are qualified and appear to be effective educators.

Person responsible for monitoring outcome
Maria Przybylski

Evidence-based Intervention:

Evidence-based intervention: (May choose more than one evidence-based intervention.) Describe the
evidence-based intervention (practices/programs) being implemented to achieve the measurable
outcomes in each relevant grade level and describe how the identified interventions will be monitored

for this Area of Focus (20 U.S.C. § 7801(21)(A)(i) and (B), ESEA Section 8101(21)(A) and (B)).

Description of Intervention #1:
Effective, highly-qualified teachers will be able to teach subjects that they are skilled at teaching and
students will benefit from teachers who have a solid content knowledge of the subject they teach. By
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retaining highly qualified teachers, the need for continuous training will decrease, creating a cohesive
classroom culture. Teachers will become more of a team the longer they work together and students
will benefit from their expertise in their content areas.

Rationale:

This strategy was chosen because AMIkids has had a significant shortage of certified teachers since
the beginning of the 2022-2023 school year. A study completed by the Northwest Comprehensive
Center of Education Northwest states, "Developing a stable, high-quality, teaching force that becomes
increasingly effective creates a professional learning community that not only reduces teacher failure
but also student failure."

Tier of Evidence-based Intervention:
Tier 1 — Strong Evidence

Will this evidence-based intervention be funded with UniSIG?
Yes

Action Steps to Implement:
Action step(s) needed to address this Area of Focus or implement this intervention. Identify 2 to 3
action steps and the person responsible for each step.

Action Step #1
Job postings listed in several high-traffic publications where teachers can identify the need at

AMIkids.

Person Monitoring: By When/Frequency:

Maria Przybylski August, 2025

Describe the Action to Be Taken and how the school will monitor the impact of this action
step:

Screen applicants to determine which can be identified as highly-qualified and effective teaching
candidates.

Action Step #2
Hire desired applicants

Person Monitoring: By When/Frequency:

Maria Przybylski October 2025

Describe the Action to Be Taken and how the school will monitor the impact of this action
step:

Retain candidates through instructional coaching support, professional development, and retention
bonuses.
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V. Title | Requirements (optional)

A. Schoolwide Program Plan (SWP)

This section must be completed if the school is implementing a Title |, Part A SWP and opts to use
the SIP to satisfy the requirements of the SWP plan, as outlined in 20 U.S.C. § 6314(b) (ESEA
Section 1114(b)). This section of the SIP is not required for non-Title | schools.

Dissemination Methods

Provide the methods for dissemination of this SIP, UniSIG budget and SWP to stakeholders (e.g.,
students, families, school staff and leadership, and local businesses and organizations). Please
articulate a plan or protocol for how this SIP and progress will be shared and disseminated and to the
extent practicable, provided in a language a parent can understand (20 U.S.C. § 6314(b)(4), ESEA
Section 1114(b)(4)).

List the school's webpage where the SIP is made publicly available.

https://amikids.org/location/amikids-clay-county/

Positive Relationships With Parents, Families and other Community Stakeholders
Describe how the school plans to build positive relationships with parents, families and other
community stakeholders to fulfill the school’s mission, support the needs of students and keep
parents informed of their child’s progress.

List the school’s webpage where the school’s Parental Family Engagement Plan (PFEP) is made
publicly available (20 U.S.C. § 6318(b)-(g), ESEA Section 1116(b)-(g)).

AMIkids, Clay holds several family engagement days and Title | nights each school year, during which
students and their families are invited to attend fun activities such as bowling, cook outs, field trips,
financial planning events etc. During these activities, school personnel communicate the schools
mission as well as provide information about student progress. Students also have monthly progress
meetings held with all stakeholders that are directly involved with the student's success.

Plans to Strengthen the Academic Program

Describe how the school plans to strengthen the academic program in the school, increase the
amount and quality of learning time and help provide an enriched and accelerated curriculum. Include
the Area of Focus if addressed in Part Il of the SIP (20 U.S.C. § 6314(b)(7)(A)(ii), ESEA Section
1114(b)(7)(A)(ii)).

We plan to hire a certified Science/Social Studies teacher and provide them with support from our
instructional coach and county collaboratives.
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AMIkids will continue to provide workforce development programing for students where they can earn
industry recognized certifications that become valuable tools when they are ready to transition into
the workforce.

As always, we will keep our families involved through our frequent care meetings.

How Plan is Developed

If appropriate and applicable, describe how this plan is developed in coordination and integration with
other federal, state and local services, resources and programs, such as programs supported under
this Act, violence prevention programs, nutrition programs, housing programs, Head Start programs,
adult education programs, career and technical education programs, and schools implementing CSI
or TSI activities under section 1111(d) (20 U.S.C. § 6314(b)(5) and §6318(e)(4), ESEA Sections
1114(b)(5) and 1116(e)(4)).

AMIkids is a program designed to help students get a "fresh start," and provide them skills that will
help lead to a brighter future. We participate in the National School Lunch program and provide
Career and Technical education on site. Students at AMIkids receive Vocational and Employability
skills training along with real-world experiences that help.to prepare them for the workforce.
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B. Component(s) of the Schoolwide Program Plan

Components of the Schoolwide Program Plan, as applicable
Include descriptions for any additional, applicable strategies that address the needs of all children in

the school, but particularly the needs of those at risk of not meeting the challenging state academic
standards which may include the following:

Improving Student's Skills Outside the Academic Subject Areas

Describe how the school ensures counseling, school-based mental health services, specialized
support services, mentoring services and other strategies to improve students’ skills outside the
academic subject areas (20 U.S.C. § 6314(b)(7)(A)(iii)(l), ESEA Section 1114(b)(7)(A)(iii)(1)).

All ESE services are provided by Clay County School District as prescribed in the school board
contract. Mentoring services are provided by community stakeholders as well as AMIkids personnel/
Mental Health Specialist. Students are provided opportunity to participate in several project based
learning opportunities throughout the year such as the AMIkids challenge events, a scuba diving trip,
white water rafting, repelling, and legislative day which includes a trip to Tallahassee.

Preparing for Postsecondary Opportunities and the Workforce

Describe the preparation for and awareness of postsecondary opportunities and the workforce, which
may include career and technical education programs and broadening secondary school students’
access to coursework to earn postsecondary credit while still in high school (20 U.S.C. §
6314(b)(7)(A)(iii)(I1), ESEA Section 1114(b)(7)(A)(iii)(II)).

AMIkids employs a career.coordinator and job recruiters to work directly with students, preparing
students for the workforce. Students complete a career interest inventory upon enrollment and based
upon their results, they are given the opportunity to explore different career paths.

Addressing Problem Behavior and Early Intervening Services

Describe the implementation of a schoolwide tiered model to prevent and address problem behavior
and early intervening services coordinated with similar activities and services carried out under the
Individuals with Disabilities Education Act (20 U.S.C. § 6314(b)(7)(A)(iii)(ll1), ESEA Section
1114(b)(7)(A)(iii)(111)).

AMIkids Personal Growth Model is designed to target and reduce risk factors that sustain negative
behavior and academic failure, improve successful program completion rates and promote academic
achievement.

Professional Learning and Other Activities

Describe the professional learning and other activities for teachers, paraprofessionals and other
school personnel to improve instruction and use of data from academic assessments, and to recruit
and retain effective teachers, particularly in high-need subjects (20 U.S.C. § 6314(b)(7)(A)(iii)(IV),
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ESEA Section 1114(b)(7)(A) (i) (IV)).

AMIkids provides professional learning through weekly Small Learning Community meetings, annual
Education and Workforce Development Conferences, regular meetings with our instructional coach,
and quarterly collaboratives with other teachers in the county.

Strategies to Assist Preschool Children

Describe the strategies the school employs to assist preschool children in the transition from early
childhood education programs to local elementary school programs (20 U.S.C. § 6314(b)(7)(A)(iii)(V),
ESEA Section 1114(b)(7)(A)(iii)(V)).

N/A
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VI. ATSI, TSI and CSI Resource Review

This section must be completed if the school is identified as ATSlor CSI (ESEA Sections
1111(d)(1)(B)(4) and (2)(C) and 1114(b)(6).

Process to Review the Use of Resources
Describe the process you engage in with your district to review the use of resources to meet the
identified needs of students.

We use FSBD to ensure our curriculum and resources are state approved. We also use evidence-
based curriculum. The process we engage in includes the county-office approving our quotes from
FSBD to ensure the resources meet the needs of our students.

Specifics to Address the Need

Identify the specific resource(s) and rationale (i.e., data)you have determined will be used this year to
address the need(s) (i.e., timeline).

To ensure we have the appropriate materials and resources for the 25-26 school year, we will order
materials by July 15, 2025.

Math Rationale: Math gains significantly increased with the use of ALEKS and Reveal.

Reading Rationale: Corrective Reading is evidence-based curriculum that will meet our students'
needs, but it was not followed with fidelity last school year. It will be followed with fidelity this year.
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VIl. Budget to Support Areas of Focus

Check if this school is eligible for 2025-26 UniSIG funds but has chosen No
NOT to apply.
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FUNCTION/ FUNDING
BUDGET ACTIVITY FTE AMOUNT
ubG ¢ OBJECT SOURCE ou
ESSA Subgroups - Economically
School A fF 5100/521 UNISIG 0.0 10, 000.00
chool Aireas ot rocus Disadvantaged Students (FRL) _
Instructional Materials: Corrective Reading Materials for 40 students
ESSA - Whi
School Areas of Focus A%mdm%@accm e Students  si00/644  UNISIG 0.0 12, 500.00
Technology < $1,000.00: Chromebooks for online learning opportunities 32 chromebooks @
$390.62
ESSA Subgroups - Economically
School A fF 6400/210 UNISIG 0.0 9, 618.00
chool Areas of Focus Disadvantaged Students (FRL)
Retirement: 14.03%
ESSA Subgroups - Economically
School A fF 6400/130 UNISIG 1.0 68, 507.00
chool Areas ot rocus Disadvantaged Students (FRL)
Salary: Instructional Coach to provide onsite support to teachers through walkthroughs,
professional learning and data chats.
ESSA Subgroups - Economically
School A fF 6400/220 UNISIG 0.0 5, 242.00
chool Areas of rocus Disadvantaged Students (FRL)
Social Security: 7.65%
ESSA Subgroups - Economically
School A fF 6400/230 UNISIG 0.0 459.00
chool Areas of Focts Disadvantaged Students (FRL)
Group Insurance
ESSA Subgroups - Economically
School A fF 6400/240 UNISIG 0.0 1, 001.00
chool Areas of rocus Disadvantaged Students (FRL) ’
Worker's Compensation: 1.46%
ESSA - White St t
School Areas of Focus A%mdmcgacnm e Students 400/330 UNISIG 0.0 6, 000.00
Travel: In County for Instructional Coach $500.00. Out of County for participation in the BS/
Summer Convening - Summer of 2026.
School Areas of Focus %mwvmcga%m -White Students 100510 UNISIG 0.0 5, 423.00
Consumable Supplies: Paper, Folders, Journals, Chart Paper, Post-its, Pens, Pencils,
Markers, Simple Calculators
Total School Areas of Focus 118, 750.00
Plan Budget Total 118, 750.00
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School Board Approval

A "Record School Board Approval Date" tracking event has not been added this plan. Add this
tracking event with the board approval date in the notes field to update this section.

SIP Authority

Section (s.) 1001.42(18)(a), Florida Statutes (F.S.), requires district school boards to annually
approve and require implementation of a new, amended or continuation SIP for each school in the
district which has a school grade of D or F; has a significant gap in achievement on statewide,
standardized assessments administered pursuant to s. 1008.22, F.S., by one or more student
subgroups, as defined in the federal Elementary and Secondary Education Act (ESEA), 20 U.S. Code
(U.S.C.) § 6311(c)(2); has not significantly increased the percentage of students passing statewide,
standardized assessments; has not significantly increased the percentage of students demonstrating
Learning Gains, as defined in s. 1008.34, F.S., and as calculated under s. 1008.34(3)(b), F.S., who
passed statewide, standardized assessments; has been identified as requiring instructional supports
under the Reading Achievement Initiative for Scholastic Excellence (RAISE) program established in
s. 1008.365, F.S.; or has significantly lower graduation rates for a subgroup when compared to the
state’s graduation rate.

SIP Template in Florida Continuous Improvement Management
System Version 2 (CIMS2)

The Department's SIP template meets:

1. All state and rule requirements for public district and charter schools.

2. ESEA components for targeted or comprehensive support and improvement plans required for
public district and charter schools identified as Additional Targeted Support and Improvement
(ATSI), Targeted Support and Improvement (TSI), and Comprehensive Support and
Improvement (CSlI).

3. Application requirements for eligible schools applying for Unified School Improvement Grant
(UniSIG) funds.

Purpose and Outline of the SIP

The SIP is intended to be the primary artifact used by every school with stakeholders to review data,
set goals, create an action plan and monitor progress. The Department encourages schools to use
the SIP as a “living document” by continually updating, refining and using the plan to guide their work
throughout the year.
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l. School Information

A. School Mission and Vision

Provide the school's mission statement

Bannerman Learning Center’s mission is to create a positive, safe, and supportive environment that
promotes excellence in teaching and learning. The unique potential of each individual is recognized
and encouraged in a challenging and diverse setting. Through the growth and advancement of
students and staff, knowledge and skills are gained to meet life’s challenges and develop active,
responsible citizens for our democratic society

Provide the school's vision statement

R. C. Bannerman Learning Center exists to prepare non-traditional students for success in a global
and competitive workplace by acquiring positive life skills and becoming life-long learners.

B. School Leadership Team, Stakeholder Involvement and SIP
Monitoring

1. School Leadership Membership

School Leadership Team

For each member of the school leadership team, enter the employee name, and identify the position
title and job duties/responsibilities as they relate to SIP implementation for each member of the
school leadership team.

Leadership Team Member #1

Employee's Name
Stephanie Palmer

Stephanie.Palmer@myoneclay.net

Position Title
Principal

Job Duties and Responsibilities

Responsible for implementing and facilitating PBIS programs while providing professional
development for staff that fosters growth in PBIS, SEL programs, and raising the academic
expectations of students, faculty and staff.
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Leadership Team Member #2

Employee's Name
Brian Cox

Brian.cox@myoneclay.net

Position Title
Assistant Principal/SAC Chairperson

Job Duties and Responsibilities

Assist the pincipal in all aspects of instruction and operation of school functions.

Leadership Team Member #3

Employee's Name
Bridget Payne

Bridget.payne@myoneclay.net

Position Title
School Counselor

Job Duties and Responsibilities

School counselor who works with guidance team and others to support students' academic success.
Primary person responsible for coordinating social emotional learning activities during the school
day.

Leadership Team Member #4

Employee's Name
Jennifer Zimmerman

Jennifer.zimmerman@myoneclay.net

Position Title
ESE Curriculum Specialist

Job Duties and Responsibilities

As the ESE Curriculum Specialist, Ms. Zimmerman monitors ESE compliance and PBIS data.

2. Stakeholder Involvement

Describe the process for involving stakeholders [including the school leadership team, teachers and
school staff, parents, students (mandatory for secondary schools) and families, and business or
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community leaders] and how their input was used in the SIP development process (20 U.S.C. §
6314(b)(2), ESEA Section 1114(b)(2).

Note: If a School Advisory Council is used to fulfill these requirements, it must include all required
stakeholders.

Our School Improvement Plan (SIP) development process is built upon a collaborative framework that
ensures broad stakeholder involvement, reflecting our commitment to shared ownership and
continuous improvement. Input from various groups is systematically gathered, analyzed, and
integrated into the plan to ensure it is comprehensive, responsive, and relevant to the needs of our
school community.

The process for involving stakeholders is as follows:

1. School Leadership Team (Ongoing Involvement):

* Process: The School Leadership Team (Administration: Mrs. Palmer and Mr. Cox, Dean
Mcghghy, School Counselor Mrs. Payne), teacher leaders and department heads,
served as the core development team for the SIP. They met regularly throughout the
spring semester (March-May 2025) to analyze prior year data, identify areas of focus,
research evidence-based interventions, and draft initial action steps.

 Input Use: Their deep understanding of instructional practices, school operations, and
student data formed the foundational elements of the SIP's areas of focus, measurable
outcomes, and intervention strategies. Their expertise ensured that proposed actions
were feasible, data-driven, and aligned with district goals.

2. Teachers and School Staff (Monthly PLCs & Dedicated Work Sessions):

* Process: Teachers and other school staff were actively involved through existing
monthly Professional Learning Community (PLC) meetings during April and May 2025.
Dedicated SIP work sessions were held within these PLCs. Staff provided feedback on
preliminary data analysis, brainstormed potential contributing factors for low
performance, and proposed specific instructional strategies and supports for each Area
of Focus. A survey was also distributed to all staff to gather perspectives on school
climate and academic challenges.

* Input Use: Teacher input was crucial for refining the "Description of Action Needed" for
each action step, ensuring practicality and alignment with classroom realities. Their
insights directly shaped the selection of specific evidence-based interventions (e.g.,
Marzano's 6-Step Vocabulary Process, differentiation strategies in Math) and informed
the "Monitoring Description" to ensure effective implementation.
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3. Parents and Families (Meetings & Surveys):

* Process: Input from parents and families was solicited in May 2025, where the school's
preliminary data and proposed improvement areas were presented. Parents were given
opportunities to ask questions, offer suggestions, and complete a feedback survey.
Specific questions focused on their perception of communication, support for academic
challenges, and school environment.

 Input Use: Parental feedback primarily informed the "Positive Learning Environment"
area of focus, particularly concerning attendance and behavior supports. Suggestions
for improved communication about early warning signs and strategies for encouraging
school attendance (e.g., communication methods, incentive ideas) were incorporated
into the attendance intervention plans and family engagement strategies.

4. Students (Student Focus Groups & Surveys):

* Process: For our secondary school, student.input was mandatory and gathered through
structured focus groups held during school hours in April 2025. Representatives from
various grade levels were invited to share their perspectives on academic challenges,
school climate, engagement, and effective support systems. An anonymous student
survey was also administered to a broader student population.

 Input Use: Student feedback provided invaluable qualitative data on the "Impact on
Student Learning" for all areas, particularly highlighting the challenges associated with
chronic absenteeism and disciplinary issues from a student perspective. Their input
directly influenced the emphasis on restorative practices and the design of re-
engagement strategies to make the learning environment more supportive and
inclusive.

5. Business or Community Leaders:

* Process: Key business and community leaders, including representatives from local
non-profits (e.g., Young Lives for TAPP program, Boomers for Bannerman, UF Master
Gardeners), participated in providing feedback in April 2025. They were presented with
the preliminary SIP components and asked to provide feedback on potential
partnerships, resource alignment, and broader community needs that the school could
address.

* Input Use: Their input primarily reinforced the importance of comprehensive support for
students beyond academics, particularly for programs like TAPP, and strengthened our
commitment to addressing social-emotional needs. Their insights helped validate the
need for external resources and partnerships in addressing complex issues like chronic
absenteeism.

Through this comprehensive stakeholder engagement process, the School Improvement Plan
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evolved from a leadership team draft into a robust, community-informed document that reflects the
collective wisdom and priorities of our entire school ecosystem, ensuring that the plan is truly
responsive to our students' most critical needs.

3. SIP Monitoring

Describe how the SIP will be regularly monitored for effective implementation and impact on
increasing the achievement of students in meeting the state academic standards, particularly for
those students with the greatest achievement gap. Describe how the school will revise the plan with
stakeholder feedback, as necessary, to ensure continuous improvement (20 U.S.C. § 6314(b)(3),
ESEA Section 1114(b)(3)).

Our School Improvement Plan (SIP) is designed as a living document, subject to continuous
monitoring and iterative revision to ensure its effective implementation and measurable impact on
student achievement, especially for those with the greatest achievement gaps. This ongoing process
is multi-faceted and deeply integrated with our existing school operations and stakeholder
involvement structures.

A. Regular Monitoring for Effective Implementation and Impact:

Monitoring of the SIP's effective implementation and its impact on student achievement, particularly
for students with the greatest achievement gaps (e.g., 7th Grade ELA and 8th Grade Math, identified
as 57 percentage points below state average, and students with chronic absenteeism/suspensions),
will occur through:

1. Weekly Administrative Walkthroughs: The administrative team (Mrs. Palmer, Mr. Cox, Dean
Mcghghy) will conduct weekly targeted walkthroughs across all classrooms and relevant
school areas. These observations will specifically focus on the fidelity of implementation of the
identified evidence-based interventions for ELA (vocabulary instruction), Math (differentiated
instruction, conceptual understanding), and Positive Learning Environment (restorative
practices, PBIS strategies). Feedback will be provided to teachers promptly, and observations
will inform immediate coaching or adjustments.

2. Bi-Weekly Attendance Team Meetings: The attendance team (Dean Mcghghy, School
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Counselor Mrs. Payne, Social Worker, Attendance Secretary) will meet bi-weekly to review the
"Attendance Percentage Synergy Report." This includes identifying students whose
attendance falls below the 90% threshold, tracking the implementation and effectiveness of
tiered attendance interventions (Check & Connect, intensive case management), and making
real-time adjustments to support strategies for students with chronic absenteeism.

3. Monthly Professional Learning Communities (PLCs) and Data Meetings: ELA and Math PLCs,
alongside cross-functional data meetings with the School-Based Leadership Team, will occur
monthly. These sessions will be dedicated to:

« Data Analysis: Reviewing progress monitoring assessments, Vocabulary.com data,
ALEKS growth tracking, and behavioral data (referrals, suspensions) to assess student
achievement and growth. Specific attention will be given to the performance of students
identified with the greatest achievement gaps.

* Instructional Alignment: Discussing the alignment of teaching strategies with curriculum
maps and pacing guides.

* Intervention Effectiveness: Evaluating the effectiveness of implemented interventions
and problem-solving barriers to success.

 Action Planning: Developing immediate action plans for individual students or groups
needing additional support, and refining instructional approaches.

4. Quarterly Data Chats with Teachers: Teachers will hold structured quarterly data chats with the
administrative team and/or instructional coaches to deeply analyze i